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ABSTRACT

AN EVALUATIVE STUDY OF THE EFFECTS OF ADOPTION OF THE 4-1-4
CALENDAR-CURRICULUM FORMAT

An analysis and evaluation of the 4-1-4 calendar and iunterim
term curriculum at three 4-1-4 institutions (jand two non 4-1-4
colleges) was conducted, relying upon institutional data, question-
naires, and interviews. The relationship between the adoption of
4-1-4 and changes in curricular, instructional, and administrative
design and operation of these institutions was examined.

Analysis indicates that the 4-1-4 colleges participating have
not been thorough in defining and operationalizing philosophy and
objectives for their interim terms and in conducting evaluations.

Numerous alterations of work patteran, wmethods of iunstruction,
utilization of campus resources, and student-faculty relatiouns do
occur in the interim term. Once the interim terwm is complete,
hovever, there tends to be a reversion to the more typical patterns
that dominate the wing scmesters.

On 54 paired-comparison items between the interim term and
regular semesters it was found that some 18 differences were sip-
nificant--e.g., in the interim there is a greater tendency for the
curriculum to reflect student nceds and interests, for informal
exchanges between students and faculty, for students to read mate-
rials beyond requirements, and for students to think seriously
about issues raised.

The 4-1-4 calendar and interim term curriculum appears to be a
viable curricular pattern that has maintained the confidence of
those institutions that have adopted it, but which has yet to reach
its potential as a creative, imaginative, enriching "change of pace"
experience. '
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AN CEVALUATLIVE SUCoy O s wen
G=l=4 CALGLDAR-CURRLCILIN PORUAT

I, Stabaaent of the FProonlon

Le purposc of civdis project wia fo cvaluace the sipgnilizance of oo

adoption of the 4-1-4 calcnder aind tncerim torm cugciculos for o coboe
sample of dunstitutions of Lighoey cducation in terms of Shoe soeelfie

o TS

osophiies and objectives s dor the incerim tewny aod, o Jerensins oa
relationship between the aloption aud insticetioaalizacion of

P =
} cajoendar aad ilaterim terns curricului and the spur ‘teward cltanse in cnv-

. rilcular, lsstructional, aad adalaistrative design aad oparacion ol thooe
institutions studied.

IT. Significance of CLhe Probicwm

A. [listorical Relevaunce aud Pecspective:

While innevatious have occuvved Cavoushout all Levels ol fiiguer
cducation and in all types of iweuitutiouns of Liyner cducation,
tamatic evaluation of curricula is oaly beginaing to cwmorpge as a peuo,
nizable field of educational researci. She wecasurements and insiraecnd.s
employed in the evaluacion rescavch fvequencly arce iascasitive to dic
important effcects of instruceion; cowventional Lesiis, wating scales,
questionaaires are more oflten counveniciat than relevant, mora subjuctive
than objective. Studies of curricular efilfcets have answerced questions
of incidental interest, while issues of ceniral conccrn, suchn as that
posed by tie iaterim term calendar/curriculum, are Left to iaforanl, in-
tuitive judgment. Turcherwmovce, while educators are aware of sociooconmie)
votivational, and ability diffevcaces awoor students, chese antecedans
variablaes pencrally ace dighoved o oveslooked in evaluttion of cuveico:ios.

Yoo olien curricuia arc dc: ined it tavas of conts, laboels, and cateip! oes
instead of detailed objj ive desgeriptions of the cducacional Civatuerc,
Raesistance to rigoirous cvaluation vesearch has come at Lless o o

Lrom cuviticism=sonsitive cducutors aad Srom curviculum planausrs o hov

. neavy paersonal and professioaal favestwcuis in thelr dnaovacioas. e,
even when an effore to evaluate s oxtended, too often the olforts sulilor
from pavtial evaluacion by roesearchers with a vested incercste fa the in-
stitution and its program, or by wescavchors who are unawara oL such

biases and canmot control for tneir potentialities.

WWhile assuming that the "spur' toward change implies a cause aad
efifect relationship, we are well aware that there are far coo many favoer-
vening and inconspicuous variadles to develop any such onc-to-one chiusia-=
tion. The term Yspur' thevefove, ifmplies that cthe phcnomcnon under stady
serves as a perculator of change or a press for change in the institutlong
studied. "Change" is cuiployved as a value-free term as opposed Lo the
value-laden term of "innovatcion" and thus signifies a variation or alter-
ation in the previously regular, typical, and nomual design and opewation
of thiese iunstitutious sl.udled.
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Oav of tu2 promisiag Lanovanions Gosdonad Do Lo

P R y
vhuernrauaace educating i ihe fnew Cotiee o AL .1.':'.'.L< o P
% T I L TP | I § PO P S T ET R 1
mtaersa \1.\)“, GLLB L Bl ALOCCT L. .u“. . J P Coaiad aalo T .

the incerim torn genevally velors Lo o concartraced pk-..j.w.? S0

lated Lo or tetucen che FCHLIT BUIGE LTS 00 DG GGt i
interin term may be offered o the coioncar fomm af fel-/

v B .

,
CLVATEACTLONS OF Tomlrranncaeints sueh on Anleled hefied ) by o 4 .
The &=1-4 may be considerci as ciliier o diiferentist ion PR A oo

Vi Lot v 4 montle, or by Couarsen (B oconrses vs. L e A L)
coursesy.

Yo ddea ol the iateria beras was couscelverd dironsil conmn i anr
tween Suiherst College, Saich Cotlege, Moun: talynie Golloro arad Cae o e

sity oif tassachusctts in 1953, to be PAvE of a proposed Nove Oud e ooy
culan (Bevan, 1959).2 ;
incediately oscur, the iden stiii Dlossoaed, somowhad
of Peesident William i, Kadel and Decn John M. Devan ai
Flovida Proesbytervian College (subdbscquontly ceniaed Foice ‘ '
Coliyy Collegme dw daine adonied the Prail o following yoar, altiton v 3
liad begun cousideration of en inktaorcin cern as cavly 26 LYbd, inc
ot the I'lorida Presbyterian College or the New College plans.

Lihcapd the bivean of chapr pon

Florida Preshytoerian Cellosge aau Colby Cuilane bosan futerita (o
primavily for the benefits .:L.Llc*i,a:ud £ G latensive poeciod of G -
pendent scudy The freshnm yoas consecuently focusad unoc Che doveicn-
mene of Lu:,'(-.nch skills aad atcitudes noecessacy For workicog sdopondenciy
with ..ub'.\_qUCuL years providiag dncrceasing frecdon and opporcundg Shen o
students o develop their own indepenvienc scuay projects wicin the @ .
and supervision of faculty, The incerim poeriod wis viewed also as o oglae
for faculty study and rveseavch, in thaw the professer would boe Ciged o
norma L class and schedule comni bineants.,

Smith College ateorpied 2 ighly wnstruciturd PO e daciiny
Jamwarys of L9092, 1963, and 1964, folilowing ¢hich i€ Gineont itand e

progise, Thova l..xvo'!) e abl beqsi three olhior Semainabions o0 S0 o
Levim pro

tral

ccams s G lnnell CM](W' sothuince-Cooiaan Collea Gnd Mocvin oo

o'iJ e (Armstvonyg, 19710, Roepuced vessons for the diseoal i

~N

e seed Lor dhe interim term idoa may have ceme From Che els asicd
between scaestevs that has beea pave of tha program ol Dacd Colleso oo
other castern schools sinee the 1930%s Qaretrouy, 19715 Louvvmaw, 35700
Prinavily Chis period was utilizod as o nonth of non-crodic work Sngprioneu
and thus would be different in philosonay from the inforing Lerm oo D
Angell (1969) states From che basis of his resoarch thae Use Gel-4
tiaily is a "new packaging" of cducaticauni praciices avevaleni iu Li,uew
education since the begianing of the 20ch CCREUTY.

Jwhile only four eollepges have terainated operation under o f=i-)
catendar, a number of schoois have used the G-1-4 calendar as a stopping,

: d
stone to a further wtilization of the intevim term concapi. That is, i
scine instances, colluges have gone Lo a aore wodular caiendar whicl pande-
ments two ox move such interin term peviods ocach academic year or walch
provide che apportunity and sivucture of an intorim term within cach and
any samcester.,
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I g Al - . s te. 2o . . . Pr- . . B PR T iy, 4
OF Ta0sy INGULCab Lo, S oaens Lo bve a Lo ol ot d

clully ifacnley) commitoioaly tnaticuiionnilnive che

welary basis Lovr faculty ana studescs vYoall.oo Shon as oae Lo,
required program; and he lack of suwlllcilong lead prenaiaiion TN PLIINY

Loraal operation under a G-i-d ealindar. No ocwpivieal sasly o nali -
;en and the failures of the iacerinn Lo,

e
LH AQVALLSLIe s Lo

L academic yeaw L9010=-1904, Mocalonwer Collo e aitd Gasknvies Moot o
(,ulh-w both located in Miiaesobin, ddopoed o Ineericl corm srith Se.ooe. b
b ] .

diffevences of objectivas Seon that of Ylosida Proshyeevian Gl e on

Culby Collicpe. Taealosioos wis iaterested fa aa interin Wir e st

provide a special bind of soricnca Zo3 Lhie alnen iy as Lo vhie s
dent=-an expevicnce which veald ansivisize chia dovoelofuent o ovonn oo ot
or courses vather than, ov in addition o, Ladependent or indiv, oy,

RN

Macialaester Colloga Chaus pui cae caphos "
courses of study initiated by clilicy Foenbloy or scudenl hal woald e '
fixed to certain discipiines, coriain ceaahing methods and fonsra e 1.

sources, or certain student aad facuity roles.  Custovad Adoiplins Golice o
meanvhi be, approacined Lho Dacociin Lera oo o Ciae whaen A

tpon orleaanat anl i,

pee i al o aaeas o
progrim misht be ocuphasiced, Thas (he eariar ion apan Tae opic i b Lo .
and inteation of Ulie drtevii Lord was Dulcli==d VarTiatlon Uil woldla wroodia
rather than diminish in the years co comae.

Ly Januavy of 1907, 26 colleges Lid wwnie tha Loannibion oo geer e
oJ: G-1-a pattern.  Ta 1967-08, 34 nove wcehwools adoptod Lhe G=1-4, 0% in
U635-€9, 59 in 1969-70, and 75 in 1970-71 {Zouwaan, L971). ‘Lie nuobovs
cnntlmu. to increase, and che besi avalisblae evidence todey sugoans Lhal
wore than 300 institutions aud professional schools are aovw on .m inte tin
term basis, while another 200 or so sclrools ave aetively considering oo
planning for its adoption (Dowwmea, 1971; Armscroag, 1971) .4

in the early 1960%s, most schools chalb bad adopted G-1-4 woere ilhoeol
arts colieges cypically wilth nos more &
ol tuz decade, however, a sumber of juuior collepes such oo Hesseoo Jusior
voliege, larford Junior Colicse, ard Colby Juaior Coliage Jov Women e s
fdopted 4-1-4, aad an inescasing wosber of lavrpe ;.cho.),.a vevre shudbia cver
as well, dncluding Waikce Forest Universicy, Sovinern Hechoedint Uaivessit .,
vadversity of Tulsa, Johins ilopking Univivsicy, Uaiversity of cho Saeiiic
and Okdaheaa Clty Universoty. A Qe drofossional schools, esvociaz Ly
sasintcied, dncludingg Jouisville Prosbyierian Theological Saminary, Mia-

. TN Y e e e e Cee LT
Gl 1200-1500 scudeincs . R T PN

b

feay Goltepe of Geoysaia (Sewool of Dantinery), and S Pani Sehood ol

Tacolooy s heeame G- L-4 daatibicions vy Phe caod ol Ge decado, anodadd o

Rusber o slate unbversiLien sueh as Bonses Siote Unbversity, Uaiveen i
i

e Wibeonsio-Croon Bay, ana Hew Moden Siale Galveesiny, /\l.; L PN

'!!n phveva CHO72) states bk betwecin SO0 coad GO8 insciiut foas Y e
ive e tone=oie=Joae cabemdar "ol ooy CEO0) aboo Tidicad e Tuae G

et has been adopted by over ive=haadeed cotieren and aniecn il s 0
ey ave the only coorecs, however, Thod o st dhe Total abaye o e 0 Lol
A survey ob 20078 colbeses and upiversii i on by the Acadeanic Caloadae o
Wilen v Lhe Ancrican Associabion ol Coilegpinte Repiastrars arnd Admisa oo,
OFicors in 1971 vavealed that 230 of the Danbitolions surveyod  fndics i

Chat they were on e A== calendar (Rousciol, 1971).
/,
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of dnslitutions with aaphoses more sepciaiinea Chon the Svadloional -
vloarts dastitutions--i,c. Massachuscvis fastituce ol Dol \uu‘g,-‘ oo

viescorin Reserve, and A L“_. a Uriversity (Greduate 0(1]0‘);/"""1111‘.’\, GO o

the interim term colendas/cursizulu.

Consaidevable varicoy Lun pattevainsg os well now exiuts cuoh s tne He107
schionls.  Sowe inscitutions, ﬂOL\_‘nb]._/ Frovida Scuthern Coellone and oo

Collepe, Javering the oppovunuty to finish fall sarescer polere Gois

nave siaply bepun canlicr ia the fall and Lol Januasy as an OpI poeTin

i
ol ey e et P e e e 2 e e ey e T - - . . . - ; ot
Sov pogsiole stean, dnterusnip, orf o Sy crceaied Chaoinoong vioeal don.

Gthews, such as Buckuell Lulversity, Clavk Undversity, Uindien Golicoe,

Vuescora Yaryland College, and Pack Coll Joeeve the Jona :
picieiy optional while schaodulin: @ nanboer of specilic puoiceis «on! =0t -
tial tasis; quite a fow scheols, icel: 5

Bethcay Collo o, Chnth s Co Lo,
College o the Ozavks, Doalsen Unlvevsicy

N amnhing l;x“..',‘!«_x.:..l...‘;!, P S R RN

College, and Lanlord Uaiversily requive sorticipacion i fwo ou 1o,
but wot all, ol the fouw yeors (Armstron;, 1u71).
The 'L carsm tera miy be Lwo, thraee, fouwr, [ive, or even foee it T

leasth, alumum universally 7t does iovolve work on a sins

Lo pra oo
rabher tian two or wore tupics pursued simuitancsusly. 0 souwc fioeicos
institutions such as RBlmiva Collegn, Horihh Caroling Wesleyvan volic,
Prasoytorian Colloape, Wesaminscer Collene, and Baldwin "htiace Corle e
have moved the spring senester fovwavd to include Januncy, and tho ono
wonth period is chen put in May ot che cadc of the acadcnic yeaw=-4-+/-1,
Such a format has the presumed advantapes of crabiing compination wis
tua suwer session For extonded overseds aud off-campus progirians, ol fua-
cilitating grade reporting relative to graduating scuiors, aud oi o otine
fi-cuampus projects (twravel, field study) wore foasidble in non-tanpeso
climates. By and large, however, the dominant paccern is the 4-i-4 coa-
endar with the interim tomm sandwiched botween the traditional (althongh
often shortencd in Length) semesiers.

As odndicated frm‘.l L‘h-\ comparison ol Flowida Peoesbyliovinn Goling..,
Golby Coilege, Hucalester College, anc Justovus Adolphus GColicoe, vari suw
does mirk the kiad of LL(—I-MAQU\_b and wmechnds utilized awd uadertaien aucian
the interim term.d In swweary, a Ffow schools have Grpanizaed bimely ohie e
and topiles avound which the eatire collepe works for the duterim; odhay
collepes have worked on gwpecial remedial e c‘.a:vc]opmentnl projecces; Lana
iastitutions use the periocd Lor concentrated gencral educaltion cupericnves;
and, in some imstances, vegular catalogue co
condensed time span. Anoilier, and cha nost
cion of special courses on diatinetive and rplcal projeciis, usualiy ou-

couraging individual study and study initiative (Bouwman, 1971)., Insti-
tucions offering the 1.1._ erim term typlcally :,L cess concentraced drud Li=
depeh learning thwough wmeans of off-campus programs, incernational twavael/
study programs, work study or cooperative education, comamunilty o nocial
involvemcnt, student and/or faculty cuchange with other campuses, atudask
d(vc]opmu....xt proijects, '\\'pc-',"ient'll courses, Laboratory concentvations,
interdisciplinary or cruss-disciplinary "Ludy, creative expression projecis,
and othicrwise experimental courses or cxpericnccs.

ourses are squashed iato tha
gxonL, option is thu crua-

Sjoan S. Stack (1972) wakes aoce o this immense variation ia 4-1-4
.npnllcaLlon, ‘;ugoo.u.lnp that variations exist on a corL‘i‘mnn Lrom .}innly
fexperience’ or "activity" criented prograwms to highly "structurcd' conrues.
5

g a
wid.




ERIC

Aruitoxt provided by Eic:

Reyardless of such vaviatioa i Length, Cechaigues, or obleen ERICHN
G-1-4 oy Dol i byoan,
locreasing numwber of ifastitucicrs prestaably Lo enriciy, wejuvensite, o RIEEN
o charpe theiv alucational pro«"rn:.'s. e dis ihe

ia Che dnterim o 1o ceconnizcd as an efiors

Quothap oot aad connecang
oif 4-1-4 propoacats tuac the interim teru can parculate
aad cliinge by providing o special aew kind of woarndng experiveae:
evitice eollege communivy during an isolaled odc-monci

suCl va ,nxu.l.nL o

M A"' -h".

puviad of che aey
wwide year.  Interin tera Chus is presumed Lo be i wvielalion i
pariure from traditional coursce o jaccivas, courze requiranente
inatruetional offerings by e fwsticucina 4a ity Vegulnn Lumaesour pro-
g, as well as a vaviacioo in and departure from usual Loncnioag=learoi gy
melinods and belivioral ouiconcs.

RNTHrre

,

S Contemporary Relevance:

As evideaced by the nuwbor of collures and univars: Lices osClelaiy
adopting the 4-1-4 calevndar and Lateviim corm currictiom aud by LLu oo
nition as.an established cducational pateern, thic Yiaaasvanion' has Lean
widely ncccptcd.(’ Yet, often cducatnonil 1anoveCLons sucl as che S im
cevm, adepted by insticuticns in good {aith, Curn oub co bo inellocive
changes vepresenting fads ov "tiskerings' rather than sound

G SRS ITEI

improvencats based upon pavticuiar ebjectiver and persiszent evalaanned.
Often new plans and progrems unleash uncalic cipated consavuencss, soi ol
wideh way be quite undesirable and aeven catichetical to bhe ovlodual phil-
osophy o purposes of che sunnovetioa., Yaul Dressel (Lw71) ia his cvivical
appraisal of the evaluative cefforts o7 varioes noew exporinental colloes
cxbhorts that:

Much of what passcs as innovation in colleses and univer-
sities is really only fuddism and tinkering. GChanges in ye-
quirements . . . independent study, or altecaticns in the
calendar ave often introduced into or erafted onto a program
without rethinking thic wviews or the instructional practices
of the faculty. Nvaluacion of the effvcts of this patehwork
approach to innovationa is usually : sieteny and, i aay casa,
of limited significance because it is impossible vo sove out
the effccts of the pacches., They tend to e defended as bene-
Ficial rather than being evalunted as a possible element in a
coherent total progran. . . . Yet, thovgh we have had @ surfeit
of descriptions of such programs, there has been very little ia
the way of objective evaluation of them./

Clark 1. Bouwwan, Divacior of Lite 4-1-4 Coafarence, an association
of colleges and universities operating under or commicted to Uie 4-i-b
calendar and interia term curryiculum, sinmilarly has cmpaasized a buwning
commitment to evaluation (Douwian, 1971):

. . . e
Piigher Bducation Coneral ITuformation Survey (UEGIE) of Lhe O

of Education now lists the 4-1-& as a cilassification schoeme as does the

American Association of Collegiate Registrars and Adwissions Oflicers

7two of the eight new colleges criticized by Diressel sor the lack
of evaluation rescarch are 4-1-4 institutious.

2
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Bvaluation, howev
today. It Is mob cuough Lo know chni studencs ciioy che in-
depiin wtudy opporiunity, that faculiy Find the Tehange of
pace' a welcoane relics, and that overscus sLLay ioocoarocnian,

Tt ds nccessavy to ledwn i new teacher-scudent velation

whios

T, remaing one of the pressiag acads

developed during winter cerm have @ Catry-aver oiiest ia cne
regular semester; Lf an approach which igtores craditional

disciplines produces a worve fruitsul paerspective oa
world; aud if it is possible Jor instruciors Lo USHICSCH how
arcas of intelleciunal coucera, side by side wih siudenes,

shaviag skills of vescavch, inborpcctucion and orgaaization,

WA g

2
instead of iwmparting cccumulazed knowladge. Theso kinds ol
inguiries demand adequite reSearch and carcelul answers. A
yaet, appropriute resvonse is notc forvtheoilag.

The education profession has become somawink vacy of curvviculbia Qo
and conscquently is more incliued Lo study propotcd Luanovacicns ceriticaiiy
and systewatically in terms of their costs and beneflis 0 Ll SLtivea
and the dastitutions. Yet, welacively far of ghe proposals foo educacion.l
inaovation are accompanied by desiging for evaluation voeuaneeh which can
provide the basis for sound and confideut judement by administrauers or
educators contemplating such a trausition. There ig, dhavthorwmore, a need
Lo cxamine empirically che coascqueaces of thc &-1-4 calendar
term formit: on the total curriculum, insiructional and adminiscrative
gram, and operations of institulions orF hichee education.

- g e e
ait Lk

Thaevce siiould be available evidence to iadicaie Lo what cuntent Lhe
tectiniquees and operation utilized in che incerim ter actually scirve as
an cifective means to the specific objectives and goals of Lhe interim
term.  There should be available evidence Lo indicale to whab extent
there is a spill-over of ianovation in, or a modificztion of instructiunel
learning metiods and objectives £yom, the interim torm to the raepular
semescers.  There should be available evidence to indicate to what extent
such a format eaables and prods integracion of viher changes, move cugvics
ular and administracive in nature than instructional, into ihe total higher
education experience.

Spacifically, the relevance of this rescarch to the contemporury
concerns of higher cducation may be considered as the following:

1) It is imperavive that steps be taken to evaluate Che significance
off the 4-1-4 calendar and interim term curriculum. TIndividunl schools ara
conducting some evaiuation rescurch, larpely on an irrepular and picccmosi
basis. Methodology is sometimes avlwardly aud hastily couccived and appli-
calbe ouly to that institution. Coascquentcly, it is nolk possible Lo jun-
eralize Lo other institutions from data so compiled. This study, tharciore
as a by-product of the cvaluation, shall design and test a wulti=-Ffacared
data gathering research inscrument with the potential for use in and awong
a varicty of institutions.

’

2) While assumptions, expectations, and anecdotal appraisals fre-
quently axe translated into cvideaces of success or failure, there is little
agreement or understanding as to what constitutes “success' or “cffective-
ness' for the interim term. A Framework is needed by wiiich existing 4-1-4
institutions and thosc contemplating such a format can davelop, wmod i.fy, and
compare theiv 4-1=4 objeccives and operacions. Tais study shall dedfine and

7
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gather various objectives for the 4-1-4 and intevim cevm and shall
cxanine levels of achicvement of those ovbjectives for purposes of evau-
uation.

3) Tot unlike otheyr ficids of cduention as weil as othoer disciplines
and proiessional coaceras, there is considersble ldtccature availablo that
Focuses upon the topic of study and wet wihich 15 scitesred aad oe vinyviog
ntility and mevit. There is a nced for o thovoursh scavch of that Toloora-
turc dealing with or about cwne 4-1-4 and daterim tesn in ovder vo devor-
mine excactly what information is available anad to what dencce that fodue-
mation can be genervalized. This study, therzfove, suall sife out, anuot.ace,
and evaluate the written materials dealing with this phenomenon of 4-1i-4
and the interim term,

4)Vague as some of the assumptions and expectations wav be about
the purposes of the interim teim itsclf, theve is less knowledpo aboan
wihat is happening in 4-3-4 iastitucions during tne regular semestecs.
Attention has been focused upon the "one' (the incerim ters) alwmost co
the exclusion of the “fours" (the repular seuestecs). Tiis study,
therefore, shall discern to what degrce there is a residual effcct,
manifest or latent, of the interim tevw upon the romaiader of che
academic year.

III. Review of Related Research:

The origin and developmeut of the 4-1-4 calendar and interim Cevm
curriculum have been well documented by John M. Bevan (1969) aad by the
unpublished doctoral dissertation of Charles E. Angell (196%9). Angelil's
wanuseript in pavticular is a lengthy curonological arrangement ol the
descriptions of 77 collepes on the 4-1-4 or wodified 4=1=4 plan.  Boih
sources thus concentiyate upoa a descrintion of the vaviceties and che
possibilities of the interim term academic caleadar,

A sccond doctoral dissertation on thie iatcrim termm formal wafi com=
pleted by Joseph Gerhardt Lverson (L966G). Jverson's rescarch concenivated
npon ascertaining the prevailing condition ot six intevim torm institu-
tions velative to faculty, adwministrative, student, and focility resources.
And still a third doctoral dissertation is that recently completed by
Roger M. llolmes (1972). Holie's research involved che survey of 77 dnsti-
tutions presumed to be operating uader a 4-1-4 program in order to discern
relative similarity in operations and procedures. While there is some
evaluative merit within this particular project, some minor problems of
rcesponse bias limit its gencralizability.

Jack E. Rossman of Macalester Colloge is probably the first to supply
quantitative data on the reception and utility of the intcrim term,
Rossman (1967) concludes from surveys of dMacalester students aod Ffacnlty
that the interim tevm "seems to have met students' desives for curnricula
rclevance and flexibility and achieved basic Eaculty approval.' In a
follow-up study, Rossman (1971) generally coneludes (agaia wilth rvespect
to Macalester College) that: juniors and secniors werc moie satisficd with
the intevim term experience than freslumen and sophormorces; theve iy
a trend toward inereasing use of off-campus projects; and, the satisfaction




operated under the 4-1i-4 Format.,

Ceonlomonki.

LY

! cuclonal comparison,  Armsirong listy sceveral tysas ol covporative
between institutions on the 4-1-4 that are possible. lie coarludes

that the 4-1-4 enhances such opportunities for coopezacion,

is
roncmpirical, and usually limited co single institutions. MNost of

programs offcred, and years of participation under 4-1-4 calendai/

for dropping the program; au evaluation of overall purposes of and

of the 4-1-4 and interim term.

IV, GConceptuil Framawork

vative vhen it was originated. Certainly if au institution adopts

the possibility that the institution might continue to be quite

The spur toward innovatior, an excitement generated as a byproduct

curriculum.
' There are those educators who see innovation and change in an

i of the 4~1-4 calendar and interim term curriculum:

| 9
Q ‘ %
B 16

has remained constant over the seven years that Macalester College has

A fortheoming article to be published in Loavniug Today (fovme
Litrary=Coliece Jouwrnal) by Jack L. Armstrony of Macalester GCollepe and

and dnterim term curriculum does briug change aad ioan eliiective o
cational iaunovation, supportive cevidence is primarily anccdoual, typically

In another cmpirical iavest:.gacion, Dorothy Tyler (1970) has found
from ner study at Moraviaan Colleze, that mest language students thoere
wmade about one year's progress in language training during the intevim

.
R
iy

the Chabwmaa of the d4=L-4 Coalference, avikas sowe aleempt ae incerinatis

CLEOT G

(€193

the basis of anecdocel accounts of thie Macalester College cxpericuce,

whilae Lhere is some causae for conclusion that the 4-1-4 ealeadaw

(N1 N B

G

national information and published materiails concerning this caleudas/
carriculum format has to do principally wilh data involving iwmbers
schools under the plan, number of institutions contaaplating adopuion,
:ypes and sizes of institutions uader 4-l-4, variation in the types

ol

07°

curriculum. Relatively little has been compiled on a national or ie-
gional basis concerning factors related to the transition to this formac
from another calendar operation; reasons for adopting, for rctaining, o
accon-
plishments under the program; or, the changes or wodifications resultast

It appears that an assume esseatial and important aspect of the
4=1-4 is its innovative impact. Indeed it could safely be said that the
L=-1-4 and particularly the interim teim period was regarded to be inno-
a aew
calendar and new curricular system, such would appear to be an experi-
mental and imnovative cendeavor on its part, although such could not belic

traditional and non-innovative in its puiposes, means, ana achievements.

ol

‘ chanze which serves to spark further changes, is typically presumed to
! be rasultant from the adoption of the 4-1-4 calendar and interim term

institution as a direct and almost iacscapable result of the adoption .

r ey e S
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The changes wrought amoag liberal arts colleges auna others
which shift to 4-1-4 are individually significanr., Cumulatively
“they have a radical impact. Beginning with the adoption of 4-1-4,
a dynamic and revolutionary process commences. Independent study,
field scttings for pvojects, travel, a vastly expanded number of
option from which to choose, courses which cut acvoss discipline
Lines, student rescawch:in conjunction with faculty, commmity
iavolvement=--all make up a configuratioan in which the whole scoms
greater than the swiw of its parts. (Bouwman, 1971)

It is not what the 4=1-4 itself does but the fact that the
4-1-4....cxperieace provides a dynamic kind of growth=-a pressurae
for change coming from boih faculty and students. The exper;ences
that are worked out ia the process of these January studies bhoeyin
to move out into tlie regular scmesters. The teaching technique
in which students, faculty, and adwinistrative officials alike
become involved are an example. (Beuwman, AACRAOQ)

.+ .wiecnever the interim terin is seriously enteved into, faculty
members usually find themselves in a major curriculum study within
two to three years. The impetus seems to stem {rom what is taking
place during the interim term. Conscequently, it might be anid
that the ends served by the interim term scrve Lo develop an iun-
stitution's entire academic program. (Bevan, 1969)

One of the wmost positive effects of the January interterm is
that it makes us look at our regular offerings during the year in
a more critical way and opens up avenues of approach to teaching
which we had not explored. The "one" consequently will do more
to change the "four" than any other factor. (College Management,

1972)

Now it has become quite obvious as to what the future of 4-1-4
must be. TIt's (sic) future is not in calendar wanipulation per
se. It's (sic) future is clearly marked in what has happened as
a result of the introduction of the 4-1-4 or interim term approach.
Its future is in the broad spectrum of program innovation and
experimentation. That's what's happened in most colleges where
the 4-1-4 has been introduced. (Bevan, 1971)

As a curricular and calendar innovation or experiment, the 4-1-4
calendar and interim term curriculum was first considered and subse-
quently adopted in order ko attack certain concerns or probleuns in
higher education. To some elements of higher education, more annnyad
with the situation than troubled with the educational councerns raiscd,
the interim term has appeared as an c¢asy way to reduce tensien, in-
corporate a novel approach, and appeasc those calling for Change,
Innovation, and Relevance. After all, it is assumed, the firs: and
sccond scmesters proceed with very minor adjustments with just a four
or five weck interlude spaced between semesters to satisfy a push for
change. Whatever new is to be done presumably can be confined to that
interim pcriod so that the scmesters cin be utilized nouvmally. Yet,
such does not appear to be the way that the adoption has taken placce.

10
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Such a position has been experienced by many educacors to be shorisighted®
and naive. Is the interim term, therefore, not a vithering fad of nigher
cducation but a developing and viable pattern of institutional design ang
operatian? Is the interim term, therefore, a novel though short-{fused
thrust in higher education or an impetus for and spur toward change in
the specific facets of curricular, instructional, and administrative de-
sign and operations?

To what degree, then, does a college as suggested move to incrcas-
ingly new and challenging kinds of opportunities and experiences fo: its
students and faculty because of the impact of 4-1-4 upon the institucion?

While it is not possible to predict all the consequences of this plietoienon,

yet an effort needs to be made to assess empirically its implications,
particularly in light of the presume impact.

8John M. Bevan in his address to the 4-1-4 Conference in March 1971,
noted his own shortsightedness in seeing faculty annoyed but agreceable
to the change to 4-1-4 because of assumptions that the ''fad" would be
limited to the one month and would eventually wither.

llgé;
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I. Selection and Description of Institutions:

A total of five institutions was sclected and asked to participate

- in the research project. A represcntative of each institution was

chosen to coordinate the research effort at this college and was sub-
sequently designated as the '"Liaison Consultant" for that institution.
The reasons for the selection of these particular five institutions
were as follows:

A. The institutions are in proximity to cach other and are iden-
tified to a contiguous locale--central Florida=-thus facilitating
comnunication between the colleges, while controlling for regional
variation as a major -ariable of change and effect.

B. The instcitutions generally fall within the same basic insii-
tutional purposes of liberal arts education and within the same
peneral stondawvds of admission and student population chavacter-
istics--i.e., student abilicy levels.!

C. The collective institutions, while a smali sample of the
approximate 300 institutions that have adopted the 4-1-4 calendar,
nevertheless, do represent a microcosm of experience with a 4-1-4
calendar and interim term curriculum, as indicated in the descrip-
tions of the institutions below.

1. College X

College X originated the interim term in academic year 1960-
61 and has operated under that format since that time. Thus X
provides the reseavch project with the longest expericnce of any
institution with the interim term program. The interim term
period, called "Winter Term," is a special four-week period of

concentrated study for all undergraduates. Each professor directs
the activities of a group of approximatcly twenty students. Some

students duesign their own independent study projects, ohtaining

the sponsorship of a professor. Off-campus study, overseas travel
and study, and student exchange with other 4-1-4 institutions arc

all part of the Winter Term program at College X.

20 CO].lege Y

College Y was among the first institutions to adopt the interim
term format, experimenting initially with a 3-1-1-3 calendar from

1'l‘he exception to this particular rationale for selection would be
‘College A which does not fall within the same level of adwissious stan-

- dards nor other institutional characteristics, including the number of

~

‘faculty with earned doctorates and the cultural background of student
*population., 1Its position as one of the four institutions in the nation
that have discontinued an interim term calendar was the major factor in
its inclusion. The limitations placed upon A in the analysis of the
data are discussed later in this chapter.

13
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1966 through 1970 and then adopting the 4-1-4 calendar for tie
academic year of 1970-71 and subsequent years. The '"Winter Term"
is five weeks in time and ewphasizes directed study and group
projects for freshmen, sophomores, and juniors, and independent
study for seniors and well-qualified juniors. A Winter Term on
the isiand of Martinique for students of French is an option,
with other overseas study possibilities suggested.

3. Collepe 2

In academic year 1965-66, College 7 adopted an interim term
calendar that now consists of a six weel period termed the "Mini-
mester" in Jamary-February. During this period, freshmen and
sophomores must enroll in courses outside their areas of major
interest. Juniors may use this period to complete requirements
outside their major divisions or to work in their respective
departments or divisions. The senior mini-mester is devoted to
a senior departmental project. Various overseas study programs
are designed for each interim Lterm.

4. Collepe A

Collepe A now operates under a revised semester system with
the fall term ending prior to the Christmas rccess. The instictu-
tion opecrated under a 4-1-4 calendar in academic year 1967-68,
but discontinued the interim term operation after that initial
experience with it. " '

5. GCollege B

College B does not operate on the 4-1-4 calendar and was Chus
selected as the control college for this research project. its
semester is such that it corresponds in length with the semostois
in the 4~1-4 calendar and in that the fall semester is completed
prior to the Christmas recess. College B hias a "May Term" within
their particular academic calendar, but it is not tied in with
the regular semesters and has become rather an optional addition
to the summer session.

II. Organization of the Research Effort:

Since this pilot project was to be an initial attempt to gather
" data relative to the 4-1-4 experience, it was necessary to emphasize
the coordination of the effort acioss the participating colleges. To
. that end, the Liaison Consultants, the Research Director, and the Ad-
ministrative Committee met on Wednesday, December 22, 1971, at the
College X campus to consider the research directives specified in the
original research proposal and agreed upon by the Adwministrative
" Conmittee and the Research Director. OFf primary significance was the

need to consider the accessibility of various kinds of data at each

participating college as well as the utility of the research project
“. for each institution. As a result of this session, a list of feasible

14
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rescarch questions and of potential areas for data-gathering was devel-
oped and generally agreed upon by all participants. The Research Direc-
tor was given the responsibility of designing the resecarch directives
for Phase I of the study--compilation of institutional data.

A second meeting of the Liaison Consultants, Research Director,
Administrative Assistant, and Administrative Committee was held on the
campus of College Y on Tuesday, February 15, 1972, during which time
major attention was given to the progress made for Phase I duving the
interim. This mecting also was utilized in order to explain procedures
pertaining to Phase II--questionnaires--and to Phase ITI--interviews.
In addition, the itinerary for rthe visit by the Research Director to
each campus was reviewed and accepted.

The Rescarch Director was brought to the campus of Collepe X on
four occasions to work with the Administcrative Committee and refine the
research proposal and methodologics: Decomber 20-22, 1971 January 26-
27, 1972; February 13-17, and March 19-24, 1972,

ITI. Phase I: Compi.létio’n of Institutional Data

A set of research directives for use by the Liaison Consultants
in gathering the necessary institutional data was designed by tihe
Research Director. These directives (see Appendix i) were designed
to be explicitly operational, and yet take into consideration the
awareness that all five participating institutions would have to in-
terpret them implicitly=-=~it was assumed and confirmed that each insti-
tution would not be able to provide the same exact type of data. By
having the directive quite narrowly operationalized, however, a degree
of uniformity and consistency was reached.

The data records were obtained for the two years preceding the
adoption of the 4-1-4 calendar and for all years since that adoption
for Colleges A, Y, and Z. Collegre X was Lo provide the data for the
directives for a ten yecar period and College B was to provide the data
for the dirvectives for a five year period. The X variation was due to
the fact that it has always operated under an interim term calendar;
the B variation was due to the fact that it was the control college
and the decision was made that to go beyond the five year period would
be superfluous and burdensome for the institution.

The directives were reviewed and approved by the Administrative

Committce and distributed to the Liaison Consultants for completion.

It was requested that compilation of the institutional data
begin immediately in order to: (1) provide the Research Director

* more complete background information concerning each college which

might facilitate his interview visit to that campus, and; (2) pro-
vide the Research Dircector and Administrative Committe with infor-
mation concerning problems encountered by the Liaison Consultants
in compiling the institutional data,

5
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The Liaison Consultants specifically were requested to verily
the data source and note tihe date to which each source applied.
As much as possible, the Liaison Consultants were directed to

“utilize prescribed and reliable institutional data sources. In

those instances in which the sole or major source of information
was the knowledge and experiences of an individual, the Liaison
Consultants were directed to indicate the base of expertisec for
each such item.

At the February 15 meeting at Y, four alterations of the
original directives to Pllase I were agreed upon by the partici-
pants. (See Appendix I..,) :

IV. Phasc II: Questionnaire:

A questionnaire designed specifically to measure the compari-
son of items between the repular somesters and tihe interim term
period was designed by the Rescarch Director and approved by the
Administrative Committec. (See Appendix III.)

Complementary forms for the students and for the faculty and
administrators were designed so chat comparisons betwecen the
various constituents of the colleges could be made and so that
items would be comparable for these different elements of the college
community.

The questionnaire utilized fixed alternative responses on a
five-point agree-disagree continuum and was designed in order to
be electronically scored and processed. The initial 47 items vere
divisanie into the three sub-units of curriculum, instruction, and
administration. The final 12 items specifically concerned the
interim term approach and philosophy and were designed only for
the 4-1-4 colleges participating. Pre-tests of botih the student
and faculty/administration instruments were made in order Lo iron-
out administrative procedures and to time the test offort itself.

The same questionnaire form was utilized by both the 4-1-4
institutions (X, Y, and Z) aund the non-4-1-4 collepges (A and B).
The respondents from the non-4-1-4 institutions were requested to
omit that portion of cach item that concerned the interim term
program, It was the decision of the Administrative Committee that
such an approach would more necarly assume the similarity of re-

‘“sponse situation thau to design a separate iustrument for the dif-

ferent institutions participating. The final 12 items, Sections
G and H of the form, as stated above, were purposely omitted from

- the forms distributed at A and B.

Each of the 47 inicial items had two parts to it in which the
respondent was to indicate to what degree the item applied to:
1) the regular semesters, and then to; 2) the interim term. Such
a format intentionally focused the attention of the respondent to

16
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the comparison between the two terwms. Therc is the potential re-
sponse bias that the respondent might falsify the score by respond-
ing the same to the item as it pertains to the regular semesters
and as it pertains to the interim tevm. However, such a potential
would actually go against the prcsumed difference between the

" regular semesters and the interim term that is hypothesized in
this research rather than in favor of the differences.

Dircctives were composed for the Liaison Consultants in terms
of sampling procedures, contact of sampled students and faculty,
administration of the instrument, and follow-up procedures. Sample
forms (letters, communications) were devised and written for usc
by the Liaison Consultant in contacting members of the different
" samples and for use in follow-up procedures. (Sec Appendix IV.)

Table 1 indicates popnlation and sample size qund thoe usuable ve-
sponsc rate for the student and for the faculty and adwinistrator
samples.

Listed below are the operational definitions of the three
groups sampled and the proccdures utilized by the TLiaison Consult-
ants in determining thre spmplies:

STUDENTS: The total population of stvdents for this study ‘
included all full-time, repular, undergraduate students at each o
institution as of Januarvy 1972. Delected from the population werc
all graduate students, auditors, special students, and those stud-
ents taking less than the prescribed full academic load at tie
_college. Either a systematic sampling plan or a randomized sam-
pling plan was employed to arrive at a sample total that equaled
10% of the population size. A replacement using the same sampling
procedures was to be made for students who dropped out of the col-
lege " between the time when the sample was selected and the time
waen the questionnaire vas administered. ' l 1

FACULTY: The total population of faculty for this study
included all staff wmewbers of cach institution who had taught or
were teaching at least one course during the 1971-72 academic year.
The population was stratified according to acadewmic divisions,
L with either the systematic or randomized sampling plan employed in
' .the selection of a sample consisting of 25% of the population se- i
lected proportionate.y within each strata. )

ADMINISTRATORS: All of the following office holders among
the administrative staff of the institutions were to be included
_in the sample: President, Vice President, Academic Dean, Decan of
Students, Registrar, Director of Admissions, Director of Develop-
ment, Director of Business Affairs, Dircctor of Interim Term,
" Director of the Library, Director of Financial Aid, Director of
" Counseling, and Director of Institutional Research. 1In the event
; that the individual office holder also was among the sample of
: teaching faculty or fulfilled two or more of these so-named
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TABLE 1. RESPONSE RATE FOR STUDENT, FAUULTY, AND ADMINISTRATOR
SAMPLES AT FIVE PARTTCIPATING INSTITUTIONS

" STUDENT SAMPLE: _.‘:iumbc‘c Number Returancd ’
Institution Distributed and Usabie
College AL 104 55
College X 107 91
College Y 121 68
College Z 192 [;2 1
College B 100 31

287

- FACULTY SAMPLE: Number Number Returned
Institution Distributed and Usable ‘
Collepe Al 22 10 .
Collepe X 23 10
College Y 27 17
College 2 32 17 '
College B . 50 19

79 ‘
ADMINISTRATOR SAMPLE Number Number Returned
Institution Distwibuted -and Usable '
- - !
College Al 9 4
College X 12 10
College Y 9 : 7
College 7 11 4
College B 10 6

31

L je was discovered thnt the Linison Gonsultant at thin collepe
olther wmisnnderstood o Taiied o uelllize the diveet fven ¢on.
cornlog nomple wedectbon and admlotatentton of the guent ton.
naire,  Ratocer than a representatdve probabillty sample, the
sample members were selected due to availabllity and conven-
ience., 1In addition, despite the request that at least 30 min-
utes be provided for the completion of the form, only 15 min-
utes were allowed. The Administrative Committee thus decided
to screen out those forms in which less than half of the 47
items were completed since such forms were not representative
anywvay. In that the empirical analysis was designed to exclude
this institution because of the absence of a number of contiol
factors, it was not felt nccessary to request a second adwinis-
tration of the form. The forms were not entirely discarded
even though rcliability camnot be assumed, in order to provide
that institution with a meanmnre of evaluation, ‘ '
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offices, such was to be indicated on the form. (Note, however,
that such overlaps did not occur among the individuals sampled at
these 5 institutions.) In that the titles of these administrative
officers were not tihe same at all colleges participating, it was
necessary ior cach Liaison Consuitant to adjust cthis List or 13
individuals accordingly., A similar adjustment was suggested
should one or more of the so-named offices not exist on the re-
spective campuses.,

V. Phase III: Interviews:

An interview schedule designed to elicit position responses
from the individual administracive oifices sampled and from the
groups of faculty and of studcents sampled were desipned by the
Resecarch Dircctor and approvaed by the Administvative Committee
(Sece Appendix V.) Tihe faculty and scudent interviews were dosipn-
cd to be group discussions oi tine values and impact ol the interim
term experience and the geueral caiendar and curriculum in opera-
tion at ecach institution,

Students were intgrviewed in three differont proups ol six
individuals each: Group A = underclassmen; Group B = upparcinss-
men; and, Group C = transfer students., Faculty were iacerviewed
in two different groups of six individuals each: Grvoup D =
faculty of less than two years of teaching at that coliege; and
Group i = faculty of two years or more experience in teachiap at
the college. Adwinistrative offices interviewved included the
rollowing: Acadewmic Dean, Director of Admissions, Dircctor of
Development, Director of Guidance and Counseling, Director of
Institutional Research, Director of Business Affairs, bean of
Students, and Director of the Interim Term. In the eveut that che
administrative position was not a part of the line-scaff appointc-
ments of the college, that interview was omitted. In the event
that an individual administrator held two or more such of fices,
the interviews were combined.

Directives werc developed by the Research Director and approv-
ed by the Administrative Commictee and were then forwarded to tihe
Liaison Consulitants for selection of the samples and for maling
arrangements for the interview sessions. No provision was made
that such samples be at all represcntative of constituent opinion,
put rather that the selection purposely inciude persons whose
‘opinions might vary considerably and who have had a broad range ot
experiences in the interim term program at that college.

NS It was the assumption of the Administrative Committee and
"Resecarch Director that such subjective responsces would point toward

" .propositions regarding the 4-1-4 and interim term that had not been
.expected or anticipated. Such propositions then could be tested
through the institutional data and questionnaire data with conse-
quent evaluations and spurs toward change in the institution(s)
noted.
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It was the decision of the Administrative Committee and
Resecarci Director to utilize group sessions for faculty and f{or
students as opposed to one-to-one interviews between the Research
Director and the individual, in order that some interaction and
cxchange of opinion might be obtained. Such did prove to be a
most definite charactevintic or the proup sensionn, an thouphts
and opinions were exprested, challenaped, and clavified., The inter-
views with the admininteators vere conductred on o one-toeone banin
o that wany ob the beemn dncinded in thene nennionn dealt npeclit.
cally with the administrative ollicao.

; The interview sessions were arranged by the Liaison Consultant
.at each participating institution and were conducted by the Re-
search Director. A recording oi the sessions on tape was wade wiih
the comments subscquently transcribed in summary fashion to the
interview schedule. The interview sessions took approximatcely
three days on each campus. ‘The interviews were conducted by the
Resecarch Director at the campuses of X, Y, 4, and A the weeks of
February 14-25 and at B the weck of April 3-7, ¢

VI. Analysis of the Data:

The specific objectives aud general philosopily of the interin
term approach at each institution was to be the basis of the cvalu-
ations made. In that the research study concentrated upon the im-
pact that the interim term was -assumed to have on the entire opcra-
tion and functioning of the college during the wing scmesters (fail |
and spring), such became the focus of the analysis rather than the
separate and independent evaluations of the three interim terwm pro-
grams and the two non-4-1-4 institutions.

To that end, it was decided by the Administrative Committee
that the materials obtained from Phase III, the interviews, should
be the starting block for the analysis of the impact of the interim
term. Such a decision was made due to the degree of provocative
comments obtained during the interview sessions and due to the
awkwardness of obtaining initial direction Ffor such presumed iw-
pacts .from the varied ipstitutional data that were conpiled.

The questionnaires were clectronically scored and key punched
on computer cards for utilization of data processing cquipment. A
program was designed that would yield the frequency distribution
of the items according to institution and according to sample
group. A second computer program was specifically designed that
would yield the chi-square distribution for each item as it related
v'to the regular semesters versus the interim term for each college

‘ 2Because of the difficulty in selecting a control college for
this project, it was not possible Lo schedule the interviews
for this fifth institution during the weeks of February 14-25
as originally intended.
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and then for the three 4-1-4 colleges taken as a total unit. Tests
. of significance for the consequent chi-square distribution vere set at
_the .05 leve. From the frequency distribution for cach item, for each
college, the mecan respouse and standavd deviation were calculated, with
the T-test of significance applied. (See Appendix V.)

The majority of the empirical analysis excluded A from considera-
tion due initially to the fact that, as explained previously, its stan-
dard of admissions and student background varied from the other four
institutions, thus making it difricult to control for those extrancous
factors. In addition, the non-representative sampling technique and
low response rate for the Phase II Questionnaire ruled against the re-

-liability of this data source.
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Chapter III. |

EVALUATION OF THE 4-1-4 AND INTERIM TERM
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The evaluation of the 4-1-4 and interim term should begin
with and therefore be bascd upon a specification of the purposes
and objectives of the interim term as indicated by each partici-
pating institution. iowever, such an approach to evaluation was
limited in this study because the three 4-1-4 institutions do not
and have not grasped and then operationalized such purposes and
objectives. Such a statement is arrived at initially through
perusual of the catalogue for eacihh institution which either omits
reference to purposes for the interim term or else describes the
month period in terms of the particular courses offered.

In Phase I (Scction H, Item &) the Liaison Consultants are

.requested to: . "Specify the stated and expressed objective(s) of

the interim term approach at your institution." Institution Z
indicated that the interim term therc '"was compatible with" and
paralleled the goals of the college as a whole. Tastitution Y
does not have any specific objectives other than the individual
and personal opinions about the interim term as scen by the
various constituents of thiat college. Institution X comes the
closest of the three 4-1-4 schools in specifying objectives.

This college states in a printed brochure that the interim term
is the "period in whic¢h our students learn the most about working

. independently, defining their own study goals, writing long

papers in acceptable form, and making rational decisions about
the use of their time." In the catalogue of this same institution
there is the statement that: '"Designed to develop the qualities
of self-discipline in pursuits requiring the student to be the
prime explorer, the interim term asks him to work without the
customary routine of classroom and lecture hall on a single prob-
lem of particular interest to him." .
The failure of each such college to truly operationalize
the purposes and objectives of, or to specify a general philosophy
for, the interim term as distinct from the regular semesters of
the academic year, is a handicap to the evaluation that «annot
be ignored. In anticipation of this failure and hence handicap,
however, Phase I included a number of items that were designed to
narrow down the particular approaches of the interim term at each
institution, if not the specific program objectives or learning

‘objectives,

Table 2 .descrivbes the respective approaches utilized at

. each of the three 4-1-4 colleges as well as for College A the year

of its interim term. TFrom this comparison, it can be noted that
among these listed approaches there is some consistency of

. approach and yet some variation as well. The lack of complete

consistency gives credence to the assumption that the interim term
lends itself to a variety of interpretations in program.

Regarding each of the 10 approaches listed in Table 2, the

colleges were asked to note any trends which had occurred at that
institution. College Z had moved from interdisciplinary (large
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session) general education courses for freshmen and sophouwores to
more specific and specialized departmental courses. All threc
4-1-4 colleges indicated that off-campus study and international

“study are growing rmore and more as approaches to interim term. In

addition, Coilege Y is moviang toward more independeant study,

- directed study, and specialized courses and away fﬁom offering

regular catalogue courses in the January period. Collepe X, other
than the growth of off-campus study and the continuing stress

upon specialized courses and independent study, indicates no par-
ticular trend.

Table 3 indicates the percentages of student enrollment in
the 1972 interim term at College X according to the various
approaches (Section H, Item 3). Table 4 similarly reveals the
distribution for College Y. Note that the distribution for X is
somewhat different tnan the original 10 categorics--X breals down

TABLE 2. DISTRIBUTION OF APPROACHES TO TIE INTERIM TERM FOR TUE
THREE 4-1-4 INSTITUTIONS--Colleges X, Y, Z--AND TNSWI-
TUTION WHICH DISCONTINUED 4-1-4-—_Collepge A. (PIHASE I,
Section H, Item 1)

' Institution
X Y Z A

Approach

a) Specialized courses within a traditional
academic discipline designed exclusively
for the interim: Yes Yes Yes No

'0) Specialized courses not readily assigned

to a traditional academic discipline de-
signed exclusively for the interim term: Yes No Yes No

c¢) Regular courses from the catalogue--

fitted into cthe interim term: No Yes No Yes
d) Independent study: Yes Yes Yes Yes
e) Interdisciplinary study: Yes No Yes No
£) International study: Yes Yes Yes No
g) Off-campus study: Yes Yes Yes No
h) Other options within your curriculum: No Yes1 No No

i) Faculty exchange among other colleges

operatihg on an interim term: Yes No No No

.- j) Student exchange among otiier colleges

operating on an interim term: Yes No Yes No

1 Directed study
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- TABLE 3. PERCENTAGE STUDENT ENROLLMENT BY APPROACIi TO INTERIM TERM
’ FOR COLLEGE X, JANUARY 1972 (PHASE I. Section H, Item 3)

International On-Campus Of £-Campus
Study Study Study Totat
" Group Projects: 9% 38% 9% 55%
Independent Study: 3% 33%1 9% 45%

Note: Base of percentages = 950,

Approximately a third of this figure represcnts senior
students studying for scnior comprechensive examinations.

.Y L3 k3 ¥ v ve by vt 't

" TABLE 4. PERCENTAGE STUDENT VFNROLLMENT BY APPROACI TO TNTERTM TERM

FOR COLLEGE Y, JANUARY 1972 (PUASE I. Scction H, Item 3)

Approach Percentajge

a) Specialized courses within a traditioual academic

discipline designed exclusively for the interim: 56% '
b) Specialized courses: not readily assigned to a tradi-

tional academic discipline designed exclusively fox

the interim: 0%

c) Regular courses from the catalogue--fitted into the

interim term: . . %
d) Independent study:1 20% '
e) Interdisciplinary study: 0%
f) International study:1 5%
g) Off-campus study: 3%
h) Other options within your curriculum: (Directed Study)1 1%

i) Faculty exchange among other colleges operating on an
interim term: 0%

j) Student exchange among other colleges operating on an
- interim term: 0%

There is some overlap among independent study, international
study,.and divected study approaches for Y. The percentages
in these three instances, therefore, are based upon the
primary emphasis of the project in the individual case,




} the offerings in terms of specific group precjects versus indepenu-
| . ent study projects.

The grading system for students at the three 4-1-4 colleges

is quite diiferent (Phase 1, Section A, Items 1 & 2). College Y

" operates under a 12-point grading system, with the option that a
student can take a course outside his major field on a pass-fail
basis. College X operates under a 3-point system of "liigh Pass,"
"Pass,'" and "Fail" with no variatious of options. College Z
operates under the 5-point system, with grades of pass-fail used
in physical education courses and most interim term projects out-
side of the student's major discipline. '

Both X and Y operate under a course credit system (Phase I,
Section A, Items 5 & 6). 'Y requires 36 courses (inclusive of 4
interim terms) and 4 terms of physical education for graduation;
X requires 32 course credits and 4 interim terms. Collepe 72 falls
under a credit hours system and requires 128 credit hours Ffor
graduation, with the interim term courses awarded Ffive samester hours
credit, ' )

All three 4-1-4 collepes charge tuition on an annual basis
inclusive of the interim term (Phase I, Section W, Ttem 9). Tie
non 4-1-4 colleges, on the other hand, both charge tuition on a
per semester basis rather than the total academic year. '

The findings from Phase’'I, Section G (llistory and Develop- i
menc of the Interim Term) also shed some light upon the approaches :
and philosophy of the respective interim terms. The impetus Ffor
change to an interim term calendar/curriculum at Y originated with
a Curriculum Committee appoinied some four ycars before the
interim term format was adopted at that institution. 1In only the
fourth year of the functioning of this committee, however, did
deiiberation center upon the interim term as a potential format.
The impetus at College Z came from a group of recent faculty
appointees who cited a need for the institution to innovate and
experiment. Approximately two years of deliberation occurred
before an interim term eventually was adopted at Z. College X, of
course, began with an interim term so that no transition was nec-
essary. The impetus for the interim term idea, however, came from
the president and academic dean of the college in the early found-
ing years. The impetus for the one year adoption of the interim

1 The breakdown by student enrollment in the various categories

was not possible at College Z. It should be noted, however,
that freshmen and sopnomores at Z are involved primarily in
on-campus specialized courses in general education, while
juniors and seniors are involved primarily in independent
study, directed study, and other special projects related to
their majors.
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term at College A came frowm the academic dean, who had been in
close association with other schools in the Associated Mid-Florida

Colleges which were on some variation of an interim term calendar
by 1968,

Reasons given by the various participating colleges which
prompted the change to an interim term are listed below (Phase I,
Section G, Item 2). Such reasons do focus upon potential objec-
tives for the interim term, although never officially adopted by tho
institutions as such, and represent racher a cumulative interpretation.

1) Force a change in teaching wmethods and content of courses in
some departments and by some faculty.

2) Encourage excitement in the curriculum in order to attract
more good students.

3) Provide the opportunity for students and {acnlty to do some-
thing ‘different and exciting in the shorter term--a chaunge of \
pace.

4) Provide opportunity for off-campus and overseas study.

5) Provide periodic leaves of absence for some faculty during
the interim period.

’

6) Reduce the number of regular academic courses per term, thus re-
ducing the number of preparations during the academic year.

7) End the lame duck session following the Christmas holiday.

8) Provide opportunity for advanced research by students and
faculty. ‘

9) Provide the opportunity for students and faculty to become
better acquainted with each other.

Similarly, reasons given by the opponents to the adoption
of the interim term in urging continuation of the traditional
f semester system for the three 4-1-4 colleges are listed below:
1) Protect and defend the dominant image of the college.
2) Maintain the traditional goals and purposes of the institution.

f 3) Maintain the academic standards of the college. .

" 4) Undertake sufficient study and consideration of the format in
’ order to avoid making the transition prematurely.

| | 27
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5) Maintain the desirability of teaching the typical four-month
: T semester, as opposed to a shortened and squeezed period.

6) Maintain the desirability of developing departmental and
disciplinary courses as opposed to specialized and inter-
disciplinary courses.,

The decision to adopt the 4-1-4 calendar/curriculum (Sec-
tion G, Item 4) was primarily the responsibility of the faculty
and administration with other constituents such as students,
trustees, alumni, parents, and friends playing a minor role, if
indeed such parties were involved at all. The cxceptions to this

. finding are College A in which the decision to adopt an interim
term was made largely by the academic dean, and College X in which
the decision to adopt the interim term was wmade prior co the cmploy-
ment of the majority of the faculey.

The period of 1ead-time2 allowed for transition to the
interiwm terwm varied firom five months at College Y, to uine ac
Colleges Z and A, to ninetcen wonths lead at College X°. Thus '
from the point at which doliveration of the adoption of an
interim term began, to thé point at which the format actually
went into effect, was about two years for each 4-1-4 instcitution.
The time span proved to be suificient according to the Phase I
(Section G, Items 3 & 5) data reported. The fact that College A
utilized a much smaller time span for its deliberation and prepa-
ration--a total of nine months as indicated above--may partially

explain the failure of the interim term at this college. Also,
the academic dean who fathered the adoption of 4-1-4 at that college

leit the institution before the system was actually iwplemented.

A nmost important finding and onc which has considerable

impiications concerns the "types of communications and explana-

tions of procedures that were made to the various constituents of '

the college before the interim term was put into practice.”
4 - (Phase I, Section G, Item 6). Responses indicate that the 4-1-4
; colleges set various guidelines, held numerous meetings and work-
' shopt, and wade periodic veports in ovder to communicate to che
Caculty concarning the phiiosophy and proceaures ol Che iaterim Ceem. dn
addition, the collegen occanionally hold open weetings Ffor orud-
cito, althiongh with o veasnlting umatl atteadance,  Yet, auch
etfforts proved insullicient according to Phase 11I data for at

Such lead time was calculated from the point of formal adop-
tion to the start (September) of the academic year in which
the interim term was effective,

' 3 The College X figure might be somewhat inflated because of
, the fact that the college was starting its entire program
rather than making a transition from one calendar/curriculum
to another.
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‘least two of the three 4-1-4 institutions and certainly for

College A. An understanding of the philosophy, approaches, and
procedures of the interim, 6 term apparently was not possessed by

"the various constituents.

The data from Phase I indicate that the institutions them-
selves have been somewhat lax in conducting evaluations of their
respective interim terms (Section H, Ttem 5). While these 4-1-4
colleges do encourage individual professors to conduct evaluations
of their specific course and teaching, institutional evaluations
of the program(s) and learnings are not particularly stressed.
Institution X did conduct a major survey of faculty and student

reaction to the 1970 interim term. However, no derivations from

that raw data that could lead to basic understandings and hence
evaluations, have yet been made. Institution Z conducted an
institution-wide survey following the 1972 interim term, although
it remains to be seen what utility this effort will have in the
institution's evaluation. Iunstitution Y has not made any formal
concerted efforts to evaluate the interim term.

According o Phane T datn (Secetion H, Ttrem 6) no foranl
compar oo hve beow wode wlheh oo 400 A Tt brattonn,  The
partcicipating 4-1-4 collcepes apparvencly do compare approaches to
the interim term as well as specific ofrferings with other 4-1-4
institutions, although again this is basically descyviptive rather
than analytical or evaluative information.>

RIC

4 It should be noted that the Phase TII interviews with faculty

present during the initial adoption of the interim term indi-
cated that time and agai;. the faculty held vague (if any)
impressions aboult the interim term concept. Subsequently
they developed their intcrim term projects wilkiout the under-
standing and direction that at least they considered suffi-
cient and neccessary. LIn addition, such discussions with the
more recently appointed faculty and with student groups also
revealed a lack of felt understanding of the philosophy
and/or procedures. Thus the 4-1-4 colleges are not entirely
successful in orienting faculty or students, even after
several years of operation in aund experience with an interim
term.

The failure to compare evaluations may be more direcctly
related to the absence of evaluation research and reports at
the sampled institutions as well as other 4-1-4 colleges,
rather than the abscnce of the motivation or desire Lo com-
pare and contrast. The fact that the three 4-1-4 colleges
participated in this research study is testimony to their
desire and intention to conduct and compare evaluations.
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The data from Phase I, Pihase II, and Phase ULI dealing with the
effects of the 4-1-4 calendar and interim term curriculum upon the
institution as a whoie are divided according to several categories:

A) Administration and Operacion of the College:

Data from Phase III (item 1) indicate that the existence of a 4-1-4
program is a miid infiunence upon some facuity, students, and administra-
tors who decide to accept a position or accept admittance to the coilegpce.
Students and faculty at the tiivee 4-1-4 colleges and at the two non 4=-1=4
collieges enunerated a number ol recasons for selecting the college, oniy
some of which were counected to the academic program and calendar.l Of

- those who mentioned the interim term as a contributing Lactor, it was

typically in the form of inciusion with a combination of genceral charac-
teristics about the collepge~=-i.c. general cducation program, independent
study, oveiseas study . Viberval arts tradition, innovative curriculum=-=-
rather than as an isolatced and siaple factor,

Surveys of students (ov Tacuity) percaining o reasons that shaped
one's decision to enroil ave aiways subject to some guestion. The acrusd

reason(s) may be quite diflercai fron the reputed reason(s) as ascertaiaca

from a survey. Furthermore;, ¢he originator of the survey may he more
inciined to list alcernative veasoas that are more academicaily acceptain: o
in their nature (i.e. rigid academic reputation, scuolarly faculty) rather
than iess academically acceptab’e (i.n. cilose to the beach, easy gradiap).
However, attempts by the three 4-1l=4 instituntions to discern reasous of
students for applying and accepting admission appear to reveal rationales
that are no different from that of the two controli colleges (Phase I,
Section B8, Item 3).

Administrators of the various 4-1-4 coileges, however, felt somewihat
different about this influencing effect of the interim term for students
anGg for faculty. All chree o:f the Directors of Admissions stated that
caey felt that the interim tevm was an advantage in student recruitment--
both in attracting appiications and in convincing students to accept
acmission. The three Acadewic Deans were of varying opinion on the issue.
One dean stated thal the existence of the interim term was a definitc
attractive influence; the second dean stated that while potential faculty
are curious about the interim temm ue did not know if it at all affectca
their decisions; and the third dean stated that the interim term might
actually be a deterent to potential faculty and thus become a negative
influence.

1'1'ypica1 non-academic rationales given included the wild climace
and geographical iocation, financial considerations, friends, social at-
mosphere, institutional size, family pressure, job market, and denomina-
tional ties.

2The Dean had reasoned that the faculty market was not interested

that wmuch in the interim term aund that it was frequently perceived as an
added ceaching burden to potentiai faculty.
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With some exception at institucion X anly, virtually none of the
administrators at the 4-1-4 institutions who took office subscquent to

the adoption of tlhe interim term indicated that the interim term was a
“factor in their decision to accept that oifice. In fact there was great
uniformity of rationales for accepting administrative positions at

both the 4~i-4 and the non 4-1-4 institutions.

A similar pattern was found from the interview data coacerniong the
interim term as a factor related to the student(s) and faculty "continuing
to remain" at the 4-1-4 coliege (Phasc I1L, Item la). 'That is, the
existence of the interim term in combination with a number of other cd=
ucational factors about that institution was a factor in not transferving
or seeking anotlher position.

Institutional data (Phase T, Scction B, Items 1 & 3) vevealed wo
discernibly strong impetus of the adoption of the 4-1-4 upon the voluine
of student appiications for adwission, the volume of acceptance. the
volunic of eventual earoliment, or the profile (aptitade class ranking,
gradepoint average) of entering lreshman classes,  ‘Thus it can be inter-
preted from this data tiat the interim term has no sipniiicant ellect
upon increasing student applications and enrollment or in improviag
the profile of entering ciasscs. Yet, at the same tiae, the interim
term does not appear to act co Lhe reduction or detviment of such char-
acteristics either according to the Phase I data.

A complementary item was included in the Phase IT questionnaire '
(Ttem 97) regarding the interim term as a factor afFecting tie decision i
of faculty and students to attend the college. Table S5 is a distribution !
of the findings of this questionnaire item broken down by institution
and by sample--students and faculty/administrators. ‘ihis data indicates -
that according to the opinions of tile respondents, the existence of Ehe
interim term is a determining facior for approximately 40% of the members
of the colleges. 3

Whether or not such stacistics as in Table 5 couid be interpreted
as indicating chat the interim term is a contributing rfactor in student
and facuity recruitment would probably be up to the individual. Wpile
the existence of the interim tecrm does not have much effect upon tie
actual volume of student and faculty population, it does appear to be at
least a contributing factor for a relatively high proportion of the
students and for the facuity/administrators. It would be impossible to
discern whether recruitment and tiue profile of students would be as
.favorabie or more favorable if these 4-1-4 colleges dropped the interim
term.

Data also was derived from Phase IiI to indicate the possible effect
of the existence of the interim term upon the development and public re-
lations effects of the institutions. 7he interviews with the Directors

3 This is perhaps a significant finding given the reason #2 on
page 27 for the collepes deciding to adopt the interim term: "Encourage
excitement in the curriculum in order to attract more good students.”
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TABLE 5. FREQUENCY DISTRLBUTION OF TII RESPONSES OF STUDENTS AND
FACULTY/ADMINISTRATORS AT TilREE 4-1-4 INSTITUTIONS

REGARDING THE EXISTENCE OF TUE INTERIM TERM AS A SIG-

NIFICANT FACTOR AFFECTING THEIR DECISION TO ACCEPT

APPOINTMENT TO TIIE COLLEGE.

(Phase II, Item 97)

College X
» Response
Strongly Strongly
Saxple Agree Agrec Uncertain Disapree  Disaprce
Students 22 32 11 21 4
Faculty/Administrators 8 5 5 6 2
College Y
Response
Strongly Strongly
Sample Agree Agree  Uncertain  Disapree Disasece
Students 10 15 4 27 11
Faculty/Administrators 0 5 1 5 10
College 2
Response :
Strongly Strongly
Sample Agrec Apree  Uncertain Disagree Disagrece
Students 1 6 5 8 15
Faculty/Administrators 2 4 1 6 6
Total 4-1-4 Collepes
Response
Strongly Strongly
. Sample Agrce Apree  Uncertain Disagree Disaprce
Students | 33 53 20 56 30
Faculty/Administrators 10 14 7 17 18
43 67 27 73 48




of Development and Directors of Business Affairs at the three 4-1-4
colleges revealed that the interim term may have aided the fund-raising
and public relations efforts of the college when the adoption was first
-made. Yet the interviews aiso revealed that these particular officers
did not feel that the interim term any longer had any positive or nega-
tive effect in development or public relations. Part of the rcasons
for a lapse in effect is because the appecal of 4-1-4 as an innovation in
college calendar and curriculum has faded somewhat as more and more in-
stitutions adopt the format.

The institutional data concurred with the interviews by indicating
that there does not appear to be any nccessary relationship of the
interim term to development (Phase T, Section D, Items 1, 2, & 3). One

‘Director of Development said that he "was wot sure that it wonid really ‘

hurt the development picture if the intewim term were dropped. unless

the whole of the college was changed by it--as might be the case."

Furthermore, the operations and focus of development and public relations
are not at ali affected by the January term, according to such Phase I |
data.

The interviews with students and faculty included an item poertaining
to the impact tihat the interim term has ivad upon "academic decision-
making and goveirnance oi the inscitucion.'" (Phasc iTT, Letem 120)  Whiie
this item had wo counterpart among tne controi colleges, some of the ,
responses, neveriheless, proved quite provocative. A number of students i
stated that experience in the interim term enabled them to see how rela-
tively little iumput they have in the decision-making structure of the
college. Otners indicated that the interim term can cause one to become i
wmore isolated in nis own concerns and problems ratiher than to be at ail
involved in the decisions of his institution.

The facult: also brought to bear some interesting findings that

perhaps have nolL been considered iieretofore as impacts of the interim g
term. Ic was cne impression of one geoup of faculcy that the shortened
interim period forces students to be unrcalistic about change--i.ec.
aAssuming tnat changes can be made quicikiy-=-within the four or five weelk
period. The faculty at institution YV stated that the interim term was
a period for more and more committees and administrative projects, the
assumption being that faculty had the spare time to consider administra-
tive toplcs. Yet the faculty at institntion X stated that at their
institution committees cease to function almost cuntirely during the
canuary period, as faculty are encouraged to concentrate upon their own
_projects.

Phase "I institutional data Section € on "Student Life'" covers a
number of issues similarly related to the administration and operation
of the colleges. Tue three 4~-i-4 colleges indicate a number of avenues
and aspects wilerein studeats can be involved and can participate in the
administration and governance of the institution. Table 6 presents data
- relative to the degree that the students and faculty/administrators felt

involved in decision~making cduving the repuliar semesters versus the
interim tevm (Phase (1, ltew 101). Cicarly the intcrpretation is that
these members of the co.iepe communaty decel less involved in decision-
making during the intcvim tecm than during either of the semesters.

-
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TABLE 6, FREQULNCY DISTRIBUTION OF THE RESPONSES 0F STUDENTS AND
FACULTY /ADMINISTRATORS AT TIRER 4=]i-4 LNSTLTUTIONS
REGARDING TliZ ACADEMIC TERM TN WHICH INVOLVEMENT 1IN

DECLSION-MAKING: Y
COLLEGE IS LIGHEST. &

ADMINLSTRATTION AND GOVERNANCE OF THE
(Phase I1, Item 101)

College X
. Acadenii.c Term
Sample Fall Scmester Interim Terwm Spring Scmestcr
Students 34 15 18
Faculty/Administrators 18 0 5

College Y
’ Academic Tovm
Sample Fall Somester Interim Term Spring Scmusioey
Students 28 17 16
Faculty/Administrators 3 4

' 9

College 2

Academic Term

Sample Fali Semester Interim Term Spring Semester
Students 15 4 9
Faculty/Administrators 5 1 8

Total 4~1-4 Colleges

Academic Term

Sample Fall Semester Interim Term Spring Semestier
Students 77 36 43
faculty/Administrators 32 4 17

' 109 40 )

1 s , . .
Item 102 of the questionnaire instrument asked the respondents Lo

fndicate Cthe acadmnic term in whichi their involvement was the "lowest,"

The resulon were in the same direction as the data reported above--the
interim term consistently was che academic term in which involement was

“. reported to be the "lowest,"
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+r of tne diiference could be due to the fact that the peviods are of
..ierent lengti, and that many people are away from ciie adwinistrative
structure of cie co’lege during this period. This formalized apparatus
& participation, nowever, can break down during tiie interim term and the
Phase II data gave evidence.

AL three A-1-4 insticulions show an inereasing tendency for studencs
to becowe invoived in the administiation and operation of the coilege by
“oice as well as by vote over tihe iast several years. Changes of a more
liberal trend avc noted in conauct codes, curfew regulations, dress re-
quirements, compuisory chapel modiiications, and dormitory visitation.
increased participation by students on coilege commibtbtecs and even on
the governing bhoards are noted at each of the three ivstitutions. However
the same pattern is staced to exist at boih of the controi non 4-1-4
colleges. Thus the data show that such vecont vaviation in the approach
<o scudent life and involveient in che dustitution probabiy rellects a
changing philosophy with reference to the education of young adults wmorc
thaa the impacc of the intcevrim term icself within specific institutions.

Tae threc 'i-.=4 sustituiions do noie a considerabic difference in
the type and vaviety oi pruvisiens nad potentials fov student iife during
Jhe dnterim Lerm as Oppo. d wu boe vepgnlar semesters (Phase I, Scection €,
Leens 1, 2, & 3). Cevicin'y che incerviews with both students and faculiy
yrvlGea consiscanc refceveac t Yo the iessening of plannoed activities in
£ae Jaauasy peried ana the genarai dovmancy of activiiies, associations,
éTd organiszacions, S0 +U.ca vavtasion in activities between the two
semesters is noted sy any ox coe paccicipating colleges in -the Phase I
wata,

wible 7 pooszacs deta cesative o the degree that the students and
faculty/adminastrators feit involved in the sociai and recrcational ace
civities providoed by the coliliepe during the regnlar scmesters versus ihic
interim C:cw. ‘'the rfindings indicate that involvemeat in planned activi-
ciecs is lowast overall Guiving the aterim term--although there is consid-
erab.e variation by institution and sample. This may be a result of the
uumber of activit.ues pl. ned, the absence of constiuents fLrom the campus,
che degree oi invo.vemenc ia one's own work, and the excent of leisure
time.

B) Curriculua:

The interviews with students indicated that the interim term curricu-
lum does seem Lo eiiecct the academic and the career plans of students
(Phase IIT,"Ztem 9). In some {astances the relationship was said to be
dgirect in that the scudealt decjisied to entew or major in a certain arca.

In other instances the infincace w.s said to be more subtle, prompting the

~student to avoid ceitain arcas or bccome more aware of the point of view

‘established by otihier discipiines outside his own major field.

In his study of the envolimenv patterns of students at Macalester
College duwing the intecim tesm, Jack w. Armstrong (1971) found that at
least 80% of the studuacs over a Jouir year period ook at least two of
the four interim Lterm piojects outside tneir eventual major. A comparison
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 TABLE 7.

\

FREQUENCY DISTRIBUTION OF THE RESPONSES OF STUDENTS AND

FACULTY/ADMINISTRATORS AT THREE 4-~1-4 INSTITUTTONS

REGARDING THIE ACADIMIC TERM IN WHICH INVOLVEMENT IN TuE
SOCIAL AND RECREATIONAL ACTIVITIES PROVIDED BY OR AT THE
(Phase II, Item 103)

COLLEGE IS HIGHIEST.

College X
Academic Term
Sample Fall Scmester Interim Term Spring Semester
Students 29 20 27
'Faculty/Adminisfrators 13 5 4
College Y
Academic Term
Sample Fall Scmester Ianterim Term Spring Semester
Students 14 22 28
Faculty/Administrators i0 1 6
College Z
Academic Term
Sample Fall Scmester Interim Teirm Spring Scmester
Students 7 13 12
Faculty/Administrators 6 1 9
Total 4~1-4 Coileges
Academic Term
Sample Fall Semester Interim Term Suring Semester
. Students 50 55 67
Faculty/Administrators 29 7 19
()
79 62 86

’
o
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- A similar pattern or trend, however, was aiso indicaicd to be dominant

“with that figure would not be meaning{ul in that two of the three 4-1-4

" the interviews expressed the clear consensus that students were taking

institutions in this study make certain requirements of their students
regarding enrollment in particular (general education) areas. Nevertieloss,

advantage of the concentrated time peciod to broaden their areas of inker-
est Or to narrow down specifically upon a particularly iateresting ficld.

Institutional data from the three 4-1-4 institutions indicate thac
there is a growing trend among the colieges for students to pursuc inde-
pendent study both within the interim term and in subscquent semesters
(Phase I, Section E, Item 3 & 7). One 4-1-4 institution, for example,
makes it possibile for a student to take alwost any repuiar course under
an independent study procedurc provided that he has Faculty approval.
ai.
the non 4-1-4 colieges, although such independent study cfforts are
typically limited to juniois and scniors.

The institutional data pertaining co the distripntisn of couwrse
oiferings added or caucelled (Section B, Ttems 1 & 2) ane of scadomic
majors adopted or deicted (Seciion #, Ttems 4 & 5) favicate wo discorn-
iole trend among tihe threce 4-i-4 institutions versus the conciol colioge,
While a number of offerings, ior cxampie were added Lo vhe enericolum ac
tue participating insticuiions, rationales for the aduitions bad more Lo
do with societal demands and employwent opportunitics and to interd:sc
piinary demands rather than impact from the adoption of an interim ceun
program.

-

’

One of the items in the questionnaiire concerned the degree to woich
the respondents felt that tihere is a definite spill-over to experimentat:on
and innovation in the curriculum frowm the interim ter.1 to the spring ‘sencs-
ter (Phase II, Ltem 95). Table 8 preseants the distribution of the findiags
by institution and sampled group. The faculty/administrators of the com-
bined 4-1-4 colleges are approximately split on this ssue. The studeincs
disagree by more than a cwo-to-one count that thece is a spill-over Ffrom
the interim term.

% Phase III, Itc.. 6 asked tne respordents intorviewed wiether tihey
thought that work dowe on & specific topic durin; the interim term led "o
broad exploratnry work in subscquent semesters, or whether the reverse was
true. Many variations were oficred or this nocion of the broadening and
narrowing of interest(s). Somo stucenits iundicated chat work on a narrow

topic stimulated them to narrow down even further; others indicated that

they had experienced a narrowing in one interim term and a broadening in
another; and still otihers {vit that the narrow topic in the intcvim caused
them to want to expcid thei:s incerests. Taere was no apparent discinction
in tnese perceived effects vetween a topic in one's major as opposed to
the non-major area.

3 None of the olier participacing iasticutions, nowever, so permlL

‘students to take repuiiar courses from the catalogue on an independent or

directed study basis. “n such cases independent study is presumed o oo
the pursuit of a topic in witicil no reguiar iustruciion is offerecd, while

v directed study is tie individual pursuic of a Yegular course witih a pre-

scribed syllabus.

a5




FXREQUENCY DISTRIBUTION OF THE RESPONSES OF STUDENIS AND

FACULTZ/ADMINISTRAVORS AT THREE 4-3-4 INSTITUTIONS
RISGARDING THE DEGRuEL TO WHICH THERE IS AGREENANT-DISAGREL-
MENT THAT THERE IS A SPILL-OVER OF EXPERIMENIATION AND
TSNOVATION IN WiE CURRICULUM FROM ThE EINTERIM TERM TO THE
SPRING SEMEFSTER. (Phasc I1, Ytem 95)

Reennpomae

Blrongly Blvong iy

Chi square = 5.955.

Noi significant difference at .05

Sample Ay oo Agace Uncertain  Disarrce Disayree
Students 6 17 24 32 10
Faculty/Administrators 8 9 6 2 0
College ¥

Response
sirongly Strongly

Samnie S Apree Aren Jrcesitalin_Jdisasicece  Jisapisier
Jcucents 5 3 24, 23 7
FJaculty/Administizcors 0 4 6 Y A
Collejc 4

nesponse
Strongiy Stronglv

Sauple Agree Azrec Uancorcain  biscpree  Visapr.c
Students 1 ) 9 17 5
Faculty/Administrators 0 v & 9 3
Total 4-1-4 Colleges

Responsce
ScemgLy Strougly

Sample Apirec ALiTGE vincertain Dbisaprc Disave >

Students . i2 23 57 i2 22
.- Faculty/Administracors ] 16 16 20 7
20 44, 73 92 29

ievel.
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C) Instiuction:

There was considerable agrecement among students and faculty inter-
viewed that the interim term necessitated or resulted in a change in one's
werk pattern, methods of instruction/learning, and in student-faculty
relationships. The concentration upon one topic reduced the degree to
which students and faculty felt that the day was "chopped up' with various
classes and responsibilities. Interim term was perceived as a time when
the individual could introduce a period of reflection into his work
pattern as well as find time to pursue other interests, such as reading
and recreation, without slighting responsibility to his particular course.

Respondents agreed that there is less emphasis upon formal lecturing
in the interim term and more emphasis upon group discussion and individual
study and research of a particular topic (Phase III, Item 8). 1In addition,
data from Phase II indicate that both students and faculty/administrators

utilize the library to the greatest extent during the interim term (Itow 5)--

see Table 9. Similarly a colleague relationship between student and pro-
fessor was often mentioned as a definite characteristic of the interim

term at the three 4-1-4 colleges. Students cited that they would typically
get to know a given professor very well during the course of the interim :
term due to the daily aor regular interaction.

Students and faculty interviewed, however, agreed that by and large
there wasonly minor carry-over of the interim term work pattern, methods
of instruction/learning, and faculty-student relationships to the spring
semester. Consistently, the students and faculty interviewed would ye-
spond that the interim term was separate and distinet from the reguliar
semesters. Consistently, they noted that professors and students, witn
only isolated exceptions, would fall back to the regular patterns, prac-
tices, and relationships of th2 semesters.

When asked to what degree they felt that there was such a spill-
over in instruction and learning activities from the interim rterm to the
spring semester, faculty and students sampled were of contrasting opin-
ion (Item 96)--see Table 10. Students at each 4-1-4 college most often
disagreed that there was such a carry-over. The faculty, however, agreed
that there was a spill-over.6

While there was some measure of opinion that many of the patterns,
practices, and relationships of the interim term do and should indeed
carry over to the regular semesters, there were others who felt strongly
that the semesters should be kept separate from the interim term. The
size of classes, the academic load of three or four courses, and the
familiar syllabus and lecture notes were cited as factors causing such

separation and pushing for the distinction.

6The faculty groups interviewed also felt more strongly than did
the student groups intervicwed that there was an impact of instructional
methods of the interim term upon the regular scmesters. They eited that
as a result of the interim term experience some "informality has rubbed
off on my classes;" that new approaches to learning had to be considered;
and that more self-evaluation of teaching/learning resulted.

40 47




TABLE 9,

FREQUENCY DISTRIBUTION OF 'Tiilf

RESPONSES OF STUDENTS AND

FACULTY/ADMINISTRATORS AT THREE 4- 1-4 INSTITUTIONS
REGARDING THE ACADEMIC TERM IN WHICH UTILIZATION OF TIE
RESOURCES OF THE LIBRARY OF THE COLLEGE IS GREATEST. 1
Phase II, Item 105)

College X
Academic Term
Sample Fall Semester " Interim Torm Spring Semester
Students 21 37 18
Faculty/Administrators 7 12 2

College Y

Academic Term

Sample Fall Senester Interim Term Spring Secmester
Students 23 31 7
Faculty/Administrators 9 11 2

College Z
Academic Term
Sample Fall Semester Interim Term Spring Semester
Students 6 8 _ 16
Faculty/Administrators 7 3 3

Total 4-1-4 Colleges

Academic Term

Sample Fall Scmester Interim Term  Spring Scumester
Students 50 76 41
Faculty/Administrators 23 26 7

73 102 48

Ly

here was a substantial number of non-responses to this particular

item indicating perhaps the uncertainty of opinion or the inability to

make such a relative judgement.

41

Non-response for X = 18; Y = 9; Z = 17,
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TABLE 10, FREQUENCY DISTRIBUTION OF THE RESPONSES OF STUDENTS AND
FACULTY /ADMINISTRATORS AT THREER 4- 1-4 INSTITUTIONS
REGARDING THE DEGREE TO WHICH THERE IS AGREEMENT-DIS~
AGREEMENT THAT THERE IS A SPILL-OVER OF EXPERIMENTATION
AND INNOVATION IN INSTRUCTION AND LEARNING ACTIVITIES
FROM THE INTERIM TERM TO THE SPRING SEMESTER. (Phase II,
Item 96)

; College X
; Response
Strongly Strongly
; Sample Agrec Agree Uncertain Disagree Disayrec
i ; Students 4 23 31 27 5

Faculty/Administrators 7 13 4 0 0

Collepe ¥
; Response
i Strongly Strongly
' Sanple Agree Agree  Uncertain Disagrce . Disapree
Students 4 15 23 22 4

Faculty/Administrators 0 4 9 8 2

} College 2

: Response

| Strongly Strongly
g Sample Agree Agree Uncertain Disagree Disapree
Z Students 3 5 9 15 5

i Faculty/Administrators 0 7 4 5 3

i,

: Total 4-1-4 Colleges

: Response

; Strongly Strongly
: Sample Agrece Agrece Uncertain Disagreé Disapree
: Students 11 43 63 64 14
Faculty/Administrators 7 24 17 13 5

18 67 8p 77 19

! Chi square - 10.594. Reject Hj at .05 level of significance.




L In comparison with the respounses of students £rom the non &4-1-4
' : colleges about their semesters, students from the three 4-1-4 institutions
i} cited a greater degree of personal rewards from tlieir interim term cx-

_ periences (Phase III, Item 11). “There is seemingly less emphasis upon
| 1 grades as a measure of rewards for the 4-1-4 colleges according to the
students interviewed. At the same time there is perceived to be less
pressure toward making a certain acadewmic grade. Yet, the Phase I in-
stitutional data (Section A, Item 4) indicate that for Colleges X and Y
the grade distribution is more highly sikewed to '"'High Pass" and to "A"
. and "B" regpectively for the interim term than either the first or seccond
| semester. See Table 11. Thus while students indicate that they feel
; less pressure toward grades, there is a greater tendency in the intevim
; term than In the regular scemesters to achieve an excellent acadewic prade.

{ ) During the course of the interviews the studeats attempted to ideis-

: tify the personal rewards attained from the interim teurwm experience (Phase
i III, Item 9). There was the general impression expressed that the interim
! term served as a period of growth and maturity for the student: 'lave

' now lost wy hang-over from high school and feel that I can do thingus on
my own now." There is an appavent feeling of self-satisfaction in having
focused upon one topic for a period of several weeks and having attained
satisfaction from the study and confidence in the topic and in one's
ability to understand.

When asked the degrece to which the interim term has had an impact
upon the objectives of the institution (Phase III, Item 12a), faculty
and students responded in a parallel manner. Specifically, respondents
indicated that the interim term served Lo reinforcec the objective of the
i respective colleges for inunovation and experimentation; that it enhanced
the ability of the institution to meet the objective of catering to the
individual and of individual responsibility; that it ewphasized the ob-
jective of "learning by doing' and of "learning from life'" and thus of the
process of learning rather than the content.

? Data also was derived that would indicate whether students and faculty
felt that they were most enthusiastic about beginning study for the fall
semester, interim term, or spring semester (Phase II, Items 99 & 100).
Table 12 indicates that both groupings felt highest enthusiasm about the

7Such comparable data is not available for Z in that the institution
i maintains records of grades according to accumulated grade point averages
rather than on the number of grades in the several categories. Since

L more interim term courses at Z are graded on a pass-fail basis no quality

; poiuts are allowed-~-no comparison can be made. (Similar to the grade dis-
tributions at both colleges A and B, the Z figures indicate a slightly
higher level of grade achievement in the spring semester than in the fall.)

{ 8No attempt was made during the interview to communicate the ex-
‘ pressed statement of purpose or the objectives of the various colleges
considered. Thus the item made it essential that the respondents select
i a particular purpose and consider the impact of the interim term upon
f that goal, even though such might be quite foreign to the established

i purposes of that college.
\(o
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TABLE 11. PLERCENTAGE DISTRIBUTION OF ACADEMIC GRADES BY
ACADEMIC TERMS FOR COLLEGES X AND Y, 1970-71
ACADEMIC YEAR. (Phase I, Section A, Item 4)

College X: 1970-71
Grade System

Academic Term Hipgh Pass Pass Tasjl
Fall Semester 33.3% 63.7% 5.0%
Interim Term 43.7% 53.9% 2.3%
. Spring Semester 32.1% 61.2% 6.7%

: College Y: 1970-71
; Grade System

Academic Term A B C D T

E Otherw
Fall Semester 15.2%  37.9%  29.3% 9.0% 3.8%  4.6%
Interim Term 34.7%  37.2%  15.5%  4.8%  1.9%  5.8%
Spring Semester’ 22.8%  40.1%  24.5% 5.5% 2.5% 4.6%

| *Note: Included in this category of "Other" are the "incomplete,"
- and '"Pass-Fail" grades for College Y.




TABLE 12,

FREQUENCY DISTRIBUTION OF THE RESPONSES OF STUDENTS AND
FACULTY/ADMINISTRATORS AT THREE 4-1-4 INSTITUTIONS

REGARDING THE ACADEMIC TERM IN WHICH ENTHUSIASM TO BEGIN
STUDY AND "GET DOWN TO WORK'" IS HIGHEST. (Phasc ITI, Item 99)

College X
Acadcmic Term
Sample Fall Semester Interim Term Sprine Scmestor
Students 41 19 22
Faculty/Administrators 13 8 2

GCollege Y

Academic Term

Sample IFall Semester Interim Texrm  Spring Secmestor
Students 41 14 10
Faculty/Administrators 17 2 3

College 2
Academic Term
Sample Fall Semester Intcrim Texrm  Spring Semester
Students 21 2 11
Faculty/Administrators 13 1 1

Total 4-1-4 Collepes

Academic Term

Sample Fall Scmester Interim Term  Spring Semester
Students 103 35 43
Faculty/Administrators 43 11 6
146 46 49 .’




start of the fall semester. Table 13 indicates that both groupings felt
: the lowest enthusiam about the start of the interim term. In fact, the
| faculty at all three 4-1-4 colleges ranked the interim term as the tenm
r of lowest enthusiasm, while the students did likewise at two of the threc
colleges.

Interviewed respondents from all colleges indicated that coming back
to campus for the start of a new term was preferential to coming back
for the lame duck session of a more traditional semester calendar (Phase ILI,
Item 4). In addition, such respondents felt that the change of pace offered
by the interim term motivated them to get down to work. At the same time,
q . the general impression was that the end of the interim tevm and the be-

‘ ' ginning of the spring semescer marked anocher point of transition that was
typically welcomed and refreshing. Respondents at the non 4-1-4 colleges
felt that their motivation to study dropped sharply at the start of the
spring semester over what it was at the beginning of the fall semester.

The typical teaching load for faculty from the three 4-1-4 collcges

was listed to be three courses (oir approximately 9 to 12 credit hours
for each semester and 1 course (or approximately &4 to 5 credit hours)
during the interim term. Independent study responsibility is worked into
the basic teaching load with reductions in load made upon administrative
approval should the number exceed a prescribed level. TFigures from Col-
lege A indicate that faculty load is considered to range from 13 to 15
semester hours, or thus slightly above the 4~1-4 colleges' figures. ?
Such data, while pointing to no sigunificant conclusion, may indicate that
the 4-1-4 colleges can compensate their faculty for the additional ve-

: sponsibility of the January period. Note also that built into the teach-

' ing load systems at the three 4~1-4 colleges is a pattern by which a
professor is_ expected to be on paid leave of absence every rhird interim
term period.

The academic load for students is, of course, considered to be four
courses each semester and one course during the interim term, or approxi-
mately 16 credit hours per semester and 4 for the interim term. (The

; interim texrm at college Z is commonly given 5 credit hours.) The load
{ at both Colleges A and B, however, ranges from a minimum of 12 credit hours
to a maximum of 18 hours for students.

, The point that seems to stand out from such data is that the addition
of the extra responsibility of the interim term course for both students
and faculty, is compensated by the alterstion of the academic load and
teaching load requirements for the regular semestexrs.

9]f"igures from college B on teaching load were not made available.

107pe pattern of having eacih member of the faculty on paid leave
every third interim term has failed to become operational at two of the
three 4-1-4 colleges, although it remains a part of the stated faculty
‘ guidelines.

El{f C: ‘83
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TABLLE 13.

FREQUENCY DISTRIBUTION OF THE RESPONSES OF STUDENTS AND

FACULTY/ADMINISTRATORS AT THREE 4-1-4 INSTITUTIONS
REGARDING THE ACADEMIC TERM IN WHICH ENTHUSIASM TO BEGIN

STUDY AND "GET DOWN TO WORK' IS THE LOWKST,

Item 100)

(Phase 1I,

Coilege X
Academic Term
Sample Fall Semester Interim Term Sprine Semester
Students 14 30 22
Faculty/Administrators 1 13 9

Collepge Y
Academic Term
Sample Fall Semester Iaterim Term Spring Semester
Students 20 14 22
Faculty/Administrators 4 8 7

College Z
Academic Term
Sample Fall Semester Interim Term Snring Semester
Students 11 13 6
Faculty/Administrators 0 11 4

Total 4~=1-4 Collegpes

Academic Term

Sample Fall Semester Interim Term Spring Semostorn
Students 45 57 50
Faculty/Administrators 5 32 20

50 89 70




Institutional data was also accumulated to discern if there was
any unusual tendency of the three 4=-1-4 institutions in the employment
of part-time versus full-time instructois or in the employment of aca-
daomician instructors versus non-academician instructors., Two of the
five institutions studied (one of which is a 4-1-4 college) employ only
academicians--that is, instructors with academic degrees in their dis-
cipline, Only one iasticution employs more than a handful of part-time
instructors on the faculty during the academic year. Froa the data re-
ceived, therefore, no particular pattern of faculty cmployment emerges.

t D) Phase II. Paired Comparison Itcems--Administration, Curriculum,
Instruction:

The data on the following pages result from the paired comparison
of 47 items for the participating 4=-1-4 colleges--regular scmesters
versus interim term (Phase II, Items 1-94). The response from cach
college was Lreated as a community responsc with the samples of students
and faculty joiuced., This was done because of the relatively small saa-
ples derived from each institution, aud because it was decided that the
data should reflect the combined views oif the various constitucnts of
the college rather than a format of students "versus" faculty/administra-
tors. Such a combination was made possible by designing the survey Form
for students and for faculty/administrators to be the same for all but
scven items. These remaining seven items were devised so as to be par-
ticularly related to the student groups for their form and particularly
related to the faculty groups for their form, 11

Chi square statistics for each of the three 4-1-4 colleges were
computed from the frequency distributions of all the items. Sepavate
chi squares were computed for the student samples and faculty/administra-
tor samples for the seven items discussed above., In addition, a total
set of chi square values were computed in which the frequency distribu-
tions of the three 4-1-4 colleges were combined,

The non 4-1-4 colleges were givea the same form as were the 4-1-4
colleges, but the respondents were requested to ignore that portion of
the paired comparison that dealt specifically with the interim torm,
(For the rationale of this procedure, sce Chapter LI on Mcthods and
Procedures.) The chi square statistic for cach item was computed to
enable comparison of the threce 4-1~4 institutions (total) with the
control institution, College B, for the regular semesters only. Of
the 54 comparison (40 + 7 4+ 7 items) of the regular semesters, a total
of 14 chi square statistics proved to be statistically significant at
the .05 level.l2

llThe scven different items for students and faculty/administrators
appcared in the survey forms as items: M', O', P', Q', R', T', and U',
(See Appendix II--Research Instrument--Phase II: Questionnaire.)

12ph0se 14 items were as follows: 001, 017, 023, 029, 031, 035,
037, 051, 053, 081, and 089. (See Appendix II--Research Instrument--
Phase II: Questionmnaire.)
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The rationale for making this comparison between the three 4-~1-4
institutions and the control college was to determine to what degrce
the frequency distributions for the three 4~1-4 colleges (for the regu-
lar scmesters) reflected a particular uniqueness in the institutions
per se, rather than in the calendar/currziculum cuployed. Had the com-
parisons of the regular scmesters of the 4-1~4 colleges and the controi
college revealed a considerable difference (i.e., above 50%), or revealaed
no difference at all, then the eventual comparisons of regular semescers
to interim term would be highly subject to validity debate.}3

Of the paired comparison, then, betwecen the regular scmesters and
the interiwm term for the three 4~1-4 institutions taken togetiier, a total
of 18 chi square comparisons out of the 54 items (40 + 7 + 7 itowms)
computed to be statistically significant differences. Nounc of the ijtewms
pertaining to "Administration and Goverwnance'" proved statistically sig-
nificant. A total of 5 items pertaining to "Curriculum' and 12 itcms
pertaining to "Instruction,”" included awmong the 7 separate items for
students, was statistically significant. None of the 7 separate itcms
for faculty/administrators, however, indicated a significant differcace.

If the paired comparisons are wmade for each of the threec 4-1-4
colleges separately, a lesser number of items result in being statisti-
cally significant, according to the chi square values computed.14 Thus
of the 18 total items, some 7 arc significant for College X, as agaiast
9 items for College Y, and 4 items for College 7.

Table 14 indicates those particular items in the Phase II survey,
in which there was a statistically significant difference for the regu-
lar semesters versus the interim term, for cach of the three 4-1-4
colleges as well as for all three colleges taken together (Total).
Fxamination of the actual frequency distributions reveals that the
differcnces between the observed and expected frequencies for the incerim
‘term and for the regular semesters are not always in a direction that
wmight be anticipated.l3 The direction of the frequency response and the

3While the selection of the colleges for the study controlled forx
scveral potential intervening variables--student ability, general insti-
tutional purpose, geographic location, cultural background of student
population, and degree level of faculty~-this statistical procedure ca-
abled a consideration of poteutial internal variables that in accumula-=
tion might warp the comparisons between the regular semesters and the
interim terms.

14) characteristic of the chi square statistic, of coursc, is that
the larger the sample size, the more likely the statistic will yield
significance. By combining the three 4-1-4 institutions, it is possible
to arrive at a larger number of items in which there is a significant
comparison, and thus widen the universe of possibility.-

158ee Appendix VI, which consists of the frequency distribuiions
for these 18 different itoems and the chi squarce statistics based upom
the combined total figures for Colleges X, Y, and Z.
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relative strength of the respoase for the total three colleges, there-
fore, arc appropriately indicated, so that the significant difference
can be correctly interpreted. (Note that in the case of the individual
colleges in which a difference is indicated as statistically signifi~
cant, the direction of the relative strength of response is the same

as that indicated for the total three 4~1-~4 colleges.)

In addition to the data distributions and tests of significance
cited above, responses to questions 1-94 were processed in terms of
"t~value" or sigunificance. Charts reproducing the data and "Signifi-
cant t-value" findings are to be found in Appendix V,

Generally this analysis supported the findings and conclusions
cited above., There are occasionally rcal differences between Colloepoes
X, Y, and Z, Turther analysis would be required to interpret the rea-
sons for these differcnces., There are fower differences between Col-
lege B (control school-scmester system) and Colleges X, Y, and Z than
cxponents of the 4-1-4 calendar seem to have assumed. This may in
part reflect the fact that College Z, under a new administration, is
currently undertaking sowe curriculum reform.

It is to be regretted that time and money did not pevmit some
follow=up to investigate many of the significant variations from stan-
dard deviation within and between the partcicipating institutions.
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CONCLUSIONS AND INTERPRETATIONS

Section I: Conclusions: Phase I, Phase II, and
Phase III '
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I. Conclusions: Phase I, Phase II, and Phase III:

1) The strongest trend and probably the most successful aspect of
the 4-1<4 interim term is the increased off-campus group or individual
studies, including overseas travel programs. Such programs have evolved
successfully even beyond che imagination of the initiators of the 4-l-4
program. Yet, that success is not at all without qualifications, and
students and faculty intervicwed for this study were quick to remind
cach other of the financial drawback. Such a drawback is a most serious
one as colleges seek to provide equal opportunities for learning exper-
iences. Unless solutions to financial limitations--i.e., lower costs,
more student financial aid, problems of inflation--are found, the pron-
lem of economic curricular elitism becomes quite significaat.

2) Institutions of higher education, including those participating
in this study, believe tihat there is a general advantage to and purposc
for the interim term experience. The vast wajority of studeats, faculuy,
and administrators at the 4-1-4 institutions said that indecd tiicy would
object f the college decided simply to drop its interim term and just
have the two semesters.l Yet, these participating colleges, despite
being in favor of the interim term, have been particularly lax at de-
fining and operationalizing exactly what it is that the interim tecm
does and should accomplish. Certainly it must be concluded from the
data gathered for this study, that the participating institutions have
not constructed specific experimental and innovative program and be-
havorial objectives for the interim term expericnce.

3) Presumed alterations during the interim term of work/study
patterns, methods of instruction, student-faculiy relationships, per-
ceived personal rewards, and utilization of libcary resources do result
and are recognized by students and faculty at the 4~1-4 colleges. 1In
addition, a reduction in planned student activities and recreation and
a1 lessening of student-faculty involvement in decision=-making also
result during the interim term and are vecognized. Once the interim
term has ended, however, such aspects of the institution return in the
second semester to what they were in the fall semester. The carry-over
of such characteristics, therefore, is limited or non-existent.

4) The 4-1-4 colleges do vary from the non 4-1-4 colleges parti-
cipating in this study in teaching load, academic load, and (to a lesser
degree) in requirements for graduation. Such variations apparently are
set in ovder to assume and compensate for the addition of thie interim
term to the calendar and curriculum. llowever, almost all students (and
the majority of faculty) at the non 4-1-4 institutions characteristically
remariced that they would not want to see their college switch to a 4-1-4
format, particularly since their college already had abandoned the dreaded
lame-duck session. They argued that they did not see the logic of having

Ihere were a number of students and faculty members interviewed
who indicated that they would not object to dropping the 4-1-4 calendar
if it could mean an extension of the interim term concept. That is, such
individuals would like to sce their respective institutions adopt a more
modular calendar which inciuued Lwo or move interim periods,
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to study for an additional wmonth each year, to pay for an additional
month's class and board, and to lose the earning that they might be
able to make working that extra month. Furthermore, they do not under-
stand nor accept the compensations noted above. If, therefore, the
concept of the interim term is to be able to hold its own against other
calendar/curricular formats, the 4-1-4 institutions will have to sub-
stantiate and operationalize what the interim term can contribute to
learning and provide for the institution that the semester system (or
other calendar) does not or cannot,

5) The findings indicate that there jis a significant differecnce
between the interim term and the regular semesters for the following
items:

In the interim term there is a greater tendency for:
C

a) The curriculum to reflect student nceds and interests.

b) The courses not Lo duplicate what has been covered in other
courses,

c) The courses to be taught in such a manner that learning
becomes personally meaningful.

d) Informal exchange between students and faculty,

e) Students to be less interested in getting good grades than
in lLearning,

£) Students to want to thinlk seriously about the issues raised
by the professors.

g) Students and faculty to spend time discussing course related
issues with other students and faculty outside of class.

h) Instructors having aroused student interest in a subject to
the point that the student has read the materials beyond the
requirements for the interim term.

6) The findings also indicate that students and faculty/administra-
tors sampled were in agreement in regard to the following items:

In the interim term, more than the regular semesters:

a) Students should not have a clear pattern of required
courses laid out for them.

b) Students should have the freedom to program more of their
own curriculum,

c) Credit should be given for non-classroom field work and
experiences,

d) More learning would occur if more time were spent in individ-
val study rather than in the classroom.

e) Students do not experience academic stress and adverse
anxlety about their studies.

7) Some of the findings do not depict the relationships that would
be predicted by many proponents of the 4-1-4 calendar and interim torm
curriculum. Specifically, it was found from data on the participating
colleges that:
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a) Courses offered are more of a real intellectual challenge
during the regular semecsters than during the interim term.

b) More students "goof-off'" and are turned-off during the
interim term than "eatch-fire'" and are turned-on by their
studies. This tendency, however, is even more pronounced
in these institutions during the regular semesters.

8) The fact that some of the items and aspects studied prove to
have a significant difference between the interim term and the regular
semesters does indicate that the interim term has some characteristics
that are atypical from the regular scmesters. The fact that there was
uo statistically significant difference for the other itecms does not
mean that student and faculiy responses could be considered or con-
strued as negative ovr adverse to the interim term. In fact, as the
frequency distributions show (see Appendix V) the majority of the
distributions for each institution do indicate support for the interim
term,

II. Conclusions: Methodological Approach:

In that this research project was conceived to be a pilot project
to determine, among other eunds, the feasibility of gathering various
kinds of data across several institutions, it is pertinent that some
attempt be made to analyze that effort:

1) The directives operationalized for Phase I--Compilation of
Institutional Data, proved to be explicit and to have coasiderable util-
ity across the five participating institutions. While several changes
had to be drawn into the original directives during the course of the
study, such additions and corrections proved to be relatively minor.

It would seem possible, therefore, that such directives could be used
without considerable alteration for a larger quantity of institutions.
It remains to be seen whether such directives would have similar appli-
cability to institutions of greater dissimilarity than the five insci-
tutions studied here. That is, would ihe dirvectives for Phase 1 be
applicable for public institutions, for institutions of university
status, for junior ox commvuity colleges, for professional schools, Ffor
upper-division institutions, and for non-liberal arts institutions?

2) Average time put into the research effort by the Liaison Con-
sultaats, exclusive of the joint meetings, was approximately 58 hours
with a range of 45 hours to 66 hours. Such efforts speak highly For
the motivation of the participants, given the minimum honorarium, and
point to the general success attained in such an initial reseavch effort.
It remains to be seen whether institutions of less proximity to and of
less association with fellow participating colleges would artain such
joint cooperative efforts and general success.

21n his research at Macalester College, Jack E. Rossman (1971) sur-
veyed student and faculty opinion regarding this question of the number
of students who "goofed off" during the interim term versus the number
who "caught fire.'" The students sampled indicated that on the average,
247 had "caught fire," 46% had "performed adequately,' and 30% had

"goofed off." 5663
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3) While general success was achieved and while it would not be
at all accurate, if indced cthical, to wake the criticisms appear to
apply generally, there was a degree of hesitancy or delay by some of
the Liaison Consultants in the completion of the directives for Phase T
Siwmilarly, there was somc misunderstanding of or non-refercnce to, the
directives concerning selection of samples for the Phase IT questionnaires
and for the administration and follow=-up of the questionnaire forins.
Follow-up cfforts were made to the Liaison Consultants in the form of
general meetings, telephone contacts, general correspondence, and the
visits of the Research Director to each campus. However, the utilitar-
ian compliance to the directives in the form of the honoravium, plus
the perceived importance of the research for each institution, were
apparently not sufficient to secure essential and immediate cooperation
and participation. It must be realized, however, that no release time
was given to any of the Liaison Consultants, so that they had to com-
plete the directives and make the arrangements for the surveys on their
own time. Additional compliance, perhaps in the form of normative pres-
Sures, cven more constant follow-up, dircct assistance from the Research
Director or Administrative Assistant, and/or selection of institutionil
representatives with more time, expertise, staff assistance (eg. sccre-
tarial help), and authority to gather the information, might be necessi-
tated,

4) While a great number of people contributed to the data gathering
cfforts, this research study--data gathering designs, analysis of data,
interpretation of findings, authorship of final report--was the product
of one individual to a greater cxtent than was anticipated by the Adnin-
istrative Committee. Although it is held that the efforts proved suc~
cessful, nevertheless, the research might have been improved by additional
input by other individuals interested in and knowledgeable about curri-
culum cvaluation and research design.,

5) During the course of the research efforts, a number of 4-1-4
institutions, not among thosec participating in the study and with insti-
tutional characteristics somewhat different from those in thig sample,--
¢.g. geographical location and population--requestad permission to util-
ize various phases of the research in order to evaluate the interim term
at their own institution. Yet another college invited the Research Di.-
rector to its campus in order to stimulate cvaluation research on its
4-1-4 program. Thus this research study could be said to have created
or at least given impetus to a momentum for evaluation reserach regarvding
the 4-1-4 calendar and interim term curriculum.

6) The research methodology emwployed in this study involved threc
separvate and yet overlapping phases: Phase I, Institutional Data; Phase
LI, Questionnaires; Phase III, Interviews. Each phase proved to elicit
information relative to the evaluation and relative to the overall state-
ment of purpose of this study. Thus the three~pronged approach, while
complex, elaborate and sometimes repetitive, appeared to be successful
in providing meaningful information.
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Although probably haviug merit and utility for wany 4-1-4 insti-
tutions, the following recommendations are made primarily for che
participating 4-1-4 colleges and consequently are based upon the con-
clusions reached in this evaluation research:

1) 1Interpret the interiwm term 4-1-4 calendar/curriculum as a
"change of pace" from the regular pattern, methods, and environment
of learning that dominate the regular semesters of the academic year.
The concentration upon owie isolated topic, the sandwiching of one
month of study between two four-month blocks of time, provide the
opportunity for, although not necessarily the fulfillment of, such
a "change of pace.'" Students perceive the opportunity for off-campus
study, for overseas study and travel, for exchange with a student
from another campus, as a definite change from what they typically
and normally do during the academic year., They do not have the same
perception for the on-campus programs. Thus, it would scem that the
colleges have failed to wmaximize the "change of pace" experience for
students and faculty who remain on the campus during January. 7Too
frequently the colleges which have adopted the 4-1-4 calendar/curricu-
lum have paid only insincere profession to the need for originality
and creativity in the offerings and experiences on Lthe campus, while
denying the energies, imagination, and dedication necessary for such a
unique and rewarding change of pace.

2) Consider the interim term as a time when the college community
can obviate the typical course, textbook, and classroom mamner of
teaching/learning and rather undertake a unique learning cxperience
together. Normal methods of grading, disciplinary and classroom boun-
daries, and student=-faculty roles should be cast aside. Brought to -
bear should he a common motivation and zealous dedication to uncover
new and imaginative focuses and avenues of learning.

3) There is a definite need among the dnstitutions studicd For an
Interim Term Director. Such a position probably should be tangential
to, altlough separated from, the Office of the Academic Dean or the
Provost/Dean of the College. It should be an administrative position
having the authority to work with, advise, and if necessary, direct
students, faculty and staff in developing interim term projects and
programs., Many 4=~1-4 institutions omit the position from the organi-
zational structure of their college; other schools tack on the re-
sponsibilities and duties to those already assumed by au overseas study
director, summer school director, special programs director, or acadecmic
dean; and still other iustitutions leave the Interim Cerm Director with
little or no authority or wmeans with which to initiate and implement
4-1-4 programs. Included within the job description for the Office of
the Interim Term Director should be the following:

a) Stimulates and coordinates the efforts of the members of
the college community to originate and develop learning
topics, special programs, and evaluation procedures for
the interim term.
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b) Works with and assists Cthe student personucl direcctor,
Interim Term Committee, division heads, studeat govern=
ment, and other appropriate offices and individuals of
the institution in developing social and recveational
activities, supplementary leaiming experiences, nini-
courses, weeckend seminars, cte., for thie interim term.

In such a manner, maximizes opportunitics and possibilitics
for learning and individual srowth during the interim tevia
for the entire college community, supplomentary and compic-
mentary to the specific Lopic or course pursucd in that
period,

c) Scrves as a source of reference and as Jliadson representas-
tive for and to the coilege on overscas, off-campus, and
on-campus programs sponsored by other 4-I1-4 institucions,
by the 4=1-4 Conference, and by other apencics,

d) Evaluates both the topics of Leavaing pursucd and Lhe
isolated intewrim term itsclf relative to the objectives
specified and agreed upoa by the college. Conizinually
monitors and cvaluates those objectives in Levas of che
changing cnviitonmental and socictal press, and in cerms
of the overall purposes of the institution.

e) Prepares proposals to obtain funding £or the support,
development, and extension of specific aspects and pro-
grams of the interim term,

4) Instead of requirving the completion of |0-11ANY courses or
cradit hours for a bachclors degree, including the Lour interin Lovie,
scparate the requirements. That is, require 32 courses or 128 crodit
hours (or less if the institution wanks to reduce credit hours cequired
Lor graduation) PLUS the completion of four inteiim Ceorm experiencoes,
Do not make the completion of a particular interim Leim in a cercain
discipline a part of the requircments for a major. Some students want
and neced the specialization within the discipline of cheir major. Ocher
students want and need to byranca out from their major ficld during che
interim term. By scparating the interim term expericnces frow the
number of courses (or houwrs) required for graduation, impetus is added
to the philosophy that the interim Lterm is an experience unique from
the recgular scmesters of the academic year,

5) Require parvticipation in the interim Cerm fov cach year
that a student is enrolled at the college, The interinm covm shouid be
a pavt of the entire cducational packaje that the college offers to
students. 7To require participation in less than four interim terms for
an incoming freshman (or less rthan Lwo interim terxrms for the two~yecar
college transfer), would appear Lo be saying that a paxrt of the educa-
tional package that the institution offers is superfluous, particulariy
if tuition and feces still are wvequired for that "excess" period.

6) Of growing significance ave the programs of student exchange
whercupon a student exchanpes institutions with another student for the
intewim periods Such a program s especially valuable in ihat it Pro=

00
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vides the ntudent witio an expericacs awny fvom {is nome inscicution with

no additional costs oiher than his crausportacion Lo aad Jrom the ox-
change insticution. In audition, the progwam canaot nelp out briag a
wove cosmopolitan influence to thic campus as studcents {rom diilcreat
pacts of Ctiie comnbry nteract wich tae loecal stwlenié=Taculiy comeiai iy,
Institutions which accept an intevim Coeva cxchanpe student (or dacaliy)
must net take the vesponsibilicy for ovicacation and adjustawcac ol Lae
individual inco che local caviromaent and cowmunity too liphciy.

7)  The "change ol pace" piuilosoniy shoald not stop short of altecing
tie wormal evaluation-grading practices. Li the professor is going Lo
assunic a role of "companion in learniug' wich the studeat and ocher pio-
Fegsors, e would be scvercely ilimiced by uiilizing a fouc, cipht, tea,
or twelve point scale. Thus it s recosmeaded that a "satisfactory-
wisatisractory® approach duving thie incecim o
institutions shouid abdicate nortial Lesting procedures (vineuent Lo woai-
toring ifcedback and criticism of woiix pursued and Jfor purnoses ol deber-

vin be abilized, Lo adediicion,

wininy, the leavning pained {vom the intevim toera expericace and hieace e

attalmaent off agiced-upoin objectives-~in such a case, it would secw Lighly
appropriate to cvaluate the learning of facully as well as scudonts.)
iLxceptional woric and progress could be encouraged and stinulatea by
having the professor wrice leiters oif commendation thac would o iaco the
student's personal {ile and perwancnt record; by naviug a comnsinicicion
to all members of the coliege coiamunity cowmplimenting ithe cxcoepitional
work and progress of worchy scudencs and faculty; by setting aside an
areca of the college, such as in thie Labby of the administracion buildiag,
library, or college union, wicere outstanding avticies of accomn!isiwent
could be displayed. lopelully institutioas can stimulace outstanding
oroprams ad accouplisiaments thvoupeh such tracks o) recopnicion.  Peinaps
more importantly, howoever, the collepes can dmpress upon che commnnicy
that learning is for tne sake of Jearning and not for prade croedit and
extrinsic reward, When studeants ieave our iustitutions of higlicr cdu-
cation we expect and desive that they will coutinue theiv leavuing. Yot
quite obviously, once tiey leave scliool, any school, their desiive fow
learning will not be stimulated or reinforced by an academic grade.

§) Institutionalize a lapsc of scveral days between the end off the
incerim term and tie beginning oif spring scomceter. Such a period c¢n-
ables the faculty to critique the leavning of students, cvaluate the
interim experience and iavolvement, and provide valuable L[coedback to
items wricten, produced, or otherwisce created dn che interim term. Too
short a transitional period fiads the professor cvaluacing iiis scudencs
and his interim term accompiishments well inco the sccoad semestceiw, wicn
his attention and ciaergics suouid be upon wovk associated with that acw
academic term.  The college community aceds a period of meatail and per-
haps physical recuperation and refreshnent for re-orientation to the
spring scmester and the regular press of thie college.

9) Eliminate prercquisites [or the intevim term expericences offered
by the 4=1=4 institutions. The only requivement should be the motivaiioa
and desire to leara--which probably would be a gencral adwissions policy.
While some students (and facnlty) wight bring certain competencics into
the experience, others mipht bring inteirescs and desives quite ossential
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to a dynamic learning group. In addition, the climination of preoreqgui-
sites again would be coasistent with tie idea of the "chamge of pace” as
well as the opinion that all the members of tue group would have comne-
teacies and points of view that would complemeat the learning. Simiiarly,
dropping prerecquisites would facilitate interdisciplinary and non-dis-
cipiinary learning experiecuces.

10)  pescribe the offerings for the interim tewm as "experiences"
or "involvemencs" rather than as "courses."  In such a wanner, develop
imapinative and intriguing ticles Lor whie ofderings Lhat would ey
classification into any pavticular discipline or desigaation in any
coliege catalogue. The titics should not werely be window dressing or
cicver expressions i the coateat of Ctihe expericence is not cqually imag-
inative and intriguing.  Owit discipline desipaations, texthooks, oiiau-
inations, designated mecting places, and prereguisites [vom the desevip-
tions and froam the oifferings tnemsclves in keeping with the idea of «
"change of pace."

11) Encourage students and faculty, in fact the entire colicpe
community, to propose interim term experiences. Consider the possibiiity
of actually reversing the presenc system of structuing the offevings fov
the interim term. Rather than have professors develop a "course'" tchac
they would like to offer to students, let the students come forward wici
arcas of interest and ideas for the interim term--perhaps supplemciated
with similar suggestiouns irom faculty, staff, administration, pareals,
trustees, cte. The professor then would select a suggested area and
would work with the students to develop such a possibility into a vaiuable,
relevant experience. Wiiile the professor is Likely not o be a specialist
in very many, if any, of the suggested arcas, certainly his training io
"how to learn" should ease any apprchensions that wigiht be eviden:. The
fact that the professor has interests other than in his specific discipliae
and is cager to expiore and study an area wiere he does not adumit to ox-
pertise, should be highly valued by the student wiiom we expect to be avie
to handle the same kind of learning after giraduation.

12) Utilize non-traditional learning places for the interim Lo
experiences, instead of or in additiouto the regular classrooms provided,
That is, arrange for the lcarning experiences to be offeved in dormitory
lounges, in college unions, at professors’ or students' homes, proiessor's
office, cafeteria, etc. Apain such a procedure would accentuate tlie idea
that learning can and does take place in any situation--wiiether relaxcd
or formal, classroom 01 open country.

13) Encourage professor and students as companions in Jlearning, to
pian together for the interim term offering. Such would necessitalte one
or more planning asessions prior to the Christwas recess, In suclh a wauner
the companions cooperatively can set objectives, consider readings and
possible Tearning situations, and thus prime themselves for che interin
tesm. A bigger share in and vespousibility for thie plamning and imple-
mentation of learning experience would secin to have the pocential to
yicild a greater appreciation of learning and of involvement in education.
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14) Develop a nuwber of overlapping and separate, repular and ir-
regular, supplementary and complementury programs, evenks, accivitices,
and happenings during the interim terw in addition to tche regular iancevim
term "courses." Illustrative of such programs, events, activities, and
happenings are the following, alchough the list certainly should not be
considered exhaustive:

a)

h)

c)

d)

c)

g)

i)

Utilize the taleats and skills of the college comaunity (students,
Caculty, administeators, stafl, pireads, trustoees, as well as
towaspeople) o run jam sessions, talent events, music aund ari
lessons, pliysical aud tecinical skill exhibitions aad instructioan,
cte,

Schedule discussions of a curreat buest selling book or novel--
i.e. have two faculty members present contvasting opinions and
interpretations and then let students attack such positioas.

Schedule groups of people to go ¢o a current movie or play aad
then return to campus Lo react Lo the media experience over hoc
chocolate or popcorn.

Encourage faculty and adwinistracive and staff personnel to visit
the dormitories to speak informally wich groups of students on
topies of mutual and curirent intercst.

Schedule contests between dormitory groups or between groups
taking different learning expericnces=-i.c. bridge, ping poag,
paper plane races, '"college bowl," dress making, haiv styling,
coolking, ctc.

Invite local businessmen to discuss with students and faculty the
persommel needs of their compauy, or what business can do and does
to counter the social ills of the society, etc.

Develop weckend seminars and expericnces such as camping, nature
trips, foreign cultures, visits to surrounding ski aountains,
visits to necarby cities or subcultures, encounter grouds, physi=
cal fitness, speciality cooking or baking, crafts, preparation
for graduate school, ctc.

Involve students in the actual operation of the institution--
i.e. student to assist academic dean, business office, studenc
personnel, or maintenance--in addition to or perhaps in licu of
iiis regular learwing expericiaces. The studenc can pick up
valuable skills as well as grasp decper undevstandiogs of the
complexity of coliepe operations. Rather chan a time whea pac-
ticipation in decision=-making and operation of the institution
is low, as indicated in the rescavch for this study, the in-
terim term should facilitate increased involvement.

Schedule placement interviews or sessions on evaluative testing
for purposes of sclecting a vocation or life goal.

63

=}
<



Aruitoxt provided by Eic:

ERIC

j) Arrange decoration or re-decoration projects to clcan, paint,
or build some plysical area of the college or suvrounding
neighborhood.

k) Utilize studenc and faculty groups for public relations and
public service. Ilave studeats visit local and/or hometown bigit
schools for student recruitment and visit ciwrches, hospitals,
shut-ins, prisons, etc.

1) Encourage faculty to spoend extea tike in thoe Libvrary and to
assist students with their reading and iearning there.

m) Encourage faculty and adwinistrative and sealf paersonncl to
visit places of student gathering--i.c. cateceria, union, 1li-
brary, dormitory lounges=-and develop conversatioas and inter-
actions with interested students. The physical prescuce often
will bring about counversation aad exchange of thougiits and
points of view.

n) Schedule periodic discussion sessions purhiaps at che home of a
different member of the faculty cach time, whece problems of Ghic
college, curreat social, policical, or economic problews, and
personal interests might informally be shared and discussed.

15) Encourage the entire college comiunity in the Learning ox-
perience. Encourage professors Lo participate in the learning cxpervicence
of offerings other than their own, cven if only oa an occasional basis.
Encourage administrative and staff personncl to participate as well, ia
order to waximize the understanding and appreciation that learning docs
not occur simply in and at a school situation. Aduwinistrative and staiy
personnel have interests and other inputs to the learuing situations that
could prove mutually satisfying.

16) Provided that program and learning objectives have becn speci-
fied and agreed upon as recommended above, the 4-1-4 collepes shiould
reduce the degree of red tape aad apparent frustration that it takes to
get an interim term project approved. Particularly this frustration
seems to be che case in a student getting an independent study project
approved for the interim term. By creating elaborate revicw comuittces
and multi-forms, we are probably doing more to frustrate the sincere
student from a unique and profitable learning experience and to damage
his trust relationship witn the institution than we are discouraging the
insincere student from a "goof-off" experience.

17) Students and even some faculty bashfully admit that they have
considerably more leisure tiwe during the interim temn than during che
regular semesters. The 4-1-4 collepe should look upon this "free" time
excess as a phenomenon to be encouraged and as an opportunity to provide
non-traditional learning experiences, rather than as a detrimental
situation,
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18) Institutions nced to develop wmorc effective student and faculuy
orientations to and comwunications about the ianterim term. any pro-
fessors are unfamiliar with the relatively recent facet of the interim
term, have had little if any graduate preparation in such curricuiar de-
sign, and thereforc arc somewhat lost concerning how to develop an
"euperience" for the iaterim term. A faculty developmencal program
geared to this neced should be encouraged and instituted--with a comple-
mentary evaluation of tile faculty based upon thae resulcing intevim Cevm
ofLering.

19) There is some support to the notion that the interim tewm should
be extended to 6 or 7 weeks and that sciccied studeats should be aiiowed
Lo pursue two or wore interim term "coursnes" siwultancously.  Bascd upon
tie philosophy for thie incevim term sugpested hevein, an interim oo
that lasts Lor vver & or 5 weeks would no longer be a changme ot PEiCa, inn
racher would take on the characteristics of simply a squashoed scawes cor!
Siwmilarly, the interim term is to be a total, integrated expericace aimaed
at envichment rvather chan the nuaber of courses one can accumuli i,

20) Evaluacion of the interim term experience wust be a countinous
process. The evaluation of an interim term "every so oficen'" and "ia aay
particular manner" and "by whomever would want to do it," will not re-
sult in the kind of information aad hence understandings requisite to
the improvement of the interim term.

To be sure, no single solution or collecction of recomncendations
can be the answer to all the potential for the interim term, wnot the
panacea for all of the ills of andé pertainiag to the 4-1-4 calendar/
curriculum. Certainly there are problems experienced by the 4-1-4 in-
stitutions of this study, and additional problewms perhaps cven created,
by the recommendations cited in these pages. Yet, if the independeat
liberal arts college is to ctch a wnique place for itself within the
institution of higher education, the interim term can, this rescarcher
believes, be a means through which that uniquencss might be attained.
If the independent college is eager to extend its individuality and
uniqueness as independent liberal arts colleges, the interim term can
aid that progress.

The large university can offer a larger quantity and a wider varicty
of courses than can the independent liberal arts college and probably
can do so more cfliciently and at somewhat less expensive student: charpes.
Surcely the university can play the "credit hours pame' and the "ereden-
tials game" better as well. Tihe independent liberal arts college, however
can offer opportunities for individualized instruction and concern, for
a concentration upon learvning for learning, and for a fostering of huwwan
prowth and potential., TIts size, freedom from lepislatively initiaced
wandates and barriers, its concevn for uman developmeut, pives the
independent liberal arts college special advantages. The iuterim term
can potentially maximize that distinction.

The potential of the interim term for developing a hunjper for
learning, [or being able to learn from life aad wnot just in the classvoonm,
and for communicating and interacting with people is cvident in an in-
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terpretation of and philospony of the interim term as a "change of pacc."
The practical, reality-accepting potential for acquiring a job or for |
gaining admission to graduate or professional school, however, may be
sowecwhat less obvious. Society today is interested in the utility of a
program oif study, of a degree--"learning to leavn is fine, but I necd a
job when I graduate!" Cowpetition for employment and for praduate school
is keen and employers arc looking for credeatials in the person they nire.
But, credentials can be received at wany an institution, with maay Gif-
ferent calendar and curricular systems, and cmployers still want somciliiag
special in a person, certainly once chose basic credentials have been o=
tablished and met. Roviewing the transcript of a student and noting thac
that potential employce has nad the kind of expericnces that are unigue

to the interim term could well be tiie very factor that separates and dis=
tinguishes the student from others sceling the position. MNost all appli-
cants to graduate school have had Geneval siology 10L or English Litera-
ture 202 or cven Introduction to Cowputers 40L. Yeto how wany siudencs
have had such ources PLUS the interim term experiences of "Sing Lhe

Body Electric," "Creaming,'" '"{'o Teach a Child," or "Furnituve Dasign

and Construction?"

Furthermore, it appcars From many indications that maniind is
moving into a period when men and women may have to do moce For thom-
sclves, when some modern conceniences and services may have Lo be
eliminated or assumed by the individual himself. Certaialy it appears
that students are crying for technical and practical skills besides
liberal arts and the academic skills., Should the offerings of the in-
terim term be characterized as a 'real intellectual challenge?" The
interim term can provide opportunities either in the special learning
expevience or in the supplementary workshops, mini-courses, weekend
scminars, evening exhibitions, ctc., where skills can be shared and
acquired.

The concept of the interim term 4-1-4 caiendar/curriculum adoptud
by onc institution in 1960-61 has grown to over 300 institutions in
1971-72. Yet in that eleven years Lthe potentiality for this pihenomenon
in education has hardly been dented. The calendar vaviation is appeal-
ing to schools wishing to try something diifferent, but the calenadar
variation by itself will not last another eleven years, Such a state-
ment is clearly supported by the cevaluations conducted in this scudy.
Such a statement is becoming nore and more obvious to members of the
acadcmic comnunity of the collages studied. What is nceded are sovme
fresh, imaginative, and perh:ps even radical ideas and program within
and for the interim term based upon solid and continuous evaluations
and upon concrete, well-counsidered learning and program objectives.
What is needed are some intriguing attempts to pursue actively tihe phil-
osophy that began with the institucionalization of the 4-1-4 calendar
but which has not yet been operationalized and implemented to its full-
ness.

A number of conclusion vegarding the research project were set
forth by the Chairman of the Administrative Committee who was also the
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Project Director. These deserve to be quoted in this report.

A, Methodology:

Inevitably many problems developed during the course of the re-
scarch. Some of these were cousequences of faulty planning of procedure
and others largely grew out of the circumstances themselves. Considering
that the research was conceived and planned as a pilot projecct, it is
important to note these carefully. It is fortunate that these difficui-
ties were encountered at this tiwme during a small scale study so thac
they may be wmore adequately forestalled in follow-up research among the
4-1-4 institutions generally.

1) The research was in some way nandicapped by its reliance on
Liaison Consultants. Not imvolved in the preparation of the project
proposal or in the basic research planning, they were less coaversant
wvith and perhaps less committed to, its objectives. Though diligenc
and conscientious for the most paxt, the research necessarily tooi scc-
ond place to responsibilities to their own institutions. Delays in
completing research tasks and in some instances inadequacy in data and
procedure were the consequence.

2) The Administrative Committee placed in the hands of tie coop-
crating colleges the responsibility to select liaison people. Thus they
were in some instances assigined in terms of circumstances on Lheir owa
campus 1ather than being chosen with research interests uppermost in
wind. In some cases consultants were much too busy with their own re-
sponsibilities to attend to the many demands the research project creaced.

It would be useful in future projects to organize the resecarch
so that it could be conducted by the project staff imsofar as possibiec,
with consultants used only incidentally. This criticism of the research
planning is not to denigrate the helpful contribution made by the con-
sultants. Without their efforts the project could not have been carried
out at all. To the extent that liaison personnel are Lo be utilized in
future projects, the right to select such consuliants should be in the
hands of those responsible for the research.

3) Growing out of the factors :.:2d above some data was rececived
too late to be usefully incorporated in the report.

4) On the other hand it must be recognized that Liaison Consultaucs
were overwiielmed by the sheer volume of institutional data required in
Phase I. Perhaps, for a pilot project, the extensive accumulation of
information could not have been avoided, but probably more rigorous ad-
vance selection and rejection of data items should have been instituted.

5) Along this same line, the Questiounaire should have been reduced
in length also. With more time, permitting pre-testing, this could have
been done without reducing the value of the completed project.

6) Experience in the pilot project will be particularly useful in
helping to construct a more precise and less time-consuming instrument
} of evaluation for use of 4-1-4 campuses generally,
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B, Findings:

1) Proponents of the 4-1-4 concept have generally held that the
interim term is a catalyst which influences curriculum, teaching, and
learning in the recgular scaesters. Probably the most significant of
the findings of this project is the clear evidence that this is not
happening to the degree which has becen assumed, While it may be that
the interim term can have this effect, it is clear from the results of
tihis study that it will not automatically happen in auy meaningful way,

2) It was a surprise to all of the research personnel to discover
the extent to which basic institutional data is not compiled and rcadily
available. In many instances, there appears to be no source from which
such data could be compiled. Finally, the wmethods of record-keecping
among the institutions studied were so varied that the data which could
be obtained was not comparable. Whether this “surprise" is a measure
of our naiveté@ or of particularly poor record-kceping among the partici-
pating colleges, it is evident that more effective guidelines and better
adherence to common procedures need to be developed in iunstitutional
research.

3) As a result of this pilot project there should be devised and
made available to 4-1-4 schools, an instrument and procedure for eval-
uation which can be widely used. The 4-1-4 Conference can exercisc a
valuable role in serving as a vehicle to distribute materials, encourage
evaluation and build up a body of data. This should be organized so
that colleges evaluating their own programs can compare themselves with
other 4-1-4 institutions generally, or with selected schools.

The pilot project provides incentive and ground work for study
among all 4-1-4 schools. It is important that this promising effort
not die on the vine. :




APPENDIX I

RESEARCH INSTRUMENT--PHASE I ‘
INSTITUTIONAL DATA

Sectioa I: Directives for Compilation of Institutional Data

Section II: Alterations to Directives for Phase I
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AN EVALUATIVE STUDY OF TulE EFFECTS OF
ADOPTION OF THE 4-1-4 CALENDAR/CURRICULUM

Phase I: Compilation of Iastituiional Data

"The information and data requested on the following pages is the first
step in our research data-gathering effort. Since the data is to be gathered
at eacih of the five participating institutions, it is somewhat difficult
to prescribe exact and explicit directions and instructions for each insti-
tution to follow. Nevertheless, in the event that the directives are not
at least implicit for you and your institution, please contact tne Research
Director or the Administrative Assistant, It is imperative to the success
of this project that we coordinate our efforts.

The greater portion of the information and data requested should be
available and obtainable from institutional data sources. Wherever perti-
neat, list the source and time period of the data--e.g. registrar's report
1969=71, admissions schedule of candidate acceptance 1970-71, college
catalogue 1971-72.

A major problem in the analysis of the data across the institutions
participating will be that of the comparability of the data sources and
the information itself. Therefore, it is necessary for each liaison con-
sultant in completing the items listed and in constructing his final case
study for this Phase I, to be as accurate as possible and to rely as much
as possible upon data sources that are objective and reliabie. Indicating
the sources of the data as suggested above, will aid the Research Director
in evaluating the comparability of the reports and the data.

For cvery item on the following pages that is preceded by an asterisk
(*) please follow the time sequence for your particular institution according
to the following procedure:

For College A:

b Respond and/or give distribution for the last four full academic years.

For College B:

Respond and/or give distribution for two years preceding the adoption
of the 4-1-4 calendar/curriculum, for the uear during which your college
was on the format, and for the years since your college dropped the
interim term.,

70 o~
Q w e N one ' e, <1y ¢ " [l

R [ PN IR NN
)

k r [
" LR TR P sty U 3 el Ve t D.’. ™ ',!-w,’-‘\r [ X N L] ST ALY e .
E MC et T R O A T 5" S PPy W l._.‘&._tl s S o U \‘} ' H-'d\t.'-lb‘ :J 7 a" UI\'.JLI"J‘.... '\.,J \"J *.,‘,.‘ “’ Ny




Q

ERIC

Aruitoxt provided by Eic:

For Collepe X:

deapond and/or give distribution for all yuars gince adoption o tie
d=1=h calendar/curyiculu,

Forr Colleres Y and Z: .

Respond and/or give distribution for cwo years preceding adaptioa
of tie 4-1-4 calendac/curvicuiuwm and lov ail years since thal adoption,

Sampling Mroccduren

Tovard the end of Januwitvy a questcionnaire schaedule to be piven (o
Faculty, studeats, and adwinistrators wiil be SURC L0 YOu S0 Consiqaeyaiion
and evaiuation, At our wecting then in Lace dJanuary we wiil mwake winicever
coanpen in the questionnaive iastriueon Chal ave supposted, Crevious Lo
that point, however, it wiphe be advisabic for you to seleclk your sauwpoe or
Al deast to orpanize your studeat popuiation and Eaculiy popuiaiion Lor e
cventual sampling.  The following are operating procedures o the speei i
cation of the population and seleection of che sawple thatt wili waite pos.
sible the comparison of findings. Yhe actual questionnaire, an we decidea
in Nacember, will be administered to your siaiples in ‘ecarly depcuavy, pee-
vious to the interview sessions to be conducted by the Reseaven diveecior,
STUDENTS:  The total population of studeats Cor this study shiail
include all full-cime, regulae, uaderpraduaice studenis o youur
institution as of January 1972. Delcted irom tite popuiatiog will
be all praduate students, auditors, special studentn, and thone
students taking less than the prescrived full acadewmic loaa ni
your college. Utilize either a syscematic sampling plan (taking
every "ich" numbered student) or a vandomized sampling plan
(accovding to a table of eandom nubers) to arrive ac a4 total
fample size that equals W04 of youir popuiation sive,  wor stu-
dents wiio drop out of the college boetween the time wien choe
somple is seclected and che time when the questionnaive is awinin-
istered, select a replacement by tiie samie sampling procedure,

FAGULTY:  The cotal population of Laculty for this scudy shail
include all scaff members of your insticution who have tauphe o
are teaching at least one course durving the 1971-72 academic
year. ‘e population then suould be stvatirfied (prouped) decord-
ing to academic divisions., wploy either the systewatic or the
random sampling plan in sclecting 25% samples from cach pgroup,

ADGINESTRATION:  All of tihe following olfice holders among tiw
adwinistracive staiff of your institution should be ianeluded in
vhe sample: President, Vice President, Academic Dean, Dean oi
Students, Regiscvar, Divector of Adwissions, Director of hovelop-
meat, virector of Business Affairs, Dirvector of cthe interim Tevm,
Virector of the Library, Director oi Financial Aid, Director of
Counseling, Director of Institutional Research. 1In the even: Chat
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the individual office holder also is considered among the sample
of teaching faculty or fulfills two or more of these so-named
offices, such will need to be indicated on his form. 1In that it
is quite possible that the titles of these officesare not the
same on all campuses of institutions participating in this study,
it may be necessary for each liaison consultant to adjust this
list of 13 individuals accordingly. A similar adjustment may be
necessary if one or more of the so-named offices does not exist
on your campus. At any rate, adjust your sample of administra-
tion so that in the end cacn participating institution will have
a total of 13 respondents.
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Pleasc prepare your case study report on your institution according to the
following procedures and sections:

A.

1.

2,

3,

*7

%9,

Student Performance--Grades and Credits:

Describe the grading system for students currently in use at your
college,

Describe to what degree, if any, the grading system in use at your
college varies during the academic year--e.g. by terms, by divisions
or departments, by type of course, by academic class, ctc.

Describe any changes or alternations in the grading system that have
occurred at your institution fo1r each year considered, noting the
year during which the change occurred and rationale for the change.

Present the distribution of student grades at your institution for
each year considered according to:

a) Each academic term of the year;

b) The categories of: independent studyl; specialized courses
(designed exclusively for interim term work); and, regular
courses from the catalogue.

Describe the system of crediting course work currently in use at
your institution.

Describe to what degree, if any, the system of crediting course work
for your institution varies during the academic year--e.g. by terms,
by divisions or departments, by type of course, by academic class,
etc.,

Describe any changes or alternations in the system of crediting
course work that have occurred at your institution for each year
considered, noting the year during which the change occurred and
rationale for the change.

Describe the system of requirements for graduation, including
requirements for an academic major, currently in use at your insti-
tution, '

Describe any changes or alterations in the system of requirements
for graduating, including requirements for an academic major, that
have occurred at your iastitution for each year considered, noting
the year during which the change occurred and rationale for the
change.

lindependent study is defined as that course of study in which the student
designs and prepares the content and requirements of the course with the
approval of a faculty member. :




Page 2

%10. Present the distribution of graduating students at your institution
according to academic major for each year considered.

. Admissions:

*1. Present the distribution of the volume of student applications ifor
admission, of the volume of acceptance of such applications, and of
the volume of enrollment by class for your institution for each year
considered.

#2. Present the distribution of the profile of the entering freshman
class at your institution for each year considered, including apti-
tude test scores, high school class ranking, and high school grade-
point averages.

*3. Indicate what effort your institution makes to discern for what
reasons students apply to your college and accept the admission (i.e.
enroll) there; list the reasons that are typically given by cntering
students including a ranking system of their relative frequency. I{
possible, indicate what changes have occurred over the years con-
sidered.

G. Student Life:

1. Describe the provisions and potentials for student life currently in
use at your institution--student life is to include social, politi-
cal, religious, vocational, cultural, and recreational activities,
student associations and organizations.

2, Describe to what degree, if any, the provisions and potentials for
student life at your institution vary during the academic year--e.g.
by terms, by divisions or departments, by academic class, etc.

*3. Describe any changes or alterations in the provisions and potentials
for student life that have occurred at your institution for each
year considered, noting the year during which the change occurred
and rationale for the change.

4, Describe the provisions and potentials for the involvement and par-
ticipation of students in academic decision-making and in the
administration and governance of your institution.

5. Describe to what degree, if any, the provisions and potentials for
the involvement and participation of students in academic decision-
making and in the administration and governance of your institution
vary during the academic year--e.g. by terms, by divisions or de-
partments, by academic class, etc.

Q 74 E;i
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0. Deseribe any changes or alternations in the provisions and potentlals
for the involvecment and participation of students in tne academic
decision-making and in tne administration and governance od your
institution for each ycar comsidered, noting the yecar during which
the change cccurred and rationale for the change.

D. Development Office and Public Relation3s:

1. Indicate what effort your institution makes to discern the reason(s)
that friends offer support and fimancial contributions to your
college: list the reasons that are typically given by such friends
including a ranking system oi theii relative frequency.

2. Describe any change or alternations in the focus of developwmental
and public reclations ciforts by your institution for each year con-
sidered, noting the year during which the change occurred and
rationale for the change.

3. Describe to what degree, if any, the focus of developmental aud
v public relations efforts by your institution varies during the
) academic year--e.g. by terms, by divisions or departments, ectc.
1 y g y y P

Eq Curriculum:

e Present the distribution of new course offerings at your institution
i by cach academic term of the year, according to the following cate-
gories of course offerings, for each ycar considered. Where appro-
priate include a rationale for the new offering. (Note: This dis-
tribution is not to include alternate year courses that are regu-
larly added one year but dropped the next.)

a) Thosc new courses that are assigned to a traditional academic
discipline;

b) Those new courses that are not readily assigned to a tradi-
tional academic discipline--e.g. a Public Defender project;

c) Those new courses that are not typically a part of the course
offerings at institutions--e.g. citrus, ghetto, or ecarth
studics;

d) Those new cgurses that would be considered as "interdiscipli-
nary study"“;

e) Those new courses that would be considered as "international
study'"--study abroad”;

2interdisciplinary study is defined as that course of study which utilizes
the perspectives of different academic disciplines in an attempt to cou-
bine or merge or cut across the different perspectives.

3Tuternational study is defined as that course of study in which the stu-
dent travels to another country and engages in a special study project
related to the civilization or culture of that country or countries.

ERIC " &R
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*2,

%3,

sely ,

*G .

f) Those nev courses that would be considered as "ofi-campus
study"a;

g) Those new courses tnat would be considered as "other options"
within your curriculum and not named above--c.g. directod
study, interuships, practicums, cooperative education, ctc.
(Note: 1In the case of these other options, operationally
define what is meant by the pavticular type of course offering
at your institution.

Present the distribution of courses offered at your institution that
nave been canceled or withdrawn from the curriculum aceording to the
same categories of offerings as in E. 1. above, for each year con-
sidered--where appropriate include a rationale for the cancellations.
(Note: This distribution is not to include alternate year courses
that are regularly dropped one year but added again the next.)

Present the distribution of the volume of student participation in
the various courses offered at your institution by each acadewnic
term of the year and by cach academic class, according to the fol-
loving categories of offerings for each year considered:

a) Regular courses from the cataloguc;

b) Independent study; .

c) International study;

d) Off-campus study;

e) Interdisciplinary study;

£) Other options within your curriculum--please specify.

Specify the new academic majors that have been established at your
institution for each year considered; include the rationale that led
to the adoption of each such major and the volume and percentage of
students that have indicated these as their majors in each year
since the adoption.

Specify the academic majors that have been cancelled or deleted at
your institution for each yecar cousidered; include the rationale
that led to the deletion of each.

Specify the changes i.. rules, procedures, and requirements (--ec.g.
re. approval, evaluation, contrac' terms, special obligatioms,
credits changes) established at yjur institution for each of the
following areas of your curriculum (where appropriate) for each year
considered:

a) Regular courses from tne catalogue™
b) 1Independent study;

4Off-campus study is defined as that course of study in which a major por-
tion of the course requircments include study or experiences away from
the campus and on an off-campus subject.
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c) International study;

d) Off-campus study:

e) Interdisciplinary study:

£) Other options within your curriculum--please specify.

7. Indicate the number of regular courses listed in the catalogue of your
institution that are available to the student through independent study

or such other options. (Note: Specify what those options are at your
institution.)

8. Specify the volume with which students have taken regular courses listed
in the catalogue of your institution through independent study or such
othe options, according to each academic term of the year for each year
considered. (Note: Specify what options are at your institution.)

. Instruction:

- Specify the definition of "teaching load" for the faculty at your institution
for each year considered.

2. To what degrce if any are stipulations or arrangements made within the
definition(s) and requirements for "teaching load" to account for and
and thus take into consideration:

a) Independent study;

b) May term assignments;

c) Other options within your curriculum--please specify;
d) Various rankings or classifications of faculty.

3. To what degree does the actual practice of faculty members at your
institution in their teaching activities and requirements conform to the
definition and requirements for "teaching load" currently in operation
at your institution?

*4. Specify the definition of and requirements for "academic load" for the
students at your institution for each year considered.

5. To what degree if any, are stipulations or arrangements made within the
definition(s) and requirements for "academic load'" to account for and
thus take into consideration:

a) Independent study;

b) May term assignments;
c) Other options within your curriculum--please specify;
d) Various rankings or classifications of students.

ERIC
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7,

NOTL :

To what degrce does the actual practice of students at your institutioa
in their academic load responsibilities conform to the definition and
requirements for '"academic load" currently in operation at your institution?

Present the frequency distribution of the teaching staff at your institution
according to the following categories for each year considercd:

a) Full-time instructors--academicians;

b) Partc-time instructors--academicians;

c¢) TFull-time instructors--non-academicians;
d) Part-time instructors--non-academicians;
e) Student iastructors or assistants;

£f) Other (specify)

For each year so considered, what were the reasons for the addition or
deletion of members of you teaching staff at your institution within
each of the categories in F. 7. above?

In completing this section, it will be necessary to conduct investigations
and thus develop a report that is as complete and accurate as possible.

In contrast teo the majority of the preceding items, it probably will not
be possible to rely upon institutional data and records, but it is hoped
nevertheless, that the information cam be ascertained and appropriate
sources and authorities cited.

G. Interim Term--liistory and Development:

1.

Identify where the impetus for change to an interim term calendar/curriculum
on your campus originated.

Identify the proponents of the change and the opponents to the change
and their respective rationales for their pocitions at the time when
your institution was contemplating the interim term calendar/curriculum.

llow long and involved a period of discussion and deliberation preceded

the eventual decision to adopt an interim term period? What were the
reasons for the length of time involved in the discussion and deliberation?
To what degree did such a time period prove sufficient?

To what degree were the various constituents of your institution--faculty,
students, administration, trustees, alumni, pareats, friends--involved

in the decision to consider and/or adopt the interim term calendar/curriculum

at your institution? Who had the
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.

1.

%2,

3,

final

decision to adopt the interim term format? Did the involve-

ment of such constituents in the decision prove suificient?

How long and involved a period of lead-time for transition preceded
the point at which the interim term calendar/curriculum was put into
actual practice? To winat degrece did such a time period prove suffi-

cient?

Identi

fy and evaluate the types of communications and explanations

of procedures that were made to the various comnstituents of the
college--faculty, students, administration, trustees, alumni,

parent
tice?

s, friends--before the interim term format was put into prac-
To what degree did such communications and explanations prove

sufficient?

Interim Term--Philosophy and Anproach:

Which

of the following cmphases is (are) a part of the interim term

approach at your institution for this current academic year:

Specialized courses within a traditional academic discipline
designed exclusively for the interim term;

Specialized courses not readily assigned to a traditional
academic discipline designed exclusively for the interim term;
Regular courses from tlie catalogue-~fitted into the interim
term,

Independent scudy;

Interdisciplinary study;

International study;

Of f-campus study;

Other options within your curriculum--please specify;

Faculty exchange among other colleges operating on an interim
term;

Student exchange among other colleges operating on an interim
term;

Other emphases~-please specify.

ing the categories offered in H. 1. above, specify the degrece
ch such emphases have changed at your institution for each
onsidered since your college f{irst adopted the interim term
ar/curriculum. Where appropriate, indicate the rationale for
hanges.

ing the categories offered in H. 1. & 2. above, roughly deter-
he percentage (to the nearest whole percentage figure) of stu-

dent enrollment and of faculty participation within each appropriate

a)
b)
c)
d)
e)
£)
g)
h)
i)
i)
k)
Heiliz
to whi
year c¢
calend
such ¢
Utiliz
mine t
cwphas
above

is for cach year considered. (Note: To the degree that the
ecmphases are not independent or mutually exclusive, indicate

and explain the degree of overlap,)
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Specify the stated and expressed objective(s) of the interim term
approach at your institution.

To what degree and upon what basis does your institution attempt to
evaluate the interim term approach of your institution and tie
objectives set?

To what degree aund with what end does your institution attempt to

compare the approach and evaluations of its interim term with tihose
of other institutions?

To what degree and through what means are the various constitucnts
of your institution--faculty, students, administration, trustees,
alumni, parents, friends--involved in the deliberation and approval

of the curriculum and institutional policy decisions for the interim
term period?

To what degree and through what means are the various consticuents
of your institution--faculty, students, administration, trusteecs,

alumni, parents, friends--involved in the administration of the
interim term period?

Describe the range and level of costs to the students parcicipating
in the interim term and to the institution itseli for the operation
of the interim term at your institution this academic yecar. 1In wihat
manner and procedure are the costs charged to the studenis and
included in the operating budget of the institution?
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ALTERATIONS TO DIRECTIVES FOR PHASE I: COMPILATION OF INSTITUTIONAL DATA

Addendum to Directives:

Section A, Item 4:

Instead of gathering frade distributions for all students over the
time period considered, it has been agreed that a 10% sampling wmay be
taken of the grades, while keeping the same time period.

Addendum to Directives:

Section E, Items 1 & 2:

The best method of investigating the courses added or dropped from
the curriculum seems to be the survey of the minutes of the Academic
Affairs Committee or of the Faculty meetings as opposed to secarching
through the college caralogues.

Specifically for Item 2--because of the difficulty found in dis-
cerning the information relative to those courses that have been deleted
from the curriculu, it has been decided that a two year time span is
sufficient. Note also that in determining the rationale for the addition
or deletion of the courses, it may be necessary to rely upon subjective
opinion rather than institutional records. The interview phnse of the
rescarch will include an item pertaining to this particular question,
and therefore, the development of the rationales does not necd to be
euphasized.

Addendum to Directives:

Secction E, Item 3:

Rather than present the distribution of student participation for
each year consideced, it is necessary only to indicate the general twrend==
in percentages=-for the most recent academic year. If tiere is overlap
between the different kinds of offerings, please indicate such-in the
trend distribution.

Addendum to Directives:

add to bottom of page 2:

It is recommended that tihe information for items in tuis secltioan
on the provisions and potentials for studeat life be derived from the
student handbook, college catalogue, and consensus of opinion of tiie
dean of students.
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Section I:

Section II:

APPENDIX TI

RESEARCH INSTRUMENT--PHASE II
QUESTIONNAIRES

Questionnaire for Students
Pages 1-10

(Note: Identical questionnaire administered to
4-1-4 and non 4-1-4 students, Directions for
4-1-4 students are on page 1; directions for non
4-1-4 students are on page 2.)

Questionnaire for Faculty/Administrators
Pages 11-20

(Note: Identical questionnaire administered to
4-1-4 and non 4-1-4 faculty. Directions for
4=1-4 faculty are on page 1l; directions for non
4-1-4 faculty are on page 12.)




4-1-4 Conference Research Report
St. Petersburg, Florida

Questionnaire for Studeunts:
Oa 4-1-4

Although the attached questionnaire appears to be leagthy it can be com-
pleted accurately and readily in not more than half an hour of your time.
Please complete all of the items on the pages which follow. There are

1o necessarily right or wrong answers to any of the items, so be as honest
and accurate as possible. Your cooperation will be greatly appreciated, |
1t is a substantial help to the college in its evaluation of its curirice-
ulum. You are asked not to sign your name on the form or on the answer
sheet, There will be no attempt mzde to identify you personally either
with the form or with the overall findings,

Directions: Tor each item you are asked to mark on the accompanying |
answer sheet the degree to which you Agrece-Disagree with that item as
it pertains firstly to the regular semesters (Fall and Spring) at your

college, and secondly as it pertains to the January Winter Term at your
college,

Use the following abbreviations as the basis of Your response for each

item:
a. SA: Strongly Agree
b. A: Agree
c. UNC: Uncertain
d. D: Disagree
e, SD: Strongly Disagree

Mark the appropriate space on the answer sheet.

Your conscientious assistance is deeply appreciated.

o 83 | -‘;0
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4=1-4 Conference Research Report
St, Petersburg, Florida

Questionnaire for Students:
Non 4-1-4

Although the attached questionnaire appears to be lengthy it can be
completed accurately and readily in not more than half an hour of your
time. Please complete all of the items on the pages which follow.
There are no necessarily right or wrons, answers to any of the items,
50 be as honest and accurate as possible. Your cooperation will be
greatly appreciated. It is a substantial help to the college in its
evaluation of its curriculum. You are asked not to sign your name on
the form or on the answer shect, There will be no attempt made to
identify you personally either with the form or with the overall
findings.

Directions: For each item you are asked to make on the accompanying

answer sheet the degree to which you Agrece~Disagree with that item as
it pcrtains to the regular semesters (Fall and Spring) at your college.
Because vou are not on a 4~-1-4 calendar the second response in cach sct
of questions pertaining to the January Winter Term does not apply and
must therefore be disregarded. This also wmeans that you must disregard
spaces provided on the answer sheet for those questions. They have
been crossed out to avoid confusion in answering.

Use the foilowing abbreviations as the basis of your respoase for cach
item:

a. SA: Strongly Agree
b. A: Agrece

c. UNC: Uncertain

d, D: Disagree

e. SD: Strongly Disagrece

Mark the appropriate space on the answer sheet,

Your conscientious assistance is deeply appreciated.

e - _a
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THERE ARE MANY OPPORTUNITIES FOR INFORMAL EXCHANGE OF

STUDENTS AND FACULTY.

35) As the item pertains
36) As the item pertains

IDEAS BETWEEN

SA, A,
SA,

UNC, D, SD
A, LNC, D, SD

to the regular scemesters:
to the January Winter Term:

STUDENTS ARE MORE INTERESTED IN GETTING GOOD GRADES THAN TN LEARNING.

37) As the item pertains
38) As the item pertains
I GENERALLY ENJOY GOING

39) As the item pertains
40) As the item pertains

SA, A,
SA, A,

UNC. D, SD
UNC, D, SD

somesters:
Winter Terwm:

to the regular
to the January
TO MY CLASSES.

somesters:
Winter Term:

SA, A, UNC. D, SD
SA, A, UNC, D, $D

to
to

the regular
the January

IN GENERAL THE ATMOSPHERE OF LEARNING ACTIVITIES IS INTELLUECTUALLY

STIMULATING.

41) As the item pertains
42) As the item pertains

SA, A,
SA,

UNC. b, SD
A, UNC, D, SD

to the regular scmesters:
to the January Winter Term:

SEVERAL OF MY LEARNING ACTIVITIES NIAVE BEEN VALUABLE TO ME BECAUSE
THEY HELPED ME TO DEVELOP MORE SELF-INSIGIUT, DISCOVER NIEW INTERESTS,

AND RESULTED IN OTIER PERSONALLY

43) As the item pertains
44) As the item pertains

MY ACADEMIC EXPERIENCES
GREATER RESPECT FOR AND

45)
46)

As the item pertains
As the item pertains

MY
To

ACADEMIC EXPERIENCES

47)
48)

As the item pertains
As the item pertains

THINK MORE ANALYTICALLY

SATISFYING OUTCOMES.

SA, A,
SA, A,

UNC, D, SD
UNG, D, SD

to the regular scwmesters:
to the January Winter Term:

AND LEARNING AT THIS COLLEGE HAVE GIVEN ME A
EXCITEMENT IN THE DISCOVERY OF TRUTH.

to the regular scmesters: SA, A, UNC, D, SD
to the January Winter Term: SA, A, UNGC, D, SD

AND LEARNING AT THIS COLLEGE HAVE ENABLED N
AND CRITICALLY.

UNC, D, SD
UNC, D, SD

SA, A,
SA, A,

to the regular semecsters:
to the January Winter Term:

I AM THREATENED AND APPREHENSIVE ABOUT ASSIGNMENTS OR COURSES WIiiOSt

CONTENT AND METHODS ARE
STUDENT .

49) As the item pertains
50) As the irtem pertains

NOT SPECIFICALLY DEFINED AND OUTLINED FOR THE

SA, A, UNC, D, SD
SA, A, UNC, D, SD

to the regular scmesters:
to the January Winter Term:
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STUDENTS ARE FORMALLY INVOLVED IN THE DELIBERATION AND APPROVAL OF
THE CURRICULUM AND INSTITUTIONAL POLICY DECISIONS.

51) As the item pertaius to the regular semesters: SA, A, UNC, D. $b
52) As the item pertains to the January Winter Term: SA. A, UNC, b, $D

« STUDENTS ARE FORMALLY INVOLVED IN THE ADMINISTRATION AND GOVERNANCE
Oi" Tilll COLLEGLE.

53) As the item pertains to the regular scmesters: SA, A. UNC, D. $D
54) As the item pertains to the January Winter Term: SA, A, UNC. I, $D

« STUDENTS AND FACULTY SEEM TO IIAVE DIVELOPED AN "ANTI-1NTELLECTGAL"
BIAS 1N WHICH "EXPERIENCES" BECOME PRIMARY INSTEAD OF CONTENT MATERIAL
AND SPECIFIC INTELLECTUAL SKILLS.

55) As the item pertains to the rogular semesters: SA, A, UNC, D SD
56) As the item pertains to the January Winter Term: SA, A, UNC. D, SD

. TilERE SEEMS TCO BE A MUCH HIGHER NUMBER OF STUDENTS AT THTS COLLEGE
WIi0 "CATCH..FIRE" AND ARE TURNED-ON BY THEIR STUDIES TUAN TIERE ARE

STUDENTS WilO0 "GOOF-OFF'" AND TURN-OFF (OR ARE TURNED-OFF BY) THEIiR STUDIES.

57) As the item pertains to the regular semesters: SA, A, UNC, D, SD
58) As the item pertains to the January Winter Term: SA. A. UNC. D. SD

. MY INSTRUCTORS PUSH ME TO THE LIMIT OF MY INTZLLECTUAL CAPACITIES.

59) As the item pertains to the regular semesters: SA, A, UNCG, D, SD
60) As the item pertains to the January Wintcr Term: SA, A, UNC, D, SD

. THE DEPARTMENT IN WHICH I AM PREPARING MY MAJOR REWARDS STUDENT
CREATIVITY.,

61) As Lhe item pertains to the regular scemesters: SA, A, UNC, D, Sb
62) As the item pcertains to the January Winter Term: SA., A. UNC. D, 8D

. THULS COLLEGE DOES NOT PROVIDE ME WITH ENOUGH OF THE KLNDS O COURSES
I WOULD LIKE TO TAKE.,

63) As the item pertains to the regular semesters: SA, A, UNC. D, SD
64) As the item pertains to the January Winter Term: SA, A, UNC. . SD

G'. I IIAVE TAKEN COURSES THAT DUPLICATE MUCH OF WHAT I HAVE ALREADY BEEN

TAUGHT OR HAVE COVERED IN OTHER COURSES.

65) As the item pertains to the regular semesters: SA, A, UNC, D, SD
66) As the item pertains teo the January Winter Term: SA, A, UNC, D, SD

', MOST STUDENTS IN TIE COURSES I HAVF TAKEN SEEM TO WANT TO THINK SER-

IOUSLY ABOUT THE ISSUES THAT THE PROFESSORS RAISE,

67) As the item pertains to the regular semesters: SA, A, UNC. D, SD
68) As the item pertains to the January Winter Term: SA, A. UNC, D, SD
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I'. T SPEND A LOT OF TIME DISCUSSING COURSE RELA'TED ISSUES WITil OTHER
STUDENTS AND TACULTY MEMBERS OUTSIDE OF CLASS.

69) As the itewm pertains to the regular scmesters: SA, A, UNC, D, &D
70) As the item pertains to the January Winter Term: SA, A, UNC, D, SD

J'. I HAVE BEEN IN CLASSES WiliiRE THE INSTRUCTOR INVITED LiIS STUDENTS 10
ASSIST NIM IN PLANNING AND EVALUATING THE CONTENT, LEARNING ACTIVITIES,
AND ORGANIZATION OF COURSES TAUGIT.

71) As the item pertains to the regular semesters: SA, A, UNC, D, SD
72) As the item pertains to the January Winter Term: SA, A, UNC, D, SO

K'. T AM WELL ABLE TO STRUCTURE MY OWN WORLD BY MANAGING MY TIME, ENERGIES
AND ACTIVITILS.

73) As the item pertains to the regular semesters: SA, A, UNC, D, SD
74) As the itewm pertains to the January Winter Term: SA, A, UNC, D, SD

L'. I EXPERIENCE CONSIDERABLE ACADEMIC STRESS AND ADVERSE ANXIETY ABOUT
MY STUDIES.

75) As the item pertains to the regular semesters: SA, A, UNC, D, SD
76) As the item pertains to the January Winter Term: SA, A, UNC, D, SD

M'. THE PREREQUISITES THAT DEPARTMENTS ESTABLISH FOR THEIR COURSES
PREVENT ME FROM TAKING COURSES I WOULD LIKE TO HAVE AND FEEL I COULD
HHANDLE .

77) As the item pertains to the regular semesters: SA, A, UNC, D, SD
78) As the item pertains to the January Winter Term: SA, A, UNC, D, sD

N'. LEARNING SKILLS THAT CAN DIRECTLY BE APPLIED 10 A VOCATION OR JOB
ARE MORE IMPORTANT TO ME THAN ACQUIRING A BROAD CULTURAL EDUCATION.

79) As the item pertains to the regular semesters: SA, A, UNC, D, SD
80) As the item pertains to the January Winter Term: SA, A, UNC, D, SD

0'. I WOULD WELCOME THE OPPORTUNITY TO TAKE A PARTICULAR COURSE SOLELY
BECAUSE I UNDERSTOOD THAT IT WAS EASY TO MAKE A GOOD GRADE OR BECAUSE
REQUIREMENTS WERE NOT DEMANDING.

81) As the item pertains to the regular semesters: SA, A, UNC, D, SD
82) As the item pertains to the January Winter Term: SA, A, UNC, D, SD

P', MOST OF MY INSTRUCTORS HAVE MADE THEMSELVES AVAILABLE FOR ADDITIONA:.
HELP TO STUDENTS WHEN REQUESTED.

83) As the item pertains to the regular semesters: SA, A, UNC, D, SD
'84) As the-item pertains to the January Winter Term: SA, A, UNC, D, SD

Q'. MOST OF MY INSTRUCTORS HAVE NOT TAKEN THEIR TEACHING RESPONSIBILITY
SERIOUSLY.

85) As the item pertains to the regular semesters: SA, A, UNC, D, SD
86) As the item pertains to the January Winter Term: SA, A, UNC, D, SD

.U ‘ 89

6




R'. THE CONTENT IN MOST OF THE COURSES I HAVE TAKEN 1S SO NARKOWLY
TAUGHT THAT IT IS DYIFFICULT TO RELATE THIS KNOWLEDGE TO COURSES
IN OTHER AREAS,

87) As the item pertaing to the regular scmesters: SA, A, UNC, D, SD
88) As the item pertains to the January Winter Term: SA, A, UNC, D, SD

S§'. MOST STUDENTS ARF. PRIMARILY CONCEKNED ABOUT GRADES IN THETIR COURSES.

89) As the item pertains to the regular scmesters: SA, A, UNC, D, SD
90) As the item pertains to the January Winter Term: SA, A, UNC, D, SD

T'. MY INSTRUCTORS HAVE AROUSED MY INTEREST IN THEIR SUBJECT TO THE POINT
THAT I UIAVE READ MATERIAL BEYOND REQUIREMENTS.

91) As the item pertains to the regular semesters: SA, A, UNC, D, SD
92) As the item pertains to the January Winter Term: SA, A, UNC, D, SD

U'. MY ACADEMIC EXPERIENCES AND LEARNING AT THIS COLLEGE UAVE GIVEN ME
THE SKILLS I WILL NEED AFTER COLLEGE.

93) As the item pertains to the regular semesters: SA, A, UNC, D, SD
94) As the item pertains to the January Winter Term: SA, A, UNC, D, SD




{ il

95)

96)

97)

98)

99)

100)

101)

102)

103)

TUERE IS A DEFINITE SPILL-OVER OF EXPRRIMENTATLON AND INNOVATION
IN THE CURRICULUM FROM THE JANUARY WINTER TERM EXPERIENCE TO THE
SPRING SEMESTER OF THE ACADEMIC YEAR.

a. Strongly Agree A d. Disagree :
b. Agree e, Strongly Disagree
¢. Uncertain

THUERE IS A DEFINITE SPILL-OVER OF EXPERIMENTATION AND INNOVATION
IN INSTRUCTION AND LEARNING ACTIVITIES FROM THE JANUARY WINTER
TERM EXPERIENCE TO THE SPRING SEMESTER OF THE ACADEMIC YEAR.

4, Strongly Agree d. Disagree
b. Agree e. Strongly Disagree
¢c. Uncertain

THE FACT THAT THIS COLLEGE OFFERED THE JANUARY WINTER TERM EX-

PERIENCE WAS A SIGNIFICANT FACTOR THAT AFFECTED MY DECISION TO
COME HERE,

a., Strongly Agree d. Disagree

b. Agree e, Stronglv Disagree
c. Uncertain

THE JANUARY WINTER TERM AT THIS COLLEGE SWUOULD BE:
a. required b. recommended ¢. voluntary

MY ENTHUSIASM TO BEGIN STUDY AND "GET DOWN TO WORK" IS HIGHEST
AT THE BEGINNING OF WHICH OF THE FOLLOWING ACADEMIC TERMS:

a. Fall Semester b. January Winter Term c. Spring Semester

MY ENTHUSIASM TO BEGIN STUDY AND "GET DOWN 10 WORK" 1S LOWEST AT
THE BEGINNING OF WHICH OF THE FOLLOWING ACADEMIC TERMS:

a. Fall Semester b. January Winter Tarm ¢. Spring Semester
MY INVOLVEMENT IN DECISION-MAKING, ADMINISTRATION AND GOVERNANCE

OF THIS COLLEGE IS HIGHEST DURING WHICH OF THE FOLLOWING ACADEMIC
TERMS:

a. Fall Semester b. January Winter Term c. Spring Semester

MY INVOLVEMENT IN DECISION-MAKING, ADMINISTRATION AND GOVERNWANCE OF
THIS COLLEGE IS LOWEST DURING WHICH OF THE FOLLOWING ACADEMIC TERMS:

a. Fall Semester b. January Winter Term c. Spring Semester
MY INVOLVEMENT IN THE SOCIAL AND RECREATIONAL ACTIVITIES PROVIDLED

BY OR AT THIS COLLEGE IS HIGHEST DURING WIITCH OF THE FOLLOWING
ACADEMIC TERMS:

a. Fall Semester b, January Winter Term c. Spring Semester




104)

105)

106)

MY INVOLVEMENT IN THE SOCIAL AND RECREATIONAL ACTIVITIES PROVIDED
BY OR AT THIS COLLEGE IS LOWEST DURING WHICIH OF THE FOLLOWING
ACADEMIC TERMS:

a., Fall Semvster b. January Winter Term c. Spring Semester
I RELY UPON AND UTILIZE THE RESOURCES OF THE LIBRARY OF TIIIS

COLLEGE TO THE GREATEST EXTENT DURING WHICH OF THE FOLLOWING
ACADEMIC TERMS:

a. Fall Semester b. January Winter Term c. Spring Scmester

I RELY UPON AND UTILIZE THE. RESOURCES OF THE LIBRARY OF THIS COLLEGE
TO THE LEAST EXTENT DURING WHICH OF THE FOLLOWING ACADEMIC TERMS:

a. Fall Semester b. January Winter Term c. Spring Scmesterxr
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4-1-4 Conference Research Report
St. Petersburg, Florida

Questionnaire for Faculty:
On 4-1-4

Although the attached questionnaire appears to be lengthy it can be completed
accurately and readily in not more than half an hour of your time. Please
complete all of the items on the pages which follow. There are no necessarily
right or wrong answers to any of the items, so be as honest and accurate as
possible. Your cooperation will be greatly appreciated. It is a substantial
help to the college in its evaluation of its curriculum. You are asked not

to sign your name on the form or on the answer sheet. There will be no attempt

made to identify you personally either with the form or with the overall
findings.

Dircctiong: TFor cach item you are asked to mark on the accompanying answer
sheet the degree to which you Agrec-Disagree with that item as it pertains -
firstly to the regular scmesters (Fall ans Spring) at your college, and
secondly as it pertains to the January Winter Term at the college.

Use the following abbreviations as the basis of your response for each item:

a. SA: Strongly Agree

b. A: Agree

c. UNGC: UNCertain

d. D: Disagree

e. SD: Strongly Disagree

Mark the appropriate space on the answer sheet.

Your conscientious assistance is deeply appreciated.
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4-1-4 Conference Research Report
St. Petersburg, Florida

Questionnaire for Faculty:
Non 4-1-4

Although the attached questionnaire appears to be lengthy it can be completed
accurately and readily in not more than half an hour of your time. Please
complete all of the items on the pages which follow. There arc no necessarily
right or wrong answers to any of the items, so be as honest and accurate as
possible. Your cooperation will be greatly appreciated. It is a substantial
help to the college in its evaluation of its curriculum. You are asked not

to sign your name on the form or on the answer sheet, There will be no

attempt made to identify you personally either with the form or with the
overall findings.

Directions: For each item you are asked to mark on the accompanying answer
sheet the degree to which you Agrce-Disagree with that item as it pertains

to the regular semesters (Fall and Spring) at your college. Because you are

not on a 4-1-4 calendar the second response in each set of questions pertaining
to the January Winter Term does not apply and must therefore be disregarded.
This also means that you must disregard spaces provided on the answer sheet

for those responses. They have been crossed out to avoid confusion in answering.

Use the following abbreviations as the basis of your response for each item:

a. SA: Strongly Agree

b. A: Agree

c. UNC: UNCertain

d. D: Disagree

e. SD: Strongly Disagree

Mark the appropriate space on the answer sheet.

Your conscientious assistance is deeply appreciated.
N
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G.

H,

MOST COURSES OFFERED AT THIS COLLEGE ARE A REAL INTELLECTUAL CHALLENGE.

1) As the item pertains to the regular semesters: SA, A, UNC, D, SD
2) As the item pertains to the January Winter Term: SA, A, UNC, D, SD

THE ACADEMIC CURRICULUM SHOULD REFLECT STUDENT NEEDS AND INTERESTS.

3) As the item pertains to the regular semesters: SA, A, UNC, D, SD
4) As the item pertains to the January Winter Term: SA, A, UNC, D, SD

TIE ACADEMIC CURRICULUM DOES REFLECT STUDENT NEEDS AND INTERESTS.

5) As the item pertains to the regular semesters: SA, A, UNC, D, SD
6) As the item pertains to the January Winter Term: SA, A, UNC; D, SD

THERE ARE NOT ENOUGH PROBLEM-ORIENTED, PRAGMATIC COURSES OFFERED.

7) As the item pertains to the regular semesters: SA, A, UNC, D, SD
8) As the item pertains to the January Winter Term: SA, A, UNC, D, SD

STUDENTS S1IOULD DAVE A CLEAR PATTERN OF REQUIRED COURSES LAID OUT FOR
THEM BY THE COLLEGE SO THAT THEY DO NOT HAVE TO WORRY ABOUT WHAT
COURSES TO TAKE.

9) As the item pertains to the regular semesters: SA, A, UNC, D, SD
10) As the item pertains to the January Winter Term: SA, A, UNG, D, SD

TIIE CURRICULUM IN MY MAJOR AREA OF INTEREST IS RELEVANT TO AN UNDER-
STANDING OF AND SOLUTION TO CURRENT PROBLEMS IN SOCIETY.

11) As the item pertains to the regular semesters: SA, A, UNC, D, SD
12) As the item pertains to the January Winter Term: SA, A, UNC, D, SD

THE ACADEMIC CURRICULUM OF TIHE COLLEGE GENERALLY IS GEARED TO THE
RFEALITIES AND PROBLEMS OF TODAY.

13) As the item pertains to the rcgular semesters: SA, A, UNC, D, SD
14) As the item pertains to the January Winter Term; SA, A, UNC, D, SD

_STUDENTS SHOULD BE GIVEN COURSE CREDIT FOR NON-CLASSROOM FIELD WORK

AND EXPERIENCES.

15) As the item pertains to the regular scmesters: SA, A, UNC, D, SD
16) As the item pertains to the January Winter Term: SA, A, UNC, D, SD

STUDENT OPINION CONCERNING THE NEED FOR CURRICULAR CHANGE HAS BEEN
SOUGHT AND CONSIDERED BY THE COLLEGE.

17) As the item pertains to the regular semesters: SA, A, UNC, D, SD
18) As the item pertains to the January Winter Term: SA, A, UNC, D, SD
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STUDENTS WOULD LEARN MORE AND BETTER IN SOME COURSES IF MORE TIME WAS
SPENT IN INDIVIDUAL STUDY EFFORTS RATHER THAN IN CLASSROOM WORK.

19) As the item pertains to the regular semesters: SA, A, UNC, D, SD
20) As the item pertains to the January Winter Term: SA, A, UNC, D, SD

SOME ADMINISTRATIVE PROCEDURE IS NEEDED TO ASSURE TUAT THE COURSE
ADEQUATELY COVERS ITS SUBJECT MATTER,

21) As the item pertains to the regular scmesters: SA, A, UNC, D, SD
22) As the item pertains to the Jaunuary Winter Term: SA, A, UNC, D, 3D

TUERE IS SUFFICTENT OPPORTUNITY AND ENCOURAGEMENT TO INTER-RELATE WHAT
1S LEARNED IN SEVERAL DISCIPLINES, SO THAT AN INTEGRATED MULTIDISCIPLI-
NARY APPROACH TO PROBLEMS CAN BE DEVELOPED,

23) As the itom pertains to the regular semcesters: SA, A, UNC, D, SD
24) As the itom pertains to the January Winter Term: SA, A, UNC, D, SD

TIE WAY IN WHICH MOST COURSES ARE TAUGHT MOTIVATES STUDENIS TO BECOME
INVOLVED WITH THE MATERTALS SO THAT LEARNING BECOMES PERSONALLY
MEANINGFUL TO THEM.

25) As the item pertains to the regular semesters: SA, A, UNC, D, SD
26) As the item pertains to the January Winter Term: SA, A, UNC, D, SD

STUDENIS SHOULD HAVE THE FREEDOM TO PROGRAM MUCH MORE OF THEIR OWN

CURRICULUM, EVEN IF THIS MEANS WORKING OUY APPROVED SELF-PREPARED COURSES.

27) As the ditem pertains to the regular semester: SA, A, UNC, D, SD
28) As the item pertains to the Januaty Winter Term: SA, A, UNC, D, SD

I HAVE BEEN ABLE TO SHARE IN MAKING DECISIONS CONCERNING THE CURRICULUM
OF MY ACADEMIC DEPARTMENT OR DIVISION.

29) As the item pertaivs to the regular semester: SA, A, UNC, D, SD

30) As the item pertains to the January Winter Term: SA, A, UNC, D, SD

RETATIONSHIPS BETWEEN STUDENTS AND INSTRUCTORS AT THIS COLLEGE ARE
ESSENTIALLY IMPERSONAL.

31) As the item pertains to the vegular semester: SA, A, UNC, D, SD
32) As the item pertains to the January Winter Term: SA, A, UNC, D, SD

METHODS OF INSTRUCTION AT THIS COLLEGE DO NOT ALLOW FOR MUCH DISCUSSION
AND REACTION BY STUDENTS,

33) As the item pertains to the regular semester: SA, A, UNC, D, SD
34) As the item pertains to the January Winter Term: SA, A, UNC, D, SD




STUDENTS AND FACULTY.

35) As the item pertains
36) As the item pertains

37) As the itewm pertains
38) As the item pertains

I GENERALLY ENJOY GOING

.39) As the item pertains
40) As the item pertains

STIMULATING.

41) As the item pertains
42) As the item pertains

43) As the item pertains
44) As the item pertains

W. MY ACADEMIC EXPERIENCES
GREATER RESPECT FOR AND

45) As the item pertains
46) As the item pertains

X. MY ACADEMIC EXPERIENCES

47) As the item pertains
48) Ay the item pertains

STUDENT.

49) As the item pertains
50) As the item pertains

R. THERE ARE MANY OPPORTUNITIES FOR INFORMAL EXCHANGE OF IDEAS BEIWEEN

to the regular scmesters:
to the January Winter Term:

STUDENTS ARE MORE INTERESTED IN GET'IING GOOD GRADES THAN IN LEARNING.

SA, A, UNC, D, SD

sA, A, UNGC, D, SD

to the regular semesters: SA, A, UNC, D, SD
SA, A, UNC, D, SD

to the January Winter Term:

TO MY CLASSES.

to the regular semesters: SA, A, UNC, D, SD

to the January Winter Term:

IN GENERAL THE ATMOSPHERE OF LEARNING ACTIVITIES IS INTELLECTUALLY

to the regular semesters:
to the January Winter Term:

SEVERAL OF MY LEARNING ACTVIVITIES HAVE BEEN VALUABLE TO ME BECAUSE
TIEY HELPED ME TO DEVELOP MORE SELF-INSIGHT, DISCOVER NEW INTERESTS,
AND RESULTED IN OTHER PERSONALLY SATISFYING OUTCOMES.

to the regular semesters:
to the January Winter 7Term:

AND LEARNING AT THIS COLLEG
EXCITEMENT IN THE DISCOVERY

to the rcgular semesters:
to the January Winter Term:

SA, A, UNC, D, SD

SA, A, UNC, D, SD
SA, A, UNG, D, SD

SA, A, UNC, D, SD
SA, A, UNC, D, SD

E HAVE GIVEN ME A
OF TRUTH.

SA, A, UNC, D, SD
SA, A, UNG, D, SD

AND LEARNING AT THIS COLLEGE HAVE ENABLED MU

TO THINK MORE ANALYTICALLY AND CRITICALLY.

to the regular semesters:
to the January Winter Terwm:

to the regular semesters:
to the January Winter Term:

SA, A, UNC, D, SD
SA, A, UNC, D, SD

Y. I AM THREATENED AND APPREHENSIVE ABOUT ASSIGNMENTS OR COURSES WIIOST
CONTENT AND METIIODS ARE NOYT SPECIFICALLY DEFINED AND OUTLINED FOR TIHT

SA, A, UNC, D, SD
SA, A, UNC, D, SD




STUDENTS ARE FORMALLY INVOLVED IN THE DELIBERATION AND APPROVAL OF
THE CURRICULUM AND INSTITUTIONAL POLICY DECISIONS.

51) As the item pertains to the regular scmesters: SA, A, UNC, D, SD
52) As the item pertains to the January Winter Terwm: SA, A, UNC, D, SD

A'. STUDENTS ARI FORMALLY INVOLVED IN THE ADMINISTRATION AND GOVERNANCE
OF TIE COLLEGE,

53) As the item pertains to the regular scmesters: SA, A, UNC, D, SD
54) As the item pertains to the January Winter Term: SA, A, UNC, D, SD

. STUDENTS AND FACULTY SEEM TO HAVE DEVELOPED AN "ANTI-INTELLECTUAL"
BIAS IN WHICH "EXPERIENCES' BECOME PRIMARY INSTEAD OF CONTENT MATERIAL
AND SPECIFIC INTELLECTUAL SKILLS.

55) As the item pertains to the regular semesters: SA, A, UNC, D, SD
56) As the item pertains to the January Winter Term: SA, A, UNC, D, SD

C'. THERE SEEMS TO BE A MUCH HIGHER NUMBER OF STUDENTS AT THIS COLLLGE
WHO "CATCH-FIRE" AND ARE TURNED-ON BY THEIR STUDIES THAN THERE ARE
STUDENTS WHO "GOOF-OFF" AND TURN-OFF (OR ARE TURNED-OFF BY) THEIR
STUDIES .

57) As the item pertains to the regular scmesters: SA, A, UNC, D, SD
58) As the item pertains to the January Winter Term: SA, A, UNC, D, SD

D', MY STUDENTS PUSH ME TO THE LIMIT OF MY INTELLECTUAL CAPACITIES.

59) As the item pertains to the regular semesters: SA, A, UNC, D, SD
60) As the item pertains to the January Winter Term: SA, A, UNC, D, SD

E'. THE DEPARTMENT IN WHICH I AM A FACULTY MEMBER ENCOURAGES STUDENT
CREATIVITY.

61) As the item pertains to the regular scmesters: SA, A, UNC, D, SD
62) As the item pertains to the January Winter Term: SA, A, UNC, D, SD

F'. THIS COLLEGE DOES NOT ALLOW ME TO TEACH THLE KINDS OF COURSES I
WOULD LIKE TO TEACH.

63) As the item pertains to the regular semesters: SA, A, UNC, D, SD
64) As the item pertains to the January Winter Term: SA, A, UNC, D, SD

G'. I HAVE TAUGHT COURSES THAT DUPLICATE MUCH OF WHAT I HAVE ALREADY TAUGHT
OR COVERED IN OTHER COURSES.

65) As the item pertains to the regular semesters: SA, A, UNC, D, SD
66) As the item pertains to the January Winter Term: S5A, A, UNC, D, SD

H'. MOST STUDENTS IN THE COURSES I HAVE TAUGHT SEEM TO WANT TO THINK
SERLOUSLY ABOUT THE ISSUES THAT I HAVE RAISED.

67) As the item pertains to the regular semesters: SA, A, UNC, D, SD
68) As the item pertains to the January Winter Term: SA, A, UNC, D, SD




+ I SPEND A LOT OF TIME DISCUSSING COURSE RELATED ISSUES WITH STUDENTS
AND OTHER FACULTY MEMBERS OURSIDE OF CLASS,

69) As the item pertains to the regular scmesters: SA, A, UNC, D, SD
70) As Lhe item pertains to the January Winter Term: SA, A, UNC, D, SD

J'. AS AN INSTRUCTOR I INVITE MY STUDENTS TO ASSIST ME IN PLANNING AND
EVALUATING THE CONTENT, LEARNING ACTIVITIES, AND ORGANIZATION OF
COURSES TAUGHT .

71) As the item pertains to the regular semesters: SA, A, UNC, D, SD
72) As the item pertains to the January Winter Term: SA, A, UNC, D, SD

K'., MOST STUDENTS ARE WELL ABLE TO STRUCTURE THEIR OWN WORLD BY MANAGING
THEIR OWN TIME, ENERGIES, AND ACTILVITIES.

73) As the item pertains to the regular semesters: SA, A, UNC, D, SD
74) As the item petrtains to the January Winter Term: SA, A, UNC, D, SD

', MOST STUDENTS EXPERIENCE CONSIDERABLE ACADEMIC STRESS AND ADVERSE
ANXIETY ABOUT THEIR STUDIES,

75) As the item pertains to the regular semesters: SA, A, UNC, D, SD
76) As the item pertains to the January Winter Term: SA, A, UNC, D, SD

M'. STUGDENTS I TEACH REALLY WOULD NOT BENEFIT MUCH IF I WERE ABLE TO
GLET THEM OUT INTO THE COMMUNITY TO LEARN FIRST-HAND ABOUT SOME OF THE
TOPICS CONSIDERED IN MY COURSES.

77) As the item pertains to the regular semesters: SA, A, UNC, D, SD
78) As the item pertains to the January Winter Term: SA, A, UNC, D, SD

N'. I TRY TO RELATE MUCH OF WHAT I TEACH TO THE VOCATIONAL PURSUITS OF
MY STUDENTS, EVEN THOUGH THE CONTENT OF THE COURSE MIGHT INVOLVE
RATHER ABSTRACT THEORY.

79) As the item pertains to the regular semesters: SA, A, UNC, D, SD
80) As the item pertains to the January Winter Term: SA, A, UNC, D, SD

0'. 1 HAVE BEEN ENCOURAGED BY COLLEGUES TO EXPERIMENT WITH NEW TEACHING
METHODS AND LEARNING ACTIVITIES.

81) As the item pertains to the regular semesters: SA, A, UNC, D, SD
82) As the item pertains to the January Winter Term: SA, A, UNC, D, SD

P'. LEARNING WOULD BE BETTER EMPHASIZED INSOME OF MY COURSES IT MORE
TIME WAS SPENT IN INDIVIDUAL STUDY EFFORTS RATHER THAN IN THE CLASSROOM.

83) As the item pertains to the regular semesters: SA, A, UNC, D, SD
84) As the item pertains to the January Winter Term: SA, A, UNC, D, SD

Q'. I MAINTAIN CLEARLY DEFINED CONTENT AND LEARNING OBJECTIVES FOR STUDENTS IN

THE COURSES I TEACH.

85) As the item pertains to the regular semesters: SA, A, UNC, D, SD
86) As the item pertains to the January Winter Term: SA, A, UNC, D, SD




R'. TIHE DEPARTMENT IN WHICH I AM A FACULTY MEMBER ENCOURAGES CREATIVITY
OF TIIE FACULTY.

87) As the item pertains to the regular semesters: SA, A, UNC, D, SD
88) As the item pertains to the January Winter Term: SA, A, UNC, D, SD

S'. MOST STUDENTS ARE PRIMARILY CONCERNED ABOUT GRADES IN THEIR
COURSES.,

89) As the item pertains to the regular semesters: SA, A, UNC, D, SD
90) As the itew pertains to the January Winter .Term: SA, A, UNC, D, SD

T'. FELLOW FACULTY ARE PARTICULARLY ENTHUSED ABOUT AND EAGER TO SIARE
WITH COLLEAGUES THE EXCEPTIONAL WORK AND PERFORMANCES OF THEIR
STUDENTS.

91) As the item pertains to the regular scwesters: SA, A, UNC, D, SD
92) As the item pertains to the January Winter Term: SA, A, UNC, D, SD

U'. TIE TEACHING INTERESTS AND EFFORTS OF FACULTY ARE FRUSTRATED BY
'ME NECESSITIES OF COMMITTEE WOEK, CURRICULUM PLANNING, AND
INSTITUTIONAL SERVICE.

93) As the item pertains to the regular semesters: SA, A, UNC, D, SD
94) As the item pertains to the January Winter Term: SA, A, UNC, D, SD
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THERE IS A DEFINITE SPILL-OVER OF EXPERIMENTATION AND INNOVATION
IN TIIE CURRICULUM FROM THE JANUARY WINTER TERM EXPERIENCE TO THE
SPRING SEMESTER OF THE ACADEMIC YEAR.

a. Strougly Agree d. Disagree
b. Agrce e, Strongly Disagrece
c. Uncertain

THERE IS A DEFINITE SPILL-OVER OF EXPERIMENTATION AND INNOVATION
IN INSTRUCTION AND LEARNING ACTIVITIES FROM THE JANUARY WINTER -
TERM EXPERIENCE TO THE SPRING SEMESTER OF THE ACADEMIC YEAR.

a, Strongly Agree d, Disagree
b. Agree 2. Strongiy Disagree
c. Uncertain

THE FACT THAT THIS COLLEGE OFFERED THE JANUARY WINTER TERM EX-~
PERIENCE WAS A SIGNIFICANT FACTOR THAT AFFECTED MY DECISION TO
COME HERE.

a., Strongly Agree . Disagree

b. Agree Strongly Disagree
c. Uncertain

THE JANUARY WINTER TERM AT THIS COLLEGE SHOULD BE:
a., required b. recommended ¢. voluntary

MY ENTHUSIASM TO BEGIN STUDY AND "GET DOWN TO WORK" IS HIGHEST
AT THE BEGINNING OF WHICH OF THE FOLLOWING ACADEMIC TERMS:

a. Fall Semester b. January Winter Term c. Spring Semester

MY ENTHUSIASM TO BEGIN STUDY AND "GET DOWN 10 WORK" 1S LOWEST AT
THE BEGINNING OF WHICH OF THE FOLLOWING ACADEMIC TERMS:

a, Fall Semester b, January Winter Term ¢, Spring Semester
MY LNVOLVEMENT IN DECISTON-MAKING, ADMINISTRA'I'LON AND GOVERNANCE

OF THIS COLLEGE IS HIGHEST DURING WNICH OF THE FOLLOWING ACADEMIC
TERMS:

a. Fall Semester b. January Winter Term ¢c. Spring Semester

MY INVOLVEMENT IN DECISION-MAKILNG, ADMINISTRATION AND GOVERNANCE OF
THIS COLLEGE IS LOWEST DURING WHICH OF THE FOLLOWING ACADEMIC TERMS:

a. Fall Semestev b. January Winter Tetm c. Spring Semester
MY INVOLVEMENT IN THE SOCIAL AND RECREATLONAL ACTIVITIES PROVIDED

BY OR AT THIS COLLEGE IS HIGHEST DURING WHICH OF THE FOLLOWING
ACADEMIC TERMS:

a. Fall Semester b, January Winter Term c. Spring Semester
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MY INVOLVEMENT IN THE SOCIAL AND RECREATIONAL ACTIVITIES PROVIDED
BY OR AT THIS COLLEGE IS LOWEST DURING WHICH OF THE FOLLOWING
ACADEMIC TERMS:

a., Fall Semester b. January Winter Tecrm c. Spring Scmester
105) I RELY UPON AND UTILIZE THE RESOURCES OF THE LIBRARY OF THIS

COLLEGE TO THE GREATEST EXTENT DURING WHICH OF THE FOLLOWING
ACADEMIC TERMS:

a., Fall Semester b, Jaunuary Winter Term c. Spring Semester

106) I RELY UPON AND UTILIZE THE RESOURCES OF THE LIBRARY OF THIS COLLEGE
TO THE LEAST EXTENT DURING WHICH OF THE FOLLOWING ACADEMIC TERMS:

a, Fall Semester b, January Winter Term c. Spring Semester




APPENDIX IIT

CONTACT LETTERS 10 SAMPLES
AT PARTICIPATING INSTITUTIONS
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February 1972

Dear Student:

Congratnlations!l Along with a nuabder of your peers here, you have been
gelocted Lo participate in an important rescarch project conducted by the
Wialel Conference” and funded by the Office of Hducation, of the Department
of ilealth, Mducation and Welfare. As you may know, the " l=4 Gonfercnce'
is an associnltion of those institutions thak operate unde:n the academic
calendar known as tie 4=l=4 and chug cmphasise the Intoerim Torm (Winter
Tema) as a part of thedr curriculum. - heve has been very little rescaveh
deme to date about the cffectivencss and success=-ox falluxrcs--of the
Interim Term: '

Through a complicated random sclection process your nadime was included in o
10% sampling of students at tnis iustitution. While the 10% figure may be
semewhat low, we are hoping that we can gain the cooperation and partici-
pation of all students, faculty, and administrators selected.

To that end, we are askiang that you meet with other students who have been
solected at the time, place, and date indicated at the bottom of this letter
At that time you will be given a guesticnnaire to complete. This form has
boen pre-tested Lo take approximately 20-25 miautes Lo complete. We arc

not asking you for more than perhaps one~half hour of your time altogether.
mheee will be no identification of you personally with the form or our
cverntval findings. We want you to feel quite free to express yourself
wonestcly.aad openly.

The findings of this form will be of special interest to your own insti-

tucion and to ocher schools nationally, as they seek to evaluate curricului.
secnuse Chere are over 400 institutions curreatly operating under an Iateriu
Term calendar, this study will have national recognition.

hank you for your cooperation with this important project. If you have
any questions about our effort, please contact the office listed below.
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boar Student:

Conmentulations!!  Aloag with a aumber ol your peers here, you have- Taen
nelecied to p.:ticipatc‘in aa dmporcant vescurch projech couducted by the
"4=1-4 Conference' and funded by Lho Ofiice of hducaLJon, o the Depa 1nnunL
af healting nducucxon and Weifare. As you nay know, the "i-i-4 Gonfevence
is an associaltion of tlhose institucions that operate uader ithe acauomic
cateacar koowa as the 4-1-4 and thus caphasize the Incervia Yera (Wincew
Towm) as a part of their curriculum, Therae nas been very Lictie esearch
done o dote about the effectivenass, and succesg==o01 Laillures--of che
incerim Term,

Vinroaph a complicotad random geleCLion process your Nue wWus included din a
T samplivg of shvdents an onis institutioa. While the W00 Jimue may be
Sublant 1O, We foe BepLng Chal we can paii the coopevaltion duJ paciici-

ancion of all seadones, faculicy, and acuinistrators sclected,

o that end, we are asking Liui you meat with other students wiao have been
selacied ot the time, place, «ad dute iadicated -3t the bottom of this lettonr,
Aoothal time you will be given a questionnaire to complete. This form has
Poen pre-tested to take approximately 2025 minutes to complete. We are

St nsteing yew For wore tuan periiaps one-hali hour o your time altagether,
There will be no ideutificuacion of you personally witih the foma or ouw
corombual findings. We want you to feel quite free to express yourseli
honestly and openly.

The Findings of this fowm will be of specizl interest to your own insti=
intaion and to other schools nationally, as they seeck to evaluate curriculion,
pocanse there ave over 460 imatitucions cugreatly operating urder aa intevim
Teu@m calendar, this study will have national recognition.

hank you for your cooperation with this important project. If you have
aay questioans about our effore, please contact the office listed below.
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Deay Faculty and Administratois:

Alonz with a number of other members of the faculty and administration, you _
tue wedng asked to participace in aan important research project conducted by -
ihe "4-1-4 Confereace" and Funded by the Office of Kducation, of the Depart-

meat of Health, Education and Welfare. As you may know, the '"4-1-4 Conference"

is an association of many of those imstitutions that operate under the acadumic
calendar known as the 4-1-4 and thus emphasize the Interim Term or Winter Tewn «
ai a parvt on their academic program. To dave there has been very litctle ‘
research done about the effectiveness and success--or failures--of the incerim !
Term,

Yo are asking that 13 selected offices of the administration and some 25% oi
the teaching faculty complete a questionnaire form as one of Ltine scveral
phascs of this research project:, The other phases include the collection of
various institutional data (whicu is in progress) and the administration of )
inkerview sessions wiith several persons irom your institution, Wiile the . *
sampie figures for the administrative offices and the faculty may be somewhat
; low, we arce hoping that we can gain the cooperation and participation of all ;
; ‘faculty, administrators, and students that are seliected., i l

'
The form that you are asked to complete has been pre-tested to take approwxi-

i wately 20-25 minutes to complete. We arc not asking for mowe than perhaps

| one-1,alf houir of your time altogether. There will be no_identification of

you pecsonally with the form or our eventual findings., We waat you to fecl
quite free to express yourself honestly and openly. (The designation that

you see at the top of your answer shecet is used only to identify the dififevent
samples of students, faculty, and administrators=--"S," "F,".or "A.")

b at e abee

The findings of this form will be of' special interest to youx own inslitution,
and to other schools nationally, as they seek to evaluate their prograns.
Because there are over 400 institutions currvently operating under an Interim
Term calendar/curriculum this study will have national recognition,

Thanle you for your cooperation with this important project. If you have

any questions about our effort, pleasc contact the office listed below. it

%' . i5 necessary that this portion of our research be completed within the next

: few days, so please complete the form promptly and return it to the appropriate
office, ¢ : :

e AT Bl - D o i e Vam A S et s T

“Please use pencil, as the forwms will be scored and coded by IBM data processing
' equipment, ' ' ' . S ;
.( . ' . ! Ct '
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Section I:

Section II:

Section III:

Section IV:'

APPENDIX IV

RESEARCH INSTRUMENT--PHASE III
INTERVIEW SCHEDULES

. Questionnaire for Students, 4-1-4 Institutions

' Questionnaire for Faculty, 4-1-4 Institutions

Questionnaire for Administrators, 4-1-4 Institutions

Addendum Items for Students, Faculty, and
Administrators, Non 4-1-4 Institutions
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4~-1-4 Conference Research Project
Interview Schedule

STUDENT SAMPLES:  4-1-4 Institutions :

Institution: Date:

Sample Group Constitution:

For what reasons did you decide to come to this college? Were you
aware that the college had a 4-1~4 calendar and the winter term
opportunity? What, if any, difference did this fact make to you in
your decision?

a) For what reasons do you then continue to remain at this college?

b) What degree of disparity have you found between what you expected
the 4~1-4 and winter term would be and what you have experienced
at this college?

In what ways would you like to see the winter term changed at this
college? In what ways does the college fail to maximize the winter
term or fail to make better use of faculty, students, facilities, etc.?

.




Student Interview - pg. 2

3. If the 4-1-4 calendar and winter term suddenly were dropped from the
curriculum at this college, what would be your reaction?

4, To what degree do you find yourself motivated academically after the
Christmas holidays and you prepare yourself for the winter term? To
what degree do you find yourself motivated academically after the
completion of the winter term and you prepare yourself for the spring
semester?

5. To what degree are you euncouraged to utilize the Christmas holidays
to prepare yourself for the winter term project?

Z a) Do you get together with your professor before the holidays to
map put strategy or consider assignments? Is this effective? i

b) Do you yourself utilize the holidays for such preparaticns?

6. To what degree has work done on a specific narrow topic during the
winter term led to broad exploratory work for you in the regular
semesters? Or perhaps such is reversed and broad exploratory work
in the winter term has led to narrow specific investigations in the
regular semesters?

ERIC 16




Student Interview - pg. 3

7. To what degree does your xole as student change during the winter term
from what it is typically during the regular semesters?

8. To what degree does your work pattern--study, writing, research,
preparations-=-change or differ during the winter term?

a) Have you found that after having the winter term experience your
work pattern was any different during the semesters?

you spend-- have you

b) What degree or effort, time, and so forth do
the semesters?

spent--with your work during the winter term?...

¢) What makes up the major component of your reading material during

the winter term-=-textbooks, library sources, course paperbacks,
non-related course paperbooks, journals, magazines, newspapers?
Is this typical of your reading pattern for the other semesters

as well?

9. Along the same line--to what extent do you feel that your experienées
and attitudes have had a sort of "residual effect" or "spill over"
from the winter term to the regular semesters? Do you find yourself
doing things differently now, or feeling somehow different now, or
having different interests now, as a result of having gone through

the winter term?

a) To what degree has the winter term influenced your academic
plans?...your vocational or career plans?

1Z
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Student Interview - pg. &4

10, To what degree did you find that campus community life (student life)
differed in the winter term as opposed to the regular semesters?

11. What kind of rewards do you receive from your winter term experiences--
academic, social, personal, other? Do you receive similar rewards
during the regular semesters?

12, Finally, I would like you to express your opinions on the impaci:, if
any, that you think winter term has had on the campus in terms of:

a) Institutional Objectives: i

b) Academic Decision-Making and Governance of the Institution:

¢) Instructional Methods:

d) Social and Recreational Activiiies:

. e) Relationships of Faculty, Students, and Administrators:




4-1-4 Counference Research Projeci
Interview Schedule

FAGULTY SAMPLES: 4-1-4 Institutioans

Institution: ' Date:

Sample Group Constitution:

L. For what reasons did you decide_Lto_come to this college? Were you
aware that the cellege had a 4-1-4 calendar and khe winter term
opportunity? What, if any, difference did this fack malke to you in
your decisionl :

a) For what reasons do you then continuc to remain at this colfllegc?

|
|
b) What degree of disparity have you found between what you expected
the 4-1-4 and winter term would be and what you have experienced
at this college? i
i

'
1

2. In what ways would you like to see the winter term chanped at this
college? In what ways does the college fail to wmaximize the winter
term or fail to make better use of faculty, students, facilities, etc.?




Faculty Interview - pg. 2
3.

3.

6,

If che 4-1-4 calendar and vinter term suddenly were dropped from the
curriculum at this college, what would be your reaction?

To what degree do yon find yourself motivated academically aftor the
Christmas holidays and you prepare yourself for the winter term? To
vhat degree do you find yourself motivated academically alter the com-
pletion of the winter term and you prepare yourself for the spring
gemester?

To what degree do you encourage your students to utilizc the Christwas
lolidays to prepare for the forthcoming winter term project?

a) Do you get together with your students hefore the holidays to map
out strategy or cousider assignments? Is this effective? |

i
o
b) Do you yourself utilize the holidays for such preparation? |

!

To what degree has work done on a specific narrow topic during the
winter term led to broad exploratory work for you in the regular

gemesters? Or perhaps such is reversed and broad exploratory work
in the winter term has led to narrow epecific investigations in the

regular semesters? ,

c :




Faculty Interview - pg. 3

7. What direction or_ assistance do you feel is necessary for students
during the winter term -- compared to the regular semesters?

8. To what degree does your xole as faculty change during the winter
term from what it is typically during the regular semesters?

9, To what degree does your work pattern--study, writing, research,
preparations--change ov differ during the winter term? llave you
found that after having the winter term experience that your work
pattern was any different during the semesters? .

10, Along the same line--to what extent do you feel that your experiences
and attitudes have had a sort of "residual effect" br "spill over"
from the winter term to the regular semesters? Do you find yourself
doing things differently now, or feeling somechow differently now, or

having different interests now, as a result of having gone through

the winter term?

|
1

¢

1

11, To what degree did you find that campus comnunity life differed in the
winter term as opposed to the regular gsemesters? ;




Faculty Intervicw - pg. 4

12, Finally, I would like you to express your opinions on the impact,
if any, that you think winter term has had on this campus in terms
of:

a) Institutional Objectives:

b) Academic Decision-Making and Governance of the Institution:

C~

c) Instructional Methods:

d) Social and Recreational Activicies:

e) Relationships of Faculty, Students, and Administrators: ;
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4-1-4 Conference Research Projecﬁ

Interview Schedule

ADMINISTRATOR SAMPLES:

Institution: Date:

1.

For what reasons did you decide to come to this college? Were you aware
that the college had a 4-1-4 calendar and the winter term opportunity? What,
if any difference did this fact make to you in your deécision?

a) What degree of disparity have you found between what you expected the 4-1-4
and winter term would be and what you have experienced at this college?

In what ways would you like to see the winter term changed at this college?
In vhat ways does the college fail to maximize the winter term or fail to
make better use of faculty, students, facilities, etc.?

If the 4-1-4 calendar and winter term suddenly were dropped from the curriculum
at this college, what would be your reaction?

To what degree does Yyour role as «++++++++++.. change during the winter term
from what it is typically during the regular semesters?

To what degree does your work pattern or functions change or differ during
the winter term? Have you found that after having the winter term experience
that your work pattern was any different during the semesters? Have you had
to adapt your office to fit the winter term in any way?




2

Academic Dean

6.

8.

10.

11.

Along the same line, do faculty, students, and/or staff approach you with

different kinds of problems and concerns during the winter term than during
the regular semesters?

To what degree and in what manner do faculty you meet who are considering
an offer to this college mention the 4~1-4 and winter term program?

To what degree do you emphasize the 4~1-4 and winter term program as you
travel and present the college to the public, to faculty, to professional
meetings?

To what degree does the 4-1-4 and winter term program make a difference
in faculty deciding to accept an offer to this college?

For what reasons are various courses added or dropped from your curriculum--
can you tie this into the wirer term experience at all?

Finally, what would be your opinion of the overall worth of the 4~1-4 and
winter term program at this college?

1594
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2
Director of Admissions

6.°Along the same line, do faculty, students, and/or staff approach you with
different kinds of problems and concerns during the winter term than during
the regular semesters? ‘

7. To what degree and in what manner do students (and parents) you meet who are
considering this college mention the 4-1-4 and winter term program?

8. To what degree does the 4-1-4 and winter term program make a difference
in students deciding to accept_ admittance and enroll in this college?

9. To what degree do you emphasize the 4-1-4 and winter term program as you
travel and present the college to the public, to prospective students,
to professional meetings?

10, Finally, what would be your opinion of the overall worth of the 4-1-4 and
winter term program at this college?
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2
Director of Business Affairs

6. Along the same line, do faculty, students, and/or staff approach you with
different kinds of problems and concerns during the winter term than during
the regular semesters?

7. To what degree has the 4-1-4 and winter term affected the fiscal operations
of the college-~-expenses, budget, etc.?

¢

8. In what manner are charges for the winter term assessed? In whalt manner
are items budgeted for the winter term? In what manner are faculty paid
for winter term assignments?

9. To what degree has the 4-1-4 and winter term affected the financial s1tuaL10n .

and prospects at this college?

10, Finally, what would be your opinion of the overall worth of the 4-1-4 and
winter term program at this college?




2
Director of Development

6. Along the same line, do faculty, students, or/and staff approach you with
different kinds of problems and concerns during the winter term than during
the regular semesters?

’

£

7. To what degree do you emphasize the 4-1-4 and winter term program as you
travel and present the college to the public, to professional meetings?

8. To what degree does the 4-1-4 and winter term effect your efforts in
development at this college? . . . effect your accomplishments?

9. Finally, what would be your opinion of the overall worth of the &-1-4 and
winter term program at this college?
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2
Director of 4-1-4 Interim Term

6.

8.

Along the same line, do faculty, students, and or/staff approach you with
different kinds of problems and concerns during the winter term than during
the regular semesters?

I would like you to express your opinions on the iméact, if any, that
you think winter term has had on this campus in terms of:

a) Institutional Objectives:

b) Academic Decision-Making and Governance of the Institution:

¢) Instructional Methods:

d) Social and Recreational Activities:

e) Relationships of Faculty, Students, and Administrators:

Finally, what would be your opinion of the overall worth of the 4-1-4 and
winter term program at this college?
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2
Director of Guidance and Counseling

6. Along the same line, do faculty, students, and/or staff approach you with
different kinds of problems and concerns during the winter term than during
the regular semesters?

7. Do you feel that you are more effective in your efforts and work during the
wintey term or during the regular semesters? Why?

8. Finally, what would be your opinion of the overall worth of the 4-1-4 and
winter term program at this college?
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2
Director of Institutional Research

6. Along the same line, do faculty, students, and/or staff approach you with
different kinds of problems and concerns during the winter term than during
the regular semesters?

7. To what degree are you involved in the evaluation of the 4-1-4 and winter
term program at this college?

8. To what degree has the 4-1-4 and winter term affected the college in its
efforts to gather and callect institutional data--i.e, determining faculty
load, student-faculty ratio, etc.?

9. Do you feel that you are more effective in your efforts and work during the
winter term or during the regular semesters? Why?

10, Finally, what would be your épinion of the overall worth of the 4=1-4 and
winter term program?

123
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Addendum for Interview for Non 4-1-4 Institutions:

1.

b

To what degree are you familiar with the concept of the Winter
Term, Interim Term, or 4-1-4 calendar/curriculum?

Would you have any desire to consider the possibility of adopting
a Winter Term program at your college?

What kinds of calendar or curriculuﬁ models or programs might you
think your college should adopt or at least consider?

What problems or difficulties would you foresee in the event that
your college was to adopt the 4-1-4 calendar and Winter Term
concept?

Do you believe that there are particular institutions that are
more suited to the adoption of the Winter Term program than are
other institutions?

125 431
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APPENDIX V

PHASE II: FREQUENCY DISTRIBUTIONS, ITEMS 1-94
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NOTE:

FREQUENCY DISTRIBUT IONS

The following charts give the distribution of responses to
questionnaire items for cach college sampled and the total
responses of the 4-1-4 schools. Colleges X, Y, and 2 were
asked to respond to each item as it applied to the regular
semesters and to the interim term.

Mcans were computed on a scale of 0-4, with Strongly Agree
being "0", Strongly Disagree being '"4'".

T-tests were computed comparing 1) Regular Semesters vs.
Interim Term for Colleges X, Y, and 2 and the Total 4-1-4
schools, 2) Regular Semesters of College B (control school)
vs. Regular Semesters of the Total 4-1-4 schools. Where
the t-value proved significant, it is indicated on the
horizontal line for each college,with the result of the
control school vs. the total 4-1-4 schools indicated on
the line of College B.

Abbreviations used:

RS = Regular Semesters
IT = Interim Term

SA = Strongly Agree

A = Agree

UNC = Uncertain

N = Disagrec

SD = Strongly Disagree

X = Mean Response

Std., Dev. = Standard Deviation
Sig. t-value = Significant t-test
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A, MOST COURSES OFFERED AT THIS COLLEGE ARE A REAL INTELLECTUAL

CHALLENGE.
Total SA A UNC D s _  Std. Sig. t-
N % % T % % X Dev. value
College X|RS|117] 11 | sS4 ! 16 | 18 1 }1.464 {0.94
ezl g Lar Lo b 11166 t1.02 ,
College Y|RS| 90| 1 | 39 ! 34 | 23 | 2 |1.85|0.87 i
h 91!l 10 } 30 b 24 | 29 8 11.95 11,13
College Z | RS | 58| 12 66 10 7 5 11.27 10.93 | 5.83%
o L 21 33 | 28 17 12.3611.06 ,
Toral kS 1265( 8 51 21 | 17 2 {1.53 10.94 | 4,130
4=1-4 1266 9 | 33 V26 { 25 8 11.90 11.11 |
Collepe A RS 691 17 51 1 19 1 1 3 11.14 '0.85 1
Collepe BIRS | 541 2 28 { 17 | 5 4 11.66 10,95

Bo THE ACADEMIC CURRICULUM

SHOULD REFLECT STUDENT NEEDS AND INTERESTS,

Total SA A UNC D SD _ std. Sig. t=
N % yA A /A % X Dev., __ value
College X | RS |117 | 68 30 2 1 0 (0.36 }0.58 !
IT {117 | 79 18 3 1 o 10.26 10.56 |
College Y { RS | 91 | 66 30 2 2 0o (0.40 {0.63 i t
]9l |7 25 2 1 0 l10.32 {0.56 |
Gollege Z|RS | 571 56 | 35 9 0 0 |0.53 10.65 l '
v lsz ) e ! 28 2_t 0 ! 2 jo.60 Jog2 ! |
Total RY 1265 | 65 | 31 3 1 0 [0.40 '0.60 | 1.99% |
4=1-4 31 265 | 74 1 23 12 1 0__10.30 10.55 ! !
Collepe AiRS ! 69 1 72 | 17 i 4 ) & 1 ]0.41 10.83 ! !
Colicpe B RS]1 56163 L34 ) 0 1 4 t 0 10,45 10,70 | B

C. THE ACADEMIC CURRICULUM

DOES REFLECT STUDENT NEEDS AND INTERESTS.

'Total SA A UNcC D ) _ Std. Sip. t-
N % YA Yo A ¥A X Dev. value
College X | RS [116 6 50 25 19 0 f{1.57 [0.86
T {116 | 15 44 27 14 1 11.42 10.94
College Y|RS 1 91| O 38 32 |29 1 11.93 ]0.84 | 4.28%*
|91 f 16} 43 |.27..113 | 0 J1.37 091
Collepe 4 | RS | 54 | 2 63 19 | 13 4 11.54 ]0.88 | 3.84%*
v iss.|_o..}.31 27..1.27..1.150{2.26.. 1105 |
Total Ré 1261 3 49 26 21 1 {1.68 [0.87
h=1=4 11 1262 | 12 41 27 16 3 1,56 .11.00
Gollepe AL RS | 67 | 25 36 22 12 4 1.33 11.10
College BIRS | 56 | 7 sq 2 118 2 11.44 11.00
128
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D. THERE ARE NOT ENOUGH PROBLEM-ORIENTED, PRAGMATIC COURSLES OFFERED,

Total SA A

UNG D O _  Sud.  Sig. t-
N % % pA A % X Dov., value
College X | RS {116 | 13 {34 | 26 ‘ 25 l 3 .71 {1.06
TP |17 113 ' 23 1 28 29 7.9 |1.14
College Y | RS | 91 9 |30 |27 i 31 | 3 [1.89 {1.03 |
1| 91 8 |25 127 t31 1 9 1208 1.11 l
College Z | RS § 58 2 ! 28 38 129 i 3 2,03 lo 87
i1y s7 ] 9 ta2 119 |26 L .74 '1.06
Total RS 1265 | 9 ‘ 31 {29 28 3 L85 j1.02 |
4-1-4 ° 10 1265 j 11 | 28 261 29 71,93 '1.13 | |
Collepe AL RS | 68 | 21 . 29 1 31 i 16 7 |L5L 1108 | l
College BI{RS {55 t 7 133 33 ! 25 2 11.82 :0.95 | |

E. STUDENTS SHOULD HAVE A CLEAR PATTERN OF REQUIRED COURSES LAID OUT

FOR THEM BY THE COLLEGE SO THAT THEY DO NOT HAVE TO WORRY ABOUT
WIAT COURSES TO TAKE,

Total SA A uNc D sh Std.  8Sip. t-
N YA 7 A YA YA X Dov., value
Gollvge X | RS 117 7 9 9 31 44 2,96 1. 23 ‘2 Tk
e 17 | e | a e Vog tse hiay i
College Y | RS | 92 9 10 4 29 48 .97 1. 31 i
Tt ) 92 1 3 4 26 60129 Y114 f \
Golluge 2 | RE 156 | 9 |20 | 11 ) 30 |30 .52 i1.33 & |
v lszo b | 6 V35 lug boas w27 1
Toral RS 1265 8 12 8 30 43  [2.87 .30 | 3.29%k |
aei=h tveges |6 | s | s ‘2 tss Po2 Wila
Collopo A RS 169 | 55 120 1 3 1 9 1 & o378 1,12 | |
Collepe B RS | 55 /13 120 1 o (20 ‘t290 b4l 1141 |2 34w |

F. THE CURRICULUM IN MY MAJOR AREA OF INTEREST IS RELEVANT TO AN
UNDERSTANDING OF AND SOLUTION TO CURRENT PROBLEMS IN SOCIETY,

Total SA A UNC D )] _ Std. Sigp. -
N YA yA YA % % X Dav. value
Gollega X | RS 117 | 18 38 22 14 8 {1.56 {1.17
1117 17 36 24 18 5 11,58 11.11
Collepge Y | RS | 91 15 40 25 16 3 t1.51 {1.03
R il 914,20 .40 4 25 f 13 ... 2 11,37.11.00
Collepe 4 | RS 56| 20 32 18 27 4 (1.63 |1.,18
vl o56,1.23.027.1..20000 2L 9010066 128
Tornl 4G 1264 | 17 38 22 17 5 {1.54 {1.11
hel=b 1264 1 19 35 23 17 s_.li1.53_§1.13.0
(ollege A [ RS | 68 | 41 32 15 10 1 ]10.96 {1.03
Collepe B J RS § 53 1 28 38 15 17 2 11.27 {1.10
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G. THE ACADEMIC CURRICULUM OF THE COLLEGE GENERALLY
THE REALITIES AND PROBLEMS OF TODAY,

IS GEARED TO

Total SA A UNC ) s _ Std.  Sig. t-

N % % % YA % X Daev., value
College X | RS [ 114 5 42 24 26 3 }1.80 {0.97
10 | 114 9 39 24 25 4 {1.74 11.04
College Y| RS| 89 6 39 18 35 2 |1.88 | 1.02
17} 90 1 42 23 22 2 {1.80 }0.89
College Z | RS| 56 2 39 20 38 2 |1.99 ;0.95
IT{ 56 4 45 18 30 4 |1.85 {1.01
Total RS {259 5 41, 21 32 2 {1.85 {0.98
h=1-4 1T | 260 8 42 22 25 3 j1.73 {1.01
Collepe AL RS| 691 17 1 41 20 20 1 |1,46 11.03
College BIRS) 56 ] 13 | 43 | 18 25 2 11.60 |1.05 |}

H, STUDENTS

SUOULD BE GIVEN COURSE CREDIT FOR

WORK AND EXPERIENCES,

NON~-CLASSROOM FIELD

Total ©6A A UNC D 5D _ Std. Sip. k-
N yA A A % % X Dov., valuo
College X | RS |117 | 38 | 36 17 4 4 |0.98 |1.04 | 2.39%
vr {117 1 51 { 36 8 4 1 |0.68 10.86
College Y RS | 91 | 32 | 46 12 5 4 |1.02 {1.00 | 2.52%
| 90| s0 | 39 7 2 2 10,67 10.85
Colloge 4 { RS | 57 | 26 | 49 11 | 12 2 |1.15 {1.00
v o571 32 | 56 5 5 2 10,89 10,86
Totnl kg 1265 | 36 | 42 14 6 4 |1.04 [1.03 | 3.56%%
Li=1-4 T™F 1264 47 41 7 4 2 0.74 10,90
Collepe A T RSt 69 1 49 | 35 7 4 7 V1 ]0.,74 10,94
College BIRSI 56 ] 50 3 39 § 11 1 o { o l!o,61 10,67 | 2,98%%

BEEN SOUGHT AND CONSIDERED BY THE COLLEGE.

I STUDENT OPINION CONCERNING THE NEED FOR CURRICULAR CHANGE HAS

Total SA A UNC D s _ std. Sig. t-
N YA Yo A YA A X Dev. value
College X | RS [116 | 12 36 34 14 4 11,62 {1.00
e j116 | 10 29 37 16 7 11.80 |1.06
"College Y|RS| 90 | 10 44 17 14 14 {1.77 {1.23
] 90 9 37 29 19 7 _11.78 11.07
College 4 | RS | 57 | 18 23 28 21 11 }1.84 [1.25
g5z )18 b 35 gl L4 b2 11.67..31.26 4 ..
Toinl Ry {263 | 13 36 27 16 9 {1.72 |l.l4
h=1=h i 1263 11 .33 % 31 i 17 8 1178 {110 {
Collepe A | RS | 69 | _25 22 333 |} 13 7_11.55 11.19
Collope BIRS | 56 | 30 130 4t 23 L 9 j 7 1,32 {1.20 | 2.35%
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Aruitoxt provided by Eic:

Je STUDENTS WOULD LEARN MORE AND BETTER IN SOME COURSES IF MORE
TIME WAS SPENT IN INDIVIDUAL STUDY EFFORTS RATHER THAN IN
CLASSROOM WORK,

Total S A UNG D Sb - Std., Sig. t-
N I YA % YA % X Dav. valuoe
College X | RS | 116 | 22 41 1 25 11 1 ]1.2810.96 | 2.91%%
116 39 37 17 7 0 10,921 0.91
College Y| RS | 91| 26 45 12 i5 1 |1.19{1.02 |
) 921 42 36 12 9 1 10,914 0.99
College Z|RS| 561 20 | 43 18 14 5 |1.41 |1.10
Ty 56{ 30 | 43 13 9 5 {1.1611,10
Total RS | 263 | 23 43 19 13 2 11.281.02 ] 3.40%%*
h=1-4 0t 264 | 38 38 14 8 2 /0,98 ]1.00
College ALRS | 69| 33 33 14 17 1 §1.18 }1.11
College BI{RS | 5614 34 t 32 | 21 7 V5 11,16 }1.12
K. SOME ADMINISTRATIVE PROCEDURE IS NEEDED TO ASSURE THAT THE
COURSE ADEQUATELY COVERS ITS SUBJECT MATTER.
Total SA A UNC » SD Std.  Sig. t-
N % % % YA % X Dev. value
College X | RS [ 115 [ 15 4 16 2 5 [1.64 11,14
T P115 { 14 -1 32 19 27 8 {1.8311.20
Collepo YIRS T 89| 20 | 40 7 25 8 {1.61 {1.27 °
1] 921 24 | 35 9 23 10 }1.60 {1.33 }
College 4 (RS | 57| 25 37 12 25 2 |1.42 {1,171
I }.58 1 24 | 36 9 29 | 2 11,49 |1,19 |
Total RS | 261 ) 19 39 12 25 5 11.58 |1.19
=14, 1 265 | 20 34 13 26 7 _11.66 11,25
Collepe AYRS 1 69 1 30 | 41 14 13 F 1 J1.13 {1.02
Collepe BIRS Y 55! 25 1 40 15 §{ 18 ! 2 11.32 11,09

ws
_<€;%Cfﬁ,,m?,ﬁw.mv“.

L. THERE IS SUFFICIENT OPPORTUNITY AND ENCOURAGEMENT TO INTER-RELATE
WHAT IS LEARNED IN SEVERAL DISCIPLINES, SO THAT AN INTEGRATED

MULTIDISCIPLINARY APPROACH TO PROBLEMS CAN BE DEVELOPED,

Total SA A  UNC D s _  Sud. Sig. t-
N %o jA % %o % X Dev. value

College X | RS | 116 | 16 | 33 16 28 8 [1.79 |1.23
116 | 16 | 26 26 25 8 |1.83 {1.20

College Y| RS | 92| 13 | 45 24 17 1 |1.48 |0.95 | 2.00%
T | 92 7 | 40 25 25 3 {1.77 }1.00

College 4 | RS | 57 4 | 25 28 40 4 12.14 10.98

L R Y 7 1 25 28 30 11 12,12 {1.13

Total, Wi {265) 12 | 35 21 27 5 [1.78 {1.12

h=T-d v l2es |11 |31 26 26} 7 11.87 11,12

Collepe A RS | 67 | 21 | 27 40 9 3 )1.46 ]1.01

Collepe BIRS | 56| 7 20 32 ¢ 30 [ 11 J2.18 11,09 ] 2,43%
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M. THE WAY IN WHICH MOST COURSES ARE TAUGHT MOTIVATES STUDENTS TO
BECOME INVOLVED WITH THE MATERIALS SO THAT LEARNING BECOMES
PERSONALLY MEANINGFUL TO THEM.

Total SA A  UNC D s Sud. Sig. t-
N % % - h % % X Dev. value
College X | RS | 116 6 27 34 28 5 1.99 t0.99 4, 23%%
1T 1116 17 40 26 16 1 1.44 10,98
College Y { RS 91 4 18 19 49 10 2,43 |1.02 6.02%%
T 92 22 33 23 21 2 1.48 |11.10
College 2 RS 57 2 28 16 47 7 2,29 11,01
Il | 58 5 26 24 33 12 2,21 11,10
Total RS {264 5 24 25 39 7 2,19 11.03 6,12%%
A=1-4 'L 4266 ) 16 34 24 21 4 11,62 (1,11
College AL RS 69 | 20 25 20 23 12 1,82 11,31
Collepge BIRS | 56 5 18 1} 21 46 9 2,360 Q4

S

N, STUDENTS SHOULD HAVE
OWN CURRICULUM, EVEN

PREPARED COURSES,

THE FREEDOM TO PROGRAM MUCH MORE OF THEIR
IF THIS MEANS WORKING OUT APPROVED SELF-

Total SA A UNC I} B1)) _ std. Sige U=
N A % yA % % X Nev. . valuag
College X | RS 115 | 36 32 15 13 4 |1.17 11,17°] 2.77%x
11 |115 | 50 36 6 6 3 10,77.11.00
College YRS | 92 | 34 28 25 9 4 |1.21 [1.12 { 3,05%%
IT ) 92 | 50 35 9 3 3 10.74 10,95
College Z|{RS | 57 | 26 28 11 33 2 |1.57 |1.24 ) 2,25% |
T 1 56_|_36 39 9 & |2 )1.07 11.09
Totinl RS 1264 | 33 30 17 16 4 1,28 {1.,19 | &4,52%%
h-=1-4 1T 1263 1 47 136 8 7 3 }0.84 11.03
Collepe AJRS | 68 | 31 28 21 19 1 431.31 1,13
Collepe BiRS | 56 | 38 1 23 14 121 4 11.30 11.27 1
O, I HAVE BEEN ABLE TO SHARE IN MAKING DECISIONS CONCERNING THE
CURRICULUM OF MY ACADEMIC DEPARTMENT OR DIVISION,
Total SA A~ UNC D SD - Std.  Sig. L=
N % yA %o % % X Dev. value
College X | RS {116 | 17 17 8 28 29 |2.35 {1.48
1T {116 | 18 21 12 27 22 12,14 1,43 | |
College Y| RS | 89 | 16 19 10 25 30 2,34 (1.47 | 2,04%
)88 )23 130 T )18 .23 .88 LS
Collope A RE | 55 | 16 24 4 27 29 12.29 {1.49
st 320 e S 20 | 2T 2426 LA et
Totnl R 1260 | 17 19 8 27 30 12.33 |1.49 | 1.99%
h=1=4 I 1260 | 19 25 9 24} 23 12,07 {1.47._
Collope AL 1S | 67 | 19 19 6 30 25 12,23 11.49
Collope BIRS | 53 | 21 136 {15 ) 15 |13 11.63 11.31 | 3,16¥*
12 478




P, RELATIONSHIPS BETWEEN STUDENTS AND INSTRUCTORS AT
ARE ESSENTIALLY IMPERSONAL.

THIS COLLEGE

Total SA A UNGC D )] _ Std.  Sig. t-
) N % % % % % X Dev., value
College X | kS | 113 2 19 13 43 22 |2.64 [1.10
11y 115 3 13 11 43 30 {2.84{1.08
College Y| RS| 92 IA 20 11 48 17 {2.54 | 1.10 | 2.21*
ry 91 A 11 8 45 32 42,90 1.09
C()]_]_ege 721 RS 57 2 11 9 54 25 2.88 {0.96
' Ty 57 2 9 11 51 28 12.93 10.95
Total RS | 262 3 18 11 47 21 [2.65 |1.07 | 2.45%
4=1-4 17} 263 3 11 10 45 30 {2.88 {1.07
Collepe A RS | 69 [ 13 26 19 30 12 |2.02 | 1.24
College B | RS | 94 0 2 6 48 44 13,34 10.68 | 4,54%% |
Q. METHODS OF INSTRUCTION AT THIS COLLEGE DO NOT ALLOW FOR MUCH
DISCUSSION AND REACTION BY STUDENTS.
Total SA A UNC n SD _ std.  Sig. t-
N % % % % % X Dev. value
College X | RS |114 1 8 9 54 29 [3.00 |0.91
11 {114 2 4 11 45 39 {3.13 {0.93
College Y { RS | 91 4 9 10 56 21 12.81 {1.00
11 | 91 1 3 10 45 41 13.22 10.82
College 4 | RS | 57 0 25 14 53 9 |2.45 10.97 { 3.0L¥%%*
vl 57 0 14 9 51 26 {2.89 10.94
Total Ry 1262 2 12 10 54 22 |2.82 10.97 | 3.52%%
h=1-4 17 1262 1 6 10 47 37 13.11 {0.91
Collepe AYRS ' 68 | 10 | 12 13 | 43 22 }2.55 11.23
College B L RS | .53 0 ¢ 8 15 {55 t23 12,92 ]0.83

R, THERE ~ ARE MANY OPPORTUNITIES FOR INFORMAL EXCHANGE OF IDEAS
BETWEEN STUDENTS AND FACULTY.

Y
.
|
i
!

Total SA A  UNC D SO _ sed.  Sig. t=
N % iA % % % X Dev. value
College X | RS {117 | 13 38 21 26 2 |1.66 |1.06
¢ 1117 | 24 38 22 15 1 }1.31 {1.02
Gollopo Y| RS | o1 | 12 41 11 33 3 {1.74 |1.13 | 2.93%*
avtor b2z |42 |l 16 .3 125 JL.11
College 4 | RS | 57 | 11 37 12 32 9 (1.91 [1.21
v dose ) 14 3s 0. 1 30 S5 e NS Y A [
Total w265 | 12 39 15 30 4 {1.75 |1.12 | 3.48%%
het=h dwrizes |23 38 )1z ) 19. 3 LAl f1.12
Collepe AIRS | 68 | 15} 34 10 31 4 V1,75 1.6
Collepe B [ RS |55 | 33 45 1 11 7 4 11,06 11.03 1 4,329
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S. STUDENTS ARE MORE INTERESTED IN GETTING GOOD GRADES THAN IN

LEARNING.
Total SA A  UNC D SO _  Std. Sig. t-
N % % % % % X Dev. value
College X | RS | 115 3 19 | 34 39 4 [2.2210.91
IT {115 3 10 | 24 5 13 |2.2711.17
College Y{RS| 90| 24 | 51 | 12 10 2 |1.14 | 0.96 | 2.04%
] 90] 22 | 4o | 13 19 6_11.4711.19
College Z|{ RS| 56| 16 | 57 14 13 0 |1.24]0.87 | 2.18%
e} 571 12 | 46 | 16 25 4 |1.6511,10
Tocal RS {261| 13 | 38 | 22 23 3 11.64 1,07 { 3.66%%
b=1-4 IT 1262} 11 | 28 | 19 34 8 12,0011,17
Collega A{RS | 691 33 | 39 ! 10 I 12 611,19 1,19
College BIRS | 551 25 | 56 16_1 2 0 10.9410,71 | 4,62%x

T, I GENERALLY ENJOY

GOING

TO MY

CLASSES,

‘otntl SA A UNC n 1)) _ Std. Sig. L=
N YA % A 7. A X Dav., valua
College X | R4 117 | 19 | 51 11 15 3 [1.31 |1.04
Iv j115 | 29 | 45 13 8 5 |1.15 |1,08
College Y| RS | 90| 20 | 46 12 21 1 |1.37 {1.05 ) 3.58%%
1T ] 90 ] 41 40 12 7 0 10.8510.88
College 4 | RS | 55| 22 58 5 13 2 |1.15 {0.97
' | 551 22 49 5 18 1 5 11.34 {1.16
Totnl RS 12621 20 | 51 10 17 2 1,71
4=)~4 i {260t 32 44 | 11 4 10 3 11.08 [1.04 i
College At RS | 691 35 1 42 7 13 311,07 11,10 '
College BYRS | 50| 20 ; 54 | 14 10 2 11,2040,93 | |

U, IN GENERAL THE ATMOSPHERE OF LEARNING ACTIVITIES

IS INTELLECTUALLY

STIMULATING,
Total SA A UNG D SD - Std. Sig. t-
N % % % % % X Dev. value
College X | RS {117 | 10 56 18 11 5 {1.45 (0.98
1117 | 18 50 21 8 4 11.30 10.98
College Y| RS | 88 8 38 20 30 5 |1.86 {1.08 | 2,94%*
] 88 1 16 48 17 18 1 11,40 10.98
Collepe 4} R& | 56 7 43 23 23 4 (1.74 |1.01
' | 57t 14 32 28 18 9__11,76_11.16__
Total RS {261 9 47 20 20 5 (1.65 {1.05 2.,40%
4=~/ 1 1262 | 16 45 21 1 13 4 11,43 11,04
Gollepo A RS |69 |26 32 19 16 _1__7..11.46 (1,22 1|. .
Collepe BB} RS §°53 6 34 26 0 4 11,92 11,01 1 1.71%
134
1490




V. SEVERAL OF MY LEARNING ACTIVITIES HAVE BEEN VALUABLE TO ME
' BECAUSE THEY HELPED ME TO DEVELOP MORE SELF-INSIGHT, DISCOVER NEW
INTERESTS, AND RESULTED IN OTHER PERSONALLY SATISFYING OUTCOMES.

Total SA A UNC D SO Std. Sig. t-
N % %o % % A X Dav, value
College X[ RS | 116 | 25 55 9 9 3 ]1.10]0.97
IT {116 | 33 50 10 5 2 10.9310.90
‘College Y| RS | 88| 31 42 14 13 1 |1.11 {1.02 | 2.11%
| 871 46 36 13 5 1 ]o0.801}0,91
College Z | RS ] 55 27 58 5 9 0 |0.95]0.83
1Ty 551 25 51 9 7 7 11.19]1.10
"Total RS | 259 | 27 51 10 10 2 {1.09 {0.97
b-1-4 1T} 2581 36 45 11 5 3 10,94 10,96
" College ALRST 691 42 43 6_1 &4 4 10.8311.00]
College BIRS| 511 33 51 | 10 { 6 0 10.89]0.81!

W, MY ACADEMIC EXPERIENCES AND LEARNING AT THIS COLLEGE HAVE GIVEN
ME A GREATER RESPECT FOR AND EXCITEMENT IN THE DISCOVERY OF
TRUTH,

Total SA A UNC D sn - Std., Siy. L=
N . % A A % X Noev, vl
College X[ RS | 1161 19 34 31 12 4 11,48 {1.,05
IT {115 | 22 32 | 30 | 13 3 11.43 {1.06
College Y| RS | 88 9 39 | 27 18 7 |1.75 {1.07 | 2.07*
e} 871 21 37 1 29 8 6 11,41 {1.09_
College Z | RS | 54 | 15 43 | 26 | 17 2 ]1.48 |1.00
] 56 |14 | 45 18 | 18 5 11,55 ]1.09 '
Total RS | 258 | 15 37 | 28 § 15 5 |1.58 {1.09 [
b=1~4 1T {258 1 20 36| 27 12 4 11,43 11,07
Collepc ATRS ! 6811 31 38 15 10 6 11.22 11,16
College BLRS| 501 20 i 42 | 26 { 10 2 11.32 10,96 |

X. MY ACADEMIC EXPERIENCES AND LEARNING AT THIS COLLEGE HAVE ENABLED
ME TO THINK MORE ANALYTICALLY AND CRITICALLY,

Total SA A UNC D SD _ std., Sig. t-
N % % YA % % X Dev, value
College X | RS [115 | 23 62 8 7 1 j1.01 0,83
IT | 115 | 23 54 14 8 2 1,12 10,92
College YRS | 87| 14 53 21 13 0 {1.32 {0.87
11.1.86.1.23 .49 16 12 0. 1l.47.10.92_
College 21 NS | 54 | 26 48 9 15 2 }1.19 1,04
e ) 55,1220, 01238 9 2T ] o5 1a58 | 123 e
Yol 41256 | 20 56 13 11 1 (1.17 Jo.91
h=1=4 11256 1 22 49 14 13 2 11.24.11.00..
Collepe ALRS | 68 1 25 50 134 7 4 11,14 11,00
Collepe BIRS | 49 | 14 59 20 t 4 { 2 ]1.20 ]0.80
135 141
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Yo I AM THREATENED AND APPREHENSIVE ABOUT ASSIGNMENTS OR COURSES
WHOSE CONTENT AND METHODS ARE NOT SPECIFICALLY DEFINED AND
OUTLINED FOR THE STUDENT.

Total SA A UNC D SD — Std.,  Sig. t=-

N % % % % % X Dev. value
College X | RS {114 9 19 17 42 13 2,31 [1.18
11§ 115 9 13 15 44 19 §2.51 {1.19
College Y{ RS | 87 9 26 16 30 18 2.22 {1.27
11 87 8 20 16 39 17 12.37 j1.20
College Z{ RS | 54 | 11 30 19 35 6 }1.95 |1.14
IT! 551 16 24 22 31 7 1.89 11,20
Total RS { 255 9 24 17 36 13 2,20 {1,20
h=1.-4 T 2571 10 18 17 40 16 2,33 11.23
Collepe A{RS | 69 1( 26 28 14 25 7 11.5911.30
College BIRS| 49| 14 27 20 27 12 1,96 {1.25

Z. STUDENT ARE FORMALLY INVOLVED IN THE DELIBERATION AND APPROVAL
OF THE CURRICULUM AND INSTITUTIONAL POLICY DECISIONS,

Total SA A UNC D ) _ Std.  Sig. t-
N % % % ¥A % X Dev. valuoe
College X | RS | 116 | 7 32 | 25 | 27 9 [1.99 {1.10 '
|16 | 7 28 28 28 ‘9 12,04 11,09
College Y| RS | 92 | 12 28 21 22 17 }2.04 |1.28
) 91 ] 10 29 25 22 14 12,01 11.21
CGollege Z (RS | 58 5 16 26 36 17 {2.44 11.10
v 57 4 412 1 32 t. .32 1 21 12,53 11.07
Total RS 1265 8 27 24 27 14 |2.12 11.18
L= -4 1 1204 7 25 28 27 14 2.15.11.1G
Gollepe AJRS | 69 7 ¢ 32 | 28 25 9 1,97 }1.09
Collepe BERS Y 55 7 1 47 ] 22 { 16 7 11.68 |1.05 § 2.55%

)

" A'. STUDENTS ARE FORMALLY INVOLVED, IN THE ADMINISTRATION AND

GOVERNANCE OF THE COLLEGE,

Total SA A UNC D SD _ Std., Sig. t-
N i % % % % X Dev., value

College X'| RS [115 4 35 18 34 9 12,09 {1.10

1T [115 3 33 25 29 1 11,91 10,92
College Y| RS | 90 9 32 18 29 12 {2.03 {1.20

17 1 90 7 31 119 30 113 _12.11.11.18
College Z | RS [ 57 2 37 16 33 12 2.16 {1.11
o dwwetsg o b 36 {73l 23 A
Total kY1262 5 34 18 32 11 }{2.10 |1.13
4=1-4 1263 4 133 21 30 13 _12.14 J1.14 .
College A | RS | =68 { 21 47 16} .15 1 1.28 10.99
Collepe B | RS | 55 15 51 11 | 20 4 1.47 ]1.09 3. 77%%
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B'. STUDENTS AND FACULTY SEEM TO HAVE DEVELOPED AN "ANTI-INTELLEC-
TUAL" BIAS IN WHICH "EXPERIENCES" BECOME PRIMARY INSTEAD OF
CONTENT MATERIAL AND SPECIFIC INTELLECTUAL SKILLS.

Total SA A UNC D SD = Scd. Sig. t-
N % % % % % X  Dev. value
College X ] RS | 115 6 15 27 b4 8 12.33 j1.02
18114 | 11 14 31 38 7 {2.15 j1.11
College Y| RS | 92 8 | 21 30 37 4 |2.08 [1.02
el 91 5 18 37 36 3 12.14 j0.92
College 2| RS | 56 | 4 4 36 45 12 |2.56 {0.90 | 2.02%
1T ] 56 9 11 39 34 7 12.19 11.02 ;-
Total RS 1263 6 14 30 42 8 [2.32 {1.00
b-1-4 1T ) 261 8 15 35 36 6_J]2.17 11.02
College AL RS | 69 7 20 43 26 3 1,97 0,94
Collepe BIRS| 55 ] &4 | 25 40 | 29 2 12,00 ]o,88 { 2,19%

C'. THERE SEEMS TO BE A MUCH HIGHER NUMBER OF STUDENTS AT THIS COLLEGE
WO "CATCH FIRE'" AND ARE TURNED-ON BY THEIR STUDIES THAN THERE
ARE STUDENTS WHO "GOOF OFF'" AND TURN-OFF (OR ARE TURNED-OFF BY)
THEIR STUDIES.

Total SA A UNC D sD _ Std.  Sipg. t-
N yA yA % % % X Dov. valuc
College X | RS |116 4 21 40 22 14 |2.20 [1.06 | 2.47%
Ir 1116 | 12 27 34 16 10 j1.84 11,15
College Y | RS 90 1 6 29 41 23 2.79 10.90
IT 1 90 4 13 23 40 19 12,57 11.07
Collego Z2 | RS t 57 5 23 28 28 16 {2.27 {1.13
sy .21 19 28 4. 26 . |.25. 2. .53 L. f.
Total NS 1263 3 26 33 30 17 {2.42 1.05
b=l 'L 1263 7 21 29 27 16 12,24 11.16
Collepe AP RS 69 | 17 22 ) 25 23 13 }11.93 i1.28
College B j RS | 56 4 146 | 9 {45 29 {2.80 J1.11 | 2.43%

D'. MY INSTRUCTORS PUSH ME TO THE LIMIT OF MY INTELLECTUAL CAPACITIES.

Total SA A  UNC D $sp _  Std. Sig. t-

N % % %o % % X Dev. value
College X | RS 116 | 2 | 14 ) 60 |15 [2.72 [0.95
trlits | 2 |16 |19 |47 }17 12.60 |1.01
Collepo Y | RS | 89 | 1 | 13 17 52 | 17 2.71 {0.93
| 88 | 7 |16 17 45 115 2,45 11,13
Gollepe 4 | RE[55 | 2 |15 20 55 9 2.53 10.92

o lss oz g b s se s 12,77, 0086 _—
Toral w2607 T2 |1 14 156 |14 [2.66 0.95
b=l itlosg t 3 114 t18 149 l1e _|2.61 _§1.00
Collope AL RS | 67 | 13 {12 9 146119 l2.46 11,29
Collepe B RS |52 | 4 |12 | 8 60 {17 12,73 1,00
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E'. THE DEPARTMENT IN WHICH I AM PREPARING MY MAJOR REWARDS
STUDENT CREATIVITY.

Total

SA A UNC D SD _ Scd. Sig. L~
N % % % % YA X Dev. value
College X | RS | 113 | 14 L4 25 15 2 |1.47 {0.97
: Tr {113 22 35 31 10 2_]1.3510.99
College Y[RS| 91| 14 33 30 18 5 {1.67 [1.08 | 2.19%
1}l 90| 26 | 33 27 11 3 {1.32]1.06
College Z| RS | 55 11 36 20 29 4 {1.79 |1.10
) 55] 13 33 24 24 7 11,79 | 1.14
Total RS | 259 14 39 25 19 3 [1.58 |1.04
b=1=4 7r i 258] 21 34 28 13 3 11.42 11.06 H
College A{RS| 68| 28 38 18 10 6 }1.28)1.15 |
College B{RS ] 52} 17 37 27 15 4 11.52 11,06 ]
F'. THIS COLLEGE DOES NOT PROVIDE ME WITH ENOUGH OF THE KINDS OF

COURSES I WOULD LIKE TO TAKE,

Total SA A UNC D sSh _ St Sip. L=
N % YA YA YA % X Noev. value
Colloge X | s {115 | 18 37 12 19 13 |1.71 {1.32
{115 | 22 23 12 23 19 11.93 {1.46
College Y{RS | 90| 31 23 12 32 12 }1.59 |1.42
I { 89 30 27 11 17 15 11,60 |1.44
College Z | RS | 56| 23 25 9 39 4 11.76 {1.29
] 551 29 31 7 29 4 11,48 11,28
Total RS | 261 | 24 30 11 24 11 |1.68 {1.35
b=l 1" 12591 26 ) 269 A1 _ 3 _22 .14 (1,711,424 . _
Collepe ATRS | 691 23 + 17 1 16 )} 29 14 11,93 11.41
College BIRS | 51| 29 18 4 29 | 20 11,9311.55 |
G'. I IIAVE TAKEN COURSES WiAT DUPLICATE MUCH OF WHAT I HAVE ALREADY

BEEN TAUGHT OR IIAVE COVERED IN OTHER COURSES,

Total SA A  UNC D s _  Std. Sig. t-
N % % % % % X Dev. value
College X [RS [116 | & | 19 | 10 53 14 |2.54 {1.07 | 3.03%*
T8 1116 | 3 7 9 52 28 12,95 10,98
Collepo Y | RS | 91 | 14 | 27 8 42 9 (2.06 |1.26 | 3.43%%
b 1 90 b ] 13 9. 521,200 246200010
Gollepe 4 | RE ) 55 9 27 11 47 5 12,12 {1.14
e tss et 13 )15, 69 ] 160 2054 Ll —-
Torn Wttoe2 | 9 | 24 | 10 48 10 {2.25 {1.19 | 5.22%%
h=1-h 11261 ) 10 10 1 51 .1.23 _12.72.11.08.}|..—
Gollepe ALRS | 651 23 | 32 ! 8 34 3 1,62 (1,24
College BIRS | 52 | 15 | 21 1 10 46 g8 12,11 f1.25
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H'., MOST STUDENTS IN THE COURSES I HAVE TAKEN SEEM TO WANT TO THINK
SERIOUSLY ABOUT THE ISSUES THAT THE PROFESSORS RAISE.

Total SA A UNC D SO _  std. Sig. c-
N % % /A 1A % X Dev, value
College X | RS | 116 7 51 24 16 3 1.57 [0.94
Tr 1115 ) 12 52 24| 9 3_{1.39 10.91
College Y| RS | 90 3 44 24 26 2 1.79 |0.94 | 3,59%*
') 89 13 56 18 11 1 1,30 0,87
College Z| RS | 55 5 55 16 22 2 1.61 {0.94
L] 55 9 55 20 11 5 _11.48 10,97
Total RS | 261 5 49 23 20 2 1.64 [0.93 | 3,19
4-1-4 TL 1259 1 12 54 21 10 3 1,38 10,92
College A RS | 66 | 17 35 20 24 5 11,65 {1,15
College BIRS | 52 8 37 23 27 6 11.86 (1,08

I'. I SPEND A-LOT OF TIME DISCUSSING COURSE RELATED ISSUES WITH OTHER
STUDENTS AND FACULTY MEMBERS OUTSIDE OF CLASS,

Total SA A UNC D SD _ Std.  Sig. t-
N % % % % % X Dev. value
College X | RS |116 9 47 10 28 5 |1.72 |1.13
T {115 | 18 43 15 17 6 |1.49 {1.15
College Y|{RS | 91 9 41 7 38 5 {1.89 |1.15 | 2.37%
T 90 | 17 47 9 24 3 11,49 |1.11
College Z | RS | 54 6 50 6 35 4 11.81 |1.10
T} 56 4 50 4 29 14 |1,99 [1.22
Total . RS 261 8 46 8 33 5 |1.81 {1.13 | 2.07*
h=1=4 T {261 | 15 46 10 22 7 {1.60 1,18
College AL RS | 66 9 42 14 29 6 41,81 |1.13
Collepe BE{RS | 52 | 15 ! 50 10 _§21 + 4 1.49 ]1.10

J's. I HAVE BEEN IN CLASSES WHERE THE INSTRUCTOR INVITED HIS STUDENTS
TO ASSIST HIM IN PLANNING AND EVALUATING THE CONTENT, LEARNING
ACTIVITIES, AND ORGANIZATION OF COURSES TAUGHT,

Total SA A UNC )} SD - Std.  Sip. t=-

N yA % % % o X Dev. value
College X | RS 116 11 53 9 20 7 1.59 (1.13
T {115 17 41 10 27 6 1.64 11,21
Collego Y| RS | 90 14 46 10 21 9 1.65 {1.21
" { 89 19 43 10 24 4 1.51 11.16
Gollege %2 | RS | 58 7 21 7 36 19 2,29 j1.27

et s e LAV E56 120, 30927 )23 12021 (L3
Toinld w1264 11 45 9 24 10 1.76 [1.23
_{l_:_'_l - i 1M 1260 16 39 10 26t 911,23 {1.25
Colleyre AL RS | 65 11 37 5 29 18 2,06 {1.34
Collepo B ] RS | 52 17 44 13 21 4 1,50 (1,12
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K',

ENERGIES AND ACTIVITIES.

I AM WELL ABLE TO STRUCTURE MY OWN WORLD BY MANAGING MY TIME,

ABOUT MY STUDIES.

Total SA A UNC D SD - std, Sig. -

_ N. 7% /A YA yA % X Dev. vialue
Collepe X | RS 116 22 37 18 15 8 1.50¢ 1.21
| 116 26 43 16 8 8 { 1.29] 1.17
GCollege Y RS 88 25 39 10 22 5 1.431 1.22
1 89 31 40 11 11 6 1.20{1.17
College Z|RS| 57} 16 51 18 12 4 | 1.37] 1.02
Tt 581 17 48 14 17 3 1.40} 1,05
Total Ryt 261 22 41 15 16 6 1.43 1 1.17
h=1l=4 11 2631 26 43 14 11 6 | 1.28}1.14
Collepe AL RS 64 22 38 20 17 3 1.41}11.10
College B | RS 531 28 38 6 21 8 1.43{1.30

L', I EXPERIENCE CONSIDERABLE ACADEMIC STRESS AND ADVERSE ANXIETY

Total SA A UNC )] sh _ std. Sign. k-

N % A % 4 % X Nev, vialua

GCollege X | RS [ 117] 11 33 22 26 7 [1.84 | 1.15 | 3.28%
pr{ 117 7 20 20 39 | 15 | 2.34 {1.17

College Y| RS | 91 3 26 19 45 7 |2.27 {1.01 | 2.48%

1| 90 1 14 16 60 9 12.62 10.87

College Z | RS 57| 12 35 19 30 4 |1.79 |1.11 | 3.80%x

)l 571 5 L4 21 33 | 26 12.61 |1.17 :

Total RS 1265 9 31 20 34 6 |1.97 {1.11 | 5.22%%
4=1-4 12641 5 17 19 3 45 15 |2.47 11.09
Collepe ATRS ! 651 20 38 15 Y 23 3 11,50 |1.14

Collepe BIRS| 551 15 | 18 18 | 44 5 §12,06 11,19 !

M'. (Students) THE PREREQUISITIES THAT DEPARTMENTS ESTABLISH FOR
THEIR COURSES PREVENT ME FROM TAKING COURSES I WOULD LIKT TO
HAVE AND FEEL I COULD HANDLE,
Total SA A UNC D SD - Std. Sig. t-
N % i % % % X Dev., value
College X | RS 88 13 19 20 38 10 2,13 {1.21
10 90 8 18 17 42 16 2,39 {118 .
Collopa Y [ RS 69 23 32 16 26 3 1.54 11.18
ol 6718 1 19 | 18 | 42 | 3 {1.93 f120 | |
Collepa ARS8 35| 17 34 17 26 6 1.70 §1.19
e 36 AL 3 L9 28 Ll Ve 9T L2 ) e
Totnl i ] 192 17 27 18 31 7 1.84 $1.23 2.41%
f=1.=4 "' 1193 12_1._2) 18 _4.39..1..10...].2.14_)1.21. 1
Collepe ALRS T 511 16 27 35 18 4 11.67 :1.01
Collepe BIRS | 31 0 32 42 1 3 13 10 11.27 {1.30 | 2 36%
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M'. (Faculty)

STUDENTS I TEACH REALLY WOULD NOT BENEFIT MUCH IF I
WERE ABLE TO GET THEM OUT INTO THE COMMUNITY TO LEARN FIRST-HAND
ABOUT SOME OF THE TOPICS CONSIDERED IN MY COURSES.

Total SA A UNC D SD - Std. Sig. -

N % A % b % X Dev., value
College X | RS 26 12 23 15 23 27 2,301 1,38
T 25 8 12 28 28 24 12,48 1 1.20
College Y| RS 22 14 36 0 18 32 2,18 11,53
1 22 9 23 0 32 36 2,63 1.40
College Z| RS | 19| 16 11 16 58 0 }2.14|1.15
L'l 19 16 3116 53 5--12.19.1.1.20
Total RS 67 | 13 24 10 31 21 2,23 11.37
4-1-4 1T 66 11 15 15 36 23 2,4511,29
Collepe AL RS § 14] 0 | 21 | 14 50 | 14 | 2.57]0.98

College B | RS 20 5 10 10 35 40 12,95)1,16 2,11%

N'. LEARNING SKILLS THAT CAN DIRECTLY BE APPLIED TO A VOCATION OR
‘ JOB ARE MORE IMPORTANT TO ME THAN ACQUIRING A BROAD CULTURAL

EDUCATION,
Tot:al SA A UNC D SD _ scd. Sig. L=
N A % A % % X Dev. valuw
College X | RS | 116 4 19 25 40 12 2.37 11.04
r {116 5 22 18 40 16 2,39 | 1.14
College Y| RS 90 19 22 19 31 9 1.89 11.28
4N 89 19 16 25 33 8 1,95 | 1.24
College %4 | RS 55 16 27 15 33 9 1.92 {11.26
1 55 18 27 15 31 9 1.86 {1.28
Total RS | 261 12 22 21 35 10 (2,09 {1.20
f=1.~4 vr § 260 13 21 20 35 12 2,11 11,24
College A} RS 64 22 | 31 14 17 16 |1.74 11,39
College BIRS | 521 23 | 31 } 10 §{ 29 { 8 }1.68 1,31

0'. (Students) I WOULD WELCOME TIHE OPPORTUNITY TO TAKE A PARTICULAR
COURSE SOLELY BECAUSE I UNDERSTOOD THAT IT WAS EASY TO MAKE A
GOOD GRADE OR BECAUSE REQUIREMENTS WERE NOT DEMANDING.

Total SA A UNC D sb _  Std. Sig. t-

N yA % %o % % X Dev., valuo
College X | RS | 90 4 16 13 51 16 {2.59 {1.06
] 91t 3 9 | 16 51 | 21 |2.78 {0.97
Collegc Y| RS | 68| 15 | 16 | 15 36 | 21 |2.29 |1.36
1 67 | 10 | 12 | 16 31 | 30 2,59 {1.31
Gollupe #| RS | 36| 8 | 14 | 19 47 | 1t 12.39 {1.11
er | 35 11 1w 17 | 40 117 12,38 }1.24
Tokal WS | 194 9 | 15 | 15 44 | 16 {2.43 [1.20
b=1-h 111193 7 111} 17 42 1 23 12,63 {1,15
Collepe AL RS | 47 | 11 ! 11 | 23 40 | 15 }2.,37 1,19

College BJRS | 31| 10 | 32 23 29 6 11,89 {1,11 | 2.34%
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WITH NEW TEACHING METHODS AND LEARNING ACTIVITIES.,

(Faculty) I HAVE BEEN ENCOURAGED BY COLLEAGUES TO EXPERIMENT

Total SA A UNC D s _  std. Sig. t-

N % % % % % X Dev. value
College X | RS 26 3 50 8 12 0 1.00§{ 0,93
1T 25 40 44 | 8 8 0 0.84 | 0.88
College Y| RS 23 17 30 9 30 13 1.911} 1.36
Tl 23 26 26 13 26 9 1.66 | 1,34
College Z | RS 19 11 47 16 16 11 1.69} 1,18
1T 19 16 42 16 16 11 1.64 11,23
Total RS 68 21 43 10 19 7 1.48 11,21
h-1-4 T 67 28 37 12 16 6 1.34 | 1,22
College AL RS 14 14 57 14 14 0 1.28 ] 0.88
College B{RS| 21 14 52 10 14 10 1.54 {1.18

P', (Students) MOST OF MY INSTRUCTORS HAVE MADE THEMSELVES AVAILABLE
FOR ADDITIONAL HELP TO STUDENTS WHEN REQUESTED.

Total SA A UNC ) sn _ Std.  Sig. t-

N % i YA % YA X Dev, valuag
College X |RS | 91| 18 66 7 10 0 1.08 {0.81
) 921 28 50 13 9 0 1.03 {0.87
College Y| RS | 67} 31 57 7 4 0 0.83 |0.73
1] 68| 50 | 41 6 |_3 0 }0.62 }0.73
Collepe 4 (RS | 36| 33 50 3 14 0 0.98 10.95
1M1 3641 22 - 50 14 11 3 1.23 11.00
Total RE 1194 | 25 60 6 9 0 0.99 10,81
4-1-4 IT $196 | 35 47 11 7 1 0.93 {0,90
College A RS 4 48] 31 1 50 10 4 4 10,98 10,97
Collepe BIRS| 31| 55 ¢ 42 0 0 3 0.54 10,78

[T
-] ¢E c‘?i".".*"’"?"’:_‘,‘}"?"»"\"‘.‘.' T ey st e

P'. (Faculty) LEARNTNG WOULD BE BETTER EMPHASIZED IN SOME OF MY
COURSES IF MORE TIME WAS SPENT IN INDIVIDUAL STUDY EFFORTS
RATHER TIIAN IN THE CLASSROOM.

Total SA A  UNC D s _  Std. Sig. t-

N % % YA % A X’ Dev. value
College X |RS | 26 | 12 35 | 15 | 35 4 |1.84 |1.14
rr| 25 | 12 32 | 16 | 32 8 11.92 {1.21

Collepc Y [ RS | 23 | 26 35 | 13 | 17 9 |1.48 |1.28

21|29 ) 38 | 19 J10 } 5 11,24 |1.13

Collope 4 | R8 | 191 11 21 {32 |21 | 16 {2.09 |1.23

e | 16 16_.1.32 1|21 t 16 12,04 {1.29

Forni Wil 68 | 16 31 | 19 | 25 9 |1.80 |1.23

h-1-4h |65y 18 _1_29..38.22 4 22 .} 9 1125 0023 | .

College AL RS | 14 | 21 21t 29 | 29 0 |1.66 [1.10

College BIRS| 21| 10 { 43 1 24 [ 19 5 11.66 11,05
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Q'. (Students) MOST OF MY INSTRUCTORS HAVE NOT TAKEN THEIR
TEACHING RESPONSIBILITY SERIOUSLY.

Total SA A UNC D s _ Std. Sig. t-

N % % % % % X Dev. value
College X | RS| 90 1 2 19 52 26 | 3.00} 0.78
1T ] 90 2 3 14 48 32 |3.06( 0.87
College Y| RS | 67 0 6 9 42 43 |3.221] 0.84
11| 66 2 6 5 42 45 13,221 0.93
College Z | RS | 37 0 8 8 51 32 |3.08] 0.85
IT| 37 0 8 16 43 32 {3.00] 0.89
Total RS | 194 1 5 13 48 33 |3.07 1) 0.86
h=1.=4 3| 193 2 5 11 45 37 13.101{ 0.92
Collepe A [ RS | 48] 19 23 8 33 17 ] 2.061} 1.41
College BJ RS 31 0 13 3 35 48 13.19] 1.00

Q'. (Faculty) I MAINTAIN CLEARLY DEFINED CONTENT AND LEARNING OB-
JECTIVES FOR STUDENTS IN THE COURSES I TEACH,

Totnl SA A UNC ) sn Std.  Sip. t-

N % % % % % X PDev. vitLue
:, College X | RS | 26| 27 | 46 19 8 0 |1.08] 0.88
Tl 25] 16 64 12 4 4 11.16 ] 0.88
College Y| RS | 24| 25 | 46 8 21 0 |1.25}{ 1.05
el 23] 17 43 13 26 0 |1.4811.06
: College Z | RS | 19| 32 42 16 11 0 {1.05 ) 0.95
el 191 26 47 16 11 0 11.12 | 0,92
:f Total RS | 69| 28 45 14 13 0 {1.12 | 0.96
: bh=1=b 671 19 52 13 13 111,23 10,94
Collespre A | RS 141 43 43 14 0 0 10,71 § 0.70
Collepe B §RS | 21f 19 67 5 5 5 11,10} 0.93

! R'. (Students) THE CONTENT IN MOST OF THE COURSES I HAVE TAKEN IS

SO NARROWLY TAUGHT THAT IT IS DIFFICULT TO RELATE THIS KNOW-
LEDGE TO COURSES IN OTHER AREAS.

' Total SA A  UNGC D D _ Std. Sig. t-
‘ N % yA A YA % X Dev. value
3 College X [ RS | 88| O 8 19 6L | 1L |2.75]0.78
. T | oeo| 1] 11 18 56 | 13 12.69)0.89
College Y |RS | 68| 1 | 13 15 57 | 13 |2.68 | 0.91
B ml 67l 3 9 15 | 51 | 22 12,80 10.97.
College # | RS | 37| 0 | 38 5 49 8 2.27 {1.05
4 ot odey 8 1 17 v 14} 50 1 1L 12.39 (1,13
Tornt e ies T T e 15 58 |11 |2.61 {0.92
& h=1=h |92 3 |11 16_[_53_ | 16 _}|2.68_|.0,98
Collepe Al RS | 481 17 | 25 23 27 8 11.84 |1,22
5 Collepe BIRS | 29| 3 | 14 7 | 45 | 31 |2,87 11,09
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R'. (Faculty) THE DEPARTMENT IN WHICH I AM A FACULTY MEMBER ENCOURAGES
CREATIVITY OF THE FACULTY,

Total SA A uNeC D SD _ Std. Sig. t~-
N % % YA %o % X Dev. value
College X | RS| 26| 15 65 12 8 0 {1.13{0.76
T |_ 251 28 56 12 4 0 10,92 10,74 :
College Y| RS | 23| 48 26 9 13 4 10.99 | 1.20
Ity 221 50 | .18 14 14 5 11,06 ]1,28
College Z| RS{ 19| 21 58 11 5 5 |1.15 [ 0.97
il 19| 26 53 11 0 11 }1.17 }1.15
Total RS| 68| 28 50 10 9 3 }1.09 {1.00
b=l-4 Tl 66| 35 42 12 6 5 11.04 {1.07
Collepe A{RS ! 14| 36 36 21 0 7 11,06 11.09
College BYRS Y 21| 24 { 43 10 { 19 5 11.3811.18

S'. MOST STUDENTS ARE PRIMARILY CONCERNED ABOUT GRADES IN THEIR COURSES

Total SA A UNC D SO _  Std.  Sig. t-
N % % o % % X Dev. villue
College X | RS [1I5| 1 | 23 | 30 | 46 1 12.22770.86 | 2.33%
regle | 1 14 | 28 | 47 9 {2.49 10.89
College Y RS | 91| 24 (751 | 12 | 12 1 |1.15 |0.95
Tr | 90] 21 | 40 | 16 | 20 3 11.44 f1.11
College %4 | RS | 56 25 | 55 | 11 9 0 |1.04 {0.84 | 3.64%%
— v} 551 11 | 42 ) 15 ) 27 5..]1.73 |1,12
Totn] RS 12621 14 | 39 | 19 | 26 1 11.60 |1.05 { 4.08%F
b=l w1261 ) 10 | 29 i 21 | 34 7_]1,99 f1.13 1
Gollepe A RS | 62 | 50 § 29 | 16 3 2_]0.78 }0.95 ; |
College BURS| 53] 40 | 43 | 9 6 | 2 {0.87 [0.94 | 5.01%* 1

' T'. (Students) MY INSTRUCTORS IIAVE AROUSED MY INTEREST IN THEIR SUBJECT
: TO THE POINT THAT I HAVE READ MATERIAL BEYOND REQUIREMENTS,

; Total SA A UNGC D SOb _  std. Sipg. t- :
? N % % % % % X Dev. value A
College X [RS | 90| 4 | 49 | 13 | 30 3 |1.78 [1.03 | 2.11%
orfor | 14 |53 | 11 | 18 4 |1.45 11,06
Gollepe Y | RS 67 1 39 16 39 4 2.06 {10.99 2.63%%
e VG712 09 L0 24 44 11058 11,10
3 8

Goltope 7 | 06737 30 3 | 57 2.36 |1.09
RENURPSRR FOLC JOC  SU: JOR YO OO VOO - O DR & AU PO A S PR - T P
Fornl Rl 194 | 3 a2 |12 1738 |75 2.00 11.05 | 2.50%
h=1-4 v {193 1 11 | 47 o 1326 | 7 |71 [117

Collepe AL RS | 45| 13 | 31 4 1 38 |13 |2.07 |1.32

Collepe BIRS | 291 0 1 41 1 21 1§ 34 | 3 J1.98 ]0 95

=
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T'., (Faculty) FELLOW FACULTY ARE PARTICULARLY ENTHUSED ABOUT AND
EAGER TO SHARE WITH COLLEAGUES THE EXCEPTIONAL WORK AND PER-
FORMANCES OF THEIR STUDENTS.

Total SA A UNC D SD _ Stkd, Sig. bt~
N % A % % % X Dev. value
College X | RS 26 8 50 1 23 0 |j1l.51}0.93
1Ny 25 24 40 20 16 0 11.28 11,00
| 22 5 59 27 9 0 11.401]0.72
College Z| RS} 20| 15 45 20 20 0 |l.45}0.97
] 21 14 43 24 14 5 {1.53]1,05
Total RS | 69 7 51 23 19 0 |1.54 {0.87
A IT)] 68 15 47 24 13 1 {1.38 10.92
College A | RS 14 7 64 29 0 0 |1.22 |0.,56
College BfRS | 22 9 32 18 41 0 J1.91 {1.04
Pl
U'. (Students) MY ACADEMIC EXPERIENCES AND LEARNING AT THIS COLLEGE

IIAVE GIVEN ME THE SXILLS I WILL NEED AFTER COLLEGE,

Total SA A  UNC D sh _ Std.  Sig. t-
N % % % % % X Dev, value
College X RS ] 90 4 | 22 30 31 1 2,25 | 1.06
91 4 20 33 32 11 [2.26 {1.02
College Y | RS | 67 7 19 33 27 13 {2.20 |1.11
| 67 12 21 34 22 10 j1.96 |1.16
College 2 | RS | 36 6 | 22 | 44 19 8 2.0l [0.98
i tov !l 38l 5 1 13 | 32 37 13__]2,40 11,02
Total RS 1193 6 | 21 34 27 12 {2.18 |1.08
h=1-4 1T 1196 7 19 33 30 11 12,19 11,08
Collegpe AJRS | 48| 25 1 33 25 10 611,38 {1,14
Collepe BIRS | 301 13 1 23 47 7 10 41,78 11,08 !

U', (Faculty) THE TEACHUING INTERESTS AND EFFORTS OF FACULTY ARE
FRUSTRATED BY TIIE NECESSITIES OF COMMITTEE WORK, CURRICULUM
PLANNING, AND INSTITUTIONAL SERVICE.

Total SA A UNG D 5D - Scd. Sig. L=
N o % % A YA X Dev., value
College X | RS | 26 | 35 31 23 12 0 j1.11 }1.02 | 2.70%%*
'y 25 | 20 16 20 28 16 12,04 |1.37
Collepo YRS | 24 29 38 8 21 4 (1.33 ]1.21
LN -3¢ Y O 1 <1 SO VU B0 9...|1:40 {1.31
College 21 RS | 20 10 40 20 25 5 ]1.75 {1.09
R LI (00 52 U 9 SO (O 708 O 1 S B Y 11 (2,04 11,25
Toral Y 70 | 26 36 17 19 3 |1.37 |1.14 | 2,09%
h=d=h LI 2 A7 A 27 824135 ] e
Collepe ATRS | 14 7 7 21 50 14 12,57 J1.05
Collepe B RS | 23 4 30 17 35 13 ]2.23 J1.14 | 3.10%*
145




APPENDIX VI

CHI SQUARE DISTRIBUTIONS FOR 18 ITEMS WITH SIGNIFICANT
DIFFERENCES =--- REGULAR SEMESTERS VERSUS INTERIM
TERM
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ITEM A. MOST COURSES OFFERED AT THIS COLLEGE ARE A REAL INTELLECTUAL
CHALLENGE:

SA A UNC D SD'

Regular Semesters 21 (22) 136 (111) 56 (62) 46 (56) 6 (13) 265
Interim Term 23 (22) 87 (112) 69 (63) 67 (57) 20 (13) 266

44 223 125 113 26 531

Chi Square = 23.649. Reject Hy at .05 level of significance.
Note: Expected frequencies are in parentheses.

ITEM C. THE ACADEMIC CURRICULUM DOES REFLECT STUDENT NEEDS AND

INTERESTS:
SA A UNC D Sh
Regular Semcsters 8 (20) 127 (117) 68 (69) 55 (49) 3 (6) 2061
Interim Term 32 (20) 107 (L17) 71 (70) 43 (49) 9 (6) 2062
40 234 139 98 12 523

Chi Square = 20.642. Reject I, at .05 level of significance.
Note: Expected frequencies are in parentheses.

ITEM E. STUDENTS SHOULD HAVE A CLEAR PATTERN OF REQUIRED COURSES LAID
OUT FOR THEM BY THE COLLEGE SO THAT THEY DO NOT HAVE TO WORRY
ABOUT WHAT COURSES TO TAKE:

SA A UNC D SD .
Regular Semesters 21 (19) 31 (22) 20 (16) 80 (77) 113 (129) 2465
Interim Term 17 (19) 14 (23) 13 (17) 75 (78) 147 (130) 266
38 45 33 155 260 531

Chi Square = 12.934. Reject H, at .05 level of significance,
Note: Expected frequencies are in parentheses,
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ITEM H. STUDENTS SHOULD BE GIVEN COURSE CREDIT FOR NON-CLASSROMM FIELD
WORK AND EXPERIENCES:

SA A UNC D Sh
Regular Semesters 89 (106) 112 (111) 37 (28) 17 (14) 10 (7) .265
Interim Term 123 (106) 109 (110) 18 (27) 10 (13) 4 (7) 264
212 221 55 - 27 14 529

Chi Square = 16.442, Reject H, at .05 level of significanée.
Note: Expected frequencies are in parentheses.

ITEM J. STUDENTS WOULD LEARN MORE AND BETTER IN SOME COURSES IF MORE
TIME WAS SPENT IN INDIVIDUAL STUDY EFFORTS RATHER THAN IN
CLASSROOM WORK.

SA A UNC D Y))
Regular Semesters 61 (8L) L1z (100) 50 (44) 35 (Z28) 5 (5) 2063
Interim Term 101 (81) 100 (106) 38 (44) 21 (28) 4 (5) 264
162 212 88 56 9 _527

Chi Square = 15.801l. Reject H  at .05 level of significance.
Note: Expected frequencies are in parentheses.

ITEM M. THE WAY IN WHICH MOST COURSES ARE TAUGHT MOTIVATES STUDENTS TO
i BECOME INVOLVED WITH THE MATERIALS SO THAT LEARNING BECOMES
: PERSONALLY MIANINGFUL TO TIEM:

Regular Semesters 12 (28) 63 (79) 66 (67) 120 (91) 19 (15) 280
Interim Term 43 (27) 91 (75) 65 (64) 57 (86) 10 (14) 266

55 154 131 177 29 546

Chi Square = 47,460. Reject H, at .05 level of significance.
Note: Expected frequencies are in parentheses.
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ITEM N. STUDENTS SIIOULD HAVE THE FREEDOM TO PROGRAM MUCI MORE OF THEIR
OWN CURRICULUM, LEVEN IF THIS MEANS WORKING OUT APPROVED SELF-
PREPARED COURSES:

SA A UNC D SD
Regular Semesters 87 (l05) 79 (87) 46 (33) 42 (30) 10 (9) 264
Interim Term 123 (105) 95 (87) 20 (33) 18 (30) 8 (9) 2064

210 174 66 60 18 528

Chi Square = 27.707. Reject Hy at .05 level of significance.
Note: Expected frequencies are in parentheses,

ITEM Q. METHODS OF INSTRUCTION AT THIS COLLEGE DO NOT ALLOW FOR MUCII
DISCUSSION AND REACTION BY STUDENTS:

SA A UNC D SD
Regular Semecsters 5 (4) 31 (23) 27 (27) 142 (132) 57 (77) 262
Interim Term 3 (4) 15 (23) 26 (27) 122 (132) 96 (77) 262
8 46 53 264 153 . 524

Chi Square = 17.540. Reject 1l; at .05 level of significance,
Note: Expected frequencies are in parentheses.

ITEM R. THERE ARE MANY OPPORTUNITIES FOR INFORMAL EXCIIANGE OF IDEAS
BETWEEN STUDENTS AND FACULTY:

SA A UNC D SD
Regular Scmesters 30 (45) 103 (101) 41 (43) 79 (64) 10 (8) 263
Interim Term 61 (46) 101 (102) 45 (43) 50 (65) 7 (9) 264
91 204 86 129 17 527

Chi Square = 17,813. Reject Hy, at .05 level of significance,
Note: Expected frequencies are in parentheses.




ITEM S. STUDENTS ARE MORE INTERESTED IN GETTING GOOD GRADES THAN IN

LEARNING: P
SA A UNC D SD
Regular Semester 34 (34) 100 (92) 58 (57) 61 (63) 7 (15) 261
Interim Term 30 (31) 73 (81) 49 (50) 58 (56) 22 (14) 232
65 _ 173 107 119 29 493

Chi Square = 11.524., Reject H, at .05 level of significance.
Note: Expected frequencies are in parentheses.

!

ITEM S'. MOST STUDENTS ARE PRIMARILY CONCERNED ABOUT GRADES IN TUETR

COURSES :
SA A UNC D SD ;
Regular Semester 37 (32) 103 (89) 51 (53) 69 (79) 2 (10) 262 :
Interim Term 26 (31) 75 (89) 55 (53) 88 (78) 17 (9) 261
63 178 106 157 19 523

Chi Square + 20.616. Reject H, at .05 level of significance. i
Note: Expected frequencies are in parentheses. :

: ITEM U, IN GENERAL THE ATMOSPHERE OF LEARNING ACTIVITIES IS INTELLEC- | |
% TUALLY STIMULATING: : |

| , SA A UNC D SD ;
: . Regular Semester 23 (33) 122 (120) 52 (53) 52 (43) 12 (11) 261
; Interim Term 43 (33) 118 (120) 55 (54) 35 (44) 11 (12) 262 !

L 66 240 107 87 23 523 ;

i Chi Square = 9.575. Reject H, at .05 level of significance.
! Note:' Expected frequencies are in parentheses,

i
1
i
! l
{
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ITEM C'. THERE SEEM TO BE A MUCI HIGHER NUMBER OF STUDENTS AT THIS
COLLEGE WHO '"CATCH-FIRE" AND ARE TURNED-ON BY THEIR STUDILS
THAN THERE ARE STUDENTS WHO "GOOF-OFF" AND TURN-OFF (OR ARE
TURNED-OFF BY) TIIEIR STUDIES:

SA A UNC D sn
Regular Scmester 9 (14) 32 (42) 88 (81) 78 (73) 4o (44) 253
Interim Term 19 (14) S4 (44) 77 (84) 70 43 (45) 263
28 86 165 148 89 516

Chi Square = 10,276. Reject H, at .05 level of significance.
Note: ELxpected frequencies are in parentheses.

ITEM G'. I HAVE TAKEN (TAUGHT) COURSES THAT DUPLICATT MUCIH OF WHAT I
HAVE ALREADY BEEN TAUGHT (TAKEN) OR NAVE COVERED IN OTIIER

COURSES.
SA A UNC D SD
Regular Semester 23 (18) 62 (45) 25 (26) 125 (130) 27 (44) 202
Interim Term 13 (18) 27  (44) 27 (26) 134 (129) 60 (43) 261
36 89 52 259 87 523

Chi Square -~ 29.447. Reject H, at .05 level of significance.
Note: Expected frequencies are in parentheses.

ITEM H'. MOST STUDENTS IN THE COURSES I ILIAVE TAKEN (TAUGHT) SEEM TO
WANT TO THINK SERIOUSLY ABOUT THE ISSUES THAT THE PROFESSORS

RAISE.

Regular Semester 14 (23) 129 (135) 59 (57) 53 (40) 6 (7)) 261
Interim Term 31 (22) 140 (134) 55 (57) 26 (39) 7 (6) 259

45 269 114 79 13 520

Chi Square = 16.310. Reject H, at .05 level of significance.
Note: Expected frequencies are in parentheses.
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ITEM I'. I SPEND A LOT OF TIME DISCUSSING COURSE RELATED ISSUES WITH
OTHER STUDENTS (FACULTY) AND FACULTY MEMBERS (STUDENTS)
OUTSIDE OF CLASS:

SA A UNC D SD
Regular Semesters 21 (30) 119 (120) 21 (24) 87 (73) 13 (16) 261
Interim Term: 38 (30) 120 (120) 27 (24) 58 (73) 18 (16) 261
59 239 48 145 31 522

Chi Square = 12.,259. Reject H, at .05 level of significance.
Note: ELxpected frequencies are in parentheses.

ITEM L', I EXPERIENCE CONSIDERABLE ACADEMIC STRISS AND ADVERS)E ANXIETY
ABOUT MY STUDIES:

SA A UNC D SD
Regular Semester 23 (138) 83 (64) 54 (52) 89 (104) 16 (28) 265
Interim Term 12 (17) 44  (63) 49 (51) 119 (103) 40 (28) 264
35 127 103 208 56 529

Chi Square = 30.287. Reject H, at .05 level of significance.
Note: Expected frequencies are in parentheses.

ITEM T'. MY  INSTRUCTORS UAVE AROUSED MY INTEREST IN THEIR SUBJECT TO
THE POINT THAT I HAVE READ MATERIAL BEYOND REQUIREMENTS,
(ITEM FOR STUDENT SAMPLE ONLY.)

Regular Scmester 7 (16) 96 (99) 30 (27) 72 (58) 4 (%) 209
Interim Term 26 (16) 95 (94) 28 (31) 49 (63) 13 (9) 211

33 181 58 121 17 420

Chi Square = 20.519. Reject Ho“at .05 level of significance.,
Note: Expected frequencies are in parentheses,

i
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CLASSIFIED BIBLIOGRAPRY

The Oxigin, Development. and Growyth of U~)-4 ond the Tnterim Term:

Angell, Charles Edward. "A Study of the Origin and Development of the 4-1-i

Underpraduate College Program With Special Consideration for the Interim
Term." Unpublished Ph.D. dissertation, University of Arkansas, 1969.

An historical survey of the 1968~69 population of 4-1-4 colleges
in the United States based upon extensive review of catalogues and of
analysis of responses t0 an original questionnaire: Angell notes that
the 4~1-U4 essentially is a new packaging of "educational practices
prevalent in higher education for the whole of the 20th century; that
L4=1-4 may be dcfined in terms of months or courses; and that the per-
ceived advantages of the 4~1-4 are the elimination of the lame-duck -
session after the Christwmas vacation, the provision of a needed break
in the academic year and the opportunity for innovative courses, off=
campus projects, and indep:ndent study, and the reduction of the
fracturing of student learning.

Armstrong, Jack L. An_Jnterim Torm Digest. 2nd ed. revised. St. Paul,

Minnesota: Macalester College, May, 1971.

A useful digest of tne number of institutions operating under
the 4-1-4 calendar (and variations of the theme): Armstrong further
breaks down the population (although he admits that his population may
not be exhaustive) by variations of the 4~1-4, by junior colleges with
the 4~1-U4 calendar, by those colleges that have discontinued the 4~1-l,
and by existing consortia of Interim Term institutions. The Digest
was first completed in October of 1969. .

Bevan, John M. "The Interim Tcrm: Its History and Modus Operandi," The

arv-Collerma Journal, 2 (Sunmer, 1969), 11-24.

One of the first descriptive study of the variations in 4~1-h
operations and objectives: Bevan discusses the development of the
L4=1~l, the inhercnt problems of the innovation such as in enlisting
faculty and student support, and presents some of the general findings
related to effectiveness of the Interim Term from surveys completed at
Florida Presbyterian College. Of particular note is that Bevan, who
was Academic Dean when Florida Presbyterian College started their
4~1-4 program, suggests a procedure for institutions to follow for the
calendar operation of the 4~1-4, from faculty submission of proposed
Interim Term titles, to evaluation of the program. :

Bouwman, Clark H. YA Report of the History and Progress of the 4-1-4 and

the Operation of tho 4~1-4 Calendar at Florida Presbyterian College,"
Collere and University, 45 (Summer, 1970), 625-636. '
The article is based on a presentation to the American Associa-
tion of Collegiate Registrars and Admission Officers. Bouwman dis-
cusses the definition of and varieties of the 4~1-4 and concentrates
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upon the problems of implementation~-~e.g. the risk of being unmotivated
after the holiday vacation period; the possibility of popularity con-
tests for good faculty resulting; and the burden uy on the library--as
well as the “plugses" of the Interim Term--c.g- faculty exchange; timo-
lincss of topics; projects with immediate social or political simifi-
cance; and intercollegiate cooperation. Notes in conclusion that from
observations of the practice of the 4~1-4 at Florida Presbyterian
College the innovative effects of the Interim Term move out into the
other semesters.

DiPasquale, Diane K., and Hanley, Katherine. "The Transfer to Fowr-One
Four: Some Questions and Comments," Ilileral Education, 57 (March, 1971),
24~27.

Results of an informal survey of 36 institutions operating under
the 4~1-4 preceding the institutionalization of the Interim Term at
Saint Rose College. The limited survey results indicated that while
the 4=1-4 has provided the impetus for innovation and offers creativity.
and floxibility, it also demands conscientious effort and time commit-
ment. Discusses some of the variations in the format and approaches
at the institutions swveyed, and particularly provides some interesting
information regarding faculty academic load. (No explanation is given
for the limited number of institutions in the sample, considering the
time period of the study, nor of sampling techniques. )

Garton, Jane Dwyre. "State Campuses Experiment With New Schedules," Gollege

Management, 6 (May, 1971), 23, 26.
The article primarily concentrates upon the new calendar adoptions

of nine universities within the Wisconsin State University system.
Of note is the mention that Wisconsin State University at Eau Claire
considered adoption of the 4~1-4 tut eventually turned down the imple-
mentation; that the calendars considered were devised at any rate to
conclude the fall semester prioir to tine Christmas recess.

Groso, Robert F. (ed.). Acpdemie Calepdars: . A Bibliogroohy. Committee on
Academic Calendars of the Awmerican Association of Collegiate Rogistrars
and Adimigsions Officers. Amherst, lMassachusetts: Amherst College,
(April, 1970).

The Committee wag formed in order to concentrate upon the new
innovatione in calendar operation with this bibliography of related
references through December of 1969. Included within the bibliography
are considerable numbers of unpublished documents produced by individ-
ual institutions. Use of the bibliography, however, is somcwhat
limited in that there is no differentiation of the articles in terms of
the types of calendar innovations and thus the location of materials on
the 4~1-4 calendar is lumped together with materials on year-round
calendars, quarter systems, trimesters, etc.

Humphreys, Thiney S. "i~1-4 Plan, Now at 500 Colleges," Inc Chronjcle of
Bigher Education, 6 (January 17, 1972), 1, 5.

In a report of the progress of the 4~1-4 innovation, Humphreys
describes some of the variations in Interim Term programs, noting that
between 500 and 600 institutions "now have a four-one-four calendar."
From a small sampling of institutions, it is noted that there has been -
a generally favorablo response to the 4~1-4 from students and faculty,
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Rosselot, Max B. "Academic Calendars--A Revolution and a Rcvclatlon."

and in those institutions unorc participation in Interim Term is vol=~
untary appro: umately 75-90% of the students elect to part:xcmpatc-

The article gives considerablc credence to the spread of the 4-1-4
calendar and Interim Texia curriculum, aithough the figures given may
be somewhat exaggerated.

"Newsmakers: U~1-4," Gollers Manarewont, 7 (Januwary, 1972), &7.

Based upon interviews with Dr. Robert N. VWells of St. Lawrence
Univorsity and Dr. Clarlk H. Bouwmsn of the 4~1-4 Conference, it is
noted that over 3,000 students and faculty recently spent the Interim
Term abroad; that approximataly 207 of tho studonts coicontrate upon
independent study projects, while the rest work in small groups on a
project. Cautions that appecar in the article concerning 4-1-4 adoption
include the cost factor, the inecreased demands upon the library, the
necessity for incrcased cultural and recrcational programs for students
spending their Interim Terms on the campus. Bouwman is quoted as
seeing the Interim Term as bringing change and innovation to higner
education generally.

ial

Newgletter of the Anmericon Agsociation of Colle
Admissions Officers, 14 (Summer, 1971), 22-23.
Based on a survey of 2,378 collepes and universities, the author
concludes that a "calondar revolution" is taking place. His figures
indicate that from 1969-70 to 1971-72 that some 1,104 institutions have
or will have made a chainge in their calendar arrangement, and that
from academic year 1970-~71 to the 1971-72 academic year over 230
colleges have or will have changed to a 4~1-4 ca_'l.endar-

Stickler, W. Hugh, and Thomas, Richard. "The Trend in Academic Calendars,"

Collere and University Pusiness 47 (October, 1969), 76-77-

Makes the general observation based upon analyses of academic
calendars that the traditional semester has lost ground--although it
remains the most prevalent calendar pattem. The Winter Term or
Inter-mester (Interim Term) is is put forth as a modification of the
semester calendar and is an example of the increasing flexibility and
movement away from the traditional calendars-

Analytical Investications of ~1-k ond the Interim Term:

Iverson, Joseph Gerhardt. "A Study of January Interim Programs With Special

Consideration for Secondary Teacher Education." Unpublished Ph. D.
dissertation, University of North Dakota, 1966.

Iverson's purposo in the rescarch was to determind vhether or not
the Interim Term was found to be operational in the six colleges sampled
and was fulfilling the expectaticns of students and faculty: lie con-
cludes that students and faculty were fulfilled and that initial
reactions to the 4-1-4 wore favorable=-his very limited population and
sample makes such a generalization questionable, however. His partic-
ular emphasis upon the Interim Term with secondary teacher education
rcceives somewhat less impetus than the title would indicate. Seemingly
the first dissertation in the area of 4-1-4 and the Interim Term.
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Noonan, Jonn F. !"The Impact of Curricular Change on Faculty Behavior,"
Liberal REducation, 57 (Octover., 1971), 34k-358.

A report of an institutional self-analysis completed by Findlay
Collepme in order to determine the "climate of learning" previous to
the beginning of a ncw calendar and curriculume The study led to the
adoption of a 3-3-3 calendar instead of the scmester format. The
major conclusion reached in the study and which has relevance to the
concern for the 4-1-k is thal despite the change in credit hours, in
major programs, in grading, and in teaching loads, the faculty and
students changed very little as a result of the new program. Notes
the necessity of such new programs expressing course objectives in
order to facilitate faculty change and growth.

Rossmann, Jack E. "The Interim Term After Seven Years," Journsl of Higher
Fducation, 42 (October, 1971), 603-609.

A thorough intrainstitutional report of the continuing cvaluation
of the 4~1-4 calendar and Interim Term at Macalester College, based
upon student-faculty surveys in February, 1969. Rossmann notes the
increasing trend toward off-campus study, toward students taking
Interim Term programs outside of their major such that the humanities
gain students during the term while the natural and social scicnces
lose students, and toward the similarity of students and faculty
opinions regarding the objectives of the Interim Term at Macalester.
Concludes that satisfaction with the Interim Term at Macalester College
has remained quite high and quite consistent over the seven years.

Rossmann, Jack E. "Student and Faculty Attitudes Toward the Interim Term: ;
An Evaluation of Curricular Innovation," Lideral Fducation, 53 (Decem- ;
ber, 1967), 540-547.

A report of the initial evaluations of the Interim Term at the |
Macalester College instituted in September, 1963. The analysis,
according to Rossmann, has shown that students involved in independent
study and off-campus programs had even higher satisfaction with the
Interim Term than siudents pursuing other areas such as group study g
and on-campus projects. In addition, it was found that the fine arts |
faculty have shown the highest level of satisfaction, but that there
does not appear to bo any significant differences among the faculty
in general satisfaction by either academic rank or length-of time
involved with the 4~1=4 progranm.

Tyler, Dorothy. "4-1-4 and the Audio-Lingual Skills," _m_h&gm_ﬂnmﬁze
Jowrnal, 54 (April, 1970), 253-254.

A report of the utility of the Interim Term as a period of very ;
intensive foreign language training, at Moravian College. Scores of _ f
students from the MLA Cooperative Listening and Speaking tests showed 3
to the satisfaction of Tyler that most students make almost one year's

progress in learning a foreign language during the one month Interim
Term.

Baskin, Samuel. “What's New in Higher Education?." NEA Journal, 53 (September,
1964), 54~56.
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An early prediction about the preater emphasis that higher educa~
tion has placed on independent study. Easkin remarks that the newness
ol independent study is that programs sxe being designed so that the
wnole institution pursues such study dauring a certain period of the
academic year (i.c. Interim Torm), so that students pursue sucit a study
throushout their acacemic careers ratner ithan at the very ecnd, and so
that all students and not merely ine superior ones have the opportunity
for independent study. .

Bouwman, Clark H. "De-Schooling the Semester," Liberal Ecpeation, 57 (Decem—

ber, 1971), 485-499.

A provocative application of the theses of Ivan Illich in Do=School-
ing Society to the Interim Term, which indicates that 4-1-4 is playing
a meaningful and necessary role in the transformation of traditional
academic norms of higher education. As support for his position,
Bouwman states that the Interim Term makes Taculty re-think their teach-
ing role, that it cncourages topics of current interest, that it gtime-
ulates the involvement of students in the responsibility for their own
cducation, and that it utilizes the "nctwork of learaing" that Illich
discusses involving the learning from non-academiciasns and of life.
Bouwman calls for the empirical investigation of the "radical impact"
of 4-1-4 upon bigher education.

Brick, Michael, and McGrath, Earl J. Tnnovation in Iiheral Arts Collepes.

New York: Teachers Colle;e Press, Columbia University, 1969.

Cites the development of the 4-1-4 as one of the major innovations
in calendar and curriculum in the iiberal arts college- In ciscussing
some of the variations in 4-1-4 format and approaches, Brick and
Mclirath consider the following as advantages of the 4~1-4: a) students
are encouraged to work independently such that resourcefulness and self-
discipline are stressed; b) a closer interaction between faculty and
students develops; and, c) the student-centered education is efrective
in improving problem-solving and the ability to apply concepts to fresh
situations. In addition, the diszdvantages of the 4~1-l are considered
to be: a) there is often a lack of faculty centhusiasm for advising
students; b) some students feel that the work is too difficult~-some
students may not be ready for assuming the responsibility for their
learning; and c¢) the potential high costs of the innovation.

Cartter, Allan M. "University Teaching and Excellence,"” rdueational Record,

47 (Surmer, 1966), 289-302.

Identifies the new emphasis upon students learning on their own
as one of five current irerds in undergraduate education. Cartter notes
that the "new experiments with universal independert. study during some
period of one academic yecar, and frequently during cach of four years,
may set an improved pattern for the future." Carttor considers the
remaining trends to ve the bLirth of new institutions with an innovative
spirit, the attack on the impersonality of education, the rediscovery
that living is a learning experience, and the recent improvements in
teaching technology. Also listed in the article are a number of direct
obstacles to such trends or "improvements" based around the notion that
"innovation is not a natural propensity of academic man," and that there-
fore man must force himself to be innovative.
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Dearing, Bruce. "The Student on iiis Oun: Independent Study," liighov Fduca-
tion: Some Newar Developmanig. bdited by Sanuel Baskin. New York:
McGrau-iiill Book Company, 1965, 49-77.

Discusses the "Interterm Plans" at Florida Presbyterian, ifacalester,
Colby, Bard, and Colorado Colleges as a method for independent study.
Daaring notes the purpose of the Interim Term as teing to replace the
"lame-duck" period with a more stimulating experience for students and
faculty. The article is particularly strong in terms of seeing the
purposes of the 4~1-4 as being independent study, which is the larger
concern of tne article.

Mayhew, Lewis B. (Colleaes Today and Toworroy. San Francisco: Jossey-Bass,
Inc., 1969, 95-102.

Kayhew sees the rationale for the existence and development of the
Interim Term as a response to the challenge of students who are uneasy
about moving directly from nigh school to college. In other words,
tne Interim Term in this light is seen as a way to "interrupt their
education and gain perspectives from which to view their academic work."
In perhaps an oversimplification of the objectives of the Interim Term
Yaynew sees Florida Presbyterian College and Beloit College as re-
arranging their calendar so that the Interim Term can provide students
wiin an off-campus experience. _ :

Mayhew, Lewis. B. "The New College," Hirher Educsticn: Some Newer Develop~
ments. Edited by Samuel Baskin. New York: lMcGraw-Hill Book Company,
1965, 1-26.

The article traces some of the characteristics of the colleges
begun from 1961 through 1964 and then describzs some examples of colleges
tnat fit this pattern. %hile the article includes a discussion of
Florida Presoyterian College as such a "new college" with its develop~
ment of the "Winter Term," it notes particularly that the 4-1-4 has
empnasized individual research and study for all students, including
freshmen. Mayhew includes an interesting comment on the problems that
innovating institutions nave had such as in the recruitment of faculty
who can adapt to the innovation and in remaining flexible over time.

Mayhew, Lewis B., and Ford, Patrick J. angi . urrs . San Fran-
cisco: Jossey-Bass, Inc., 1971.

Mayhew and Ford's centiral ihesis is that colleges have not gone far
enough in "changing the curriculum" so that it becomes based upon human
needs. The 4-1-4 calendar/ curriculum is cited as an attempt to resolve
some of the critical curriculum issues--e.g. culture vs. utility, general
leaming vs. speciric learning, elective systems vs. prescribed systems,
education for the elite vs. for everyman, and discipline~centered
vs. problem-centered learning. Moyhew and Ford note that the 4~1-4 (and

- other calendar variations from the semester system) is a way to break the
orthodox time patterns and subsequently enhance learning.

Stickler, W. Hugh. "The Experimental College: Progress, Problems, and Pros-
pects," Library-Collere Journal, 1 (Spring, 1968), 17-30.
An attempt to arrive at some generalizations regarding trends,
approaches, and achievements of experimental colleges to date: they
typically emphasize independent study, with the winter term or intermester
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being a further attempt at individual, independent study, for example.
Other generalizations may in fact be typical with institutions that

have adopted the 4~1-4 althought such is not directly indicated. Stickler
cites as the problem of experimental colleges being the temptation to
lapse into complacency and iradition, with indicated deficiencies being
that little communication exists obetween those types of colleges, the
goals often are fuzzy, the cxperimentation is limited to senior colleges,
and that not enough attention has been paid to values or evaluation,

among others.

immer, Iill W., Bays, Olga we, and Bichlp, lolone  "Tho 4-J~41 Tuo Sidos

of the Coin," Collere ~nd University, 46 (Sumaer, 1971). 449-497 .

A dialogue between a representative of one college that has found
the 4-1-4 a successful innovation (Culver-Stockton Collepe) and one
that has found 4-1-4 unsuccessful and hence dropped it (Smith College).
Bays from Culver-Stockton lists the added time between semesters, the
voluntary nature of participation, and the increascd opportunity for
in-depth study as the rcasons for its success on that campus. Bishop
from Smith College lists the following as reasons for its discontinuance:
students were required to be in residence cduring the interim period, but
were not required to pursue any academic topic; the college retained the
{five course load during the regular semesters; that there were no safe-
guards or requirements for tne undisciplined students; and that the
college decided to undergo a comprehensive total curriculum study.

In that Smith College is one of tne few institutions that have adopted
and then dropped the 4~1-4, the article leads itself to many specula-
tions concerning a rationale for discontinuance of the 4~i-i.

Barr, C. R., and lMackey, J. L. "The Chemistry Curriculum and the January

Term," Journal of Chemical Fducation, 46 (October, 1969), 653-655.

Describes the approacit to offering courses in chemistry during the
Interim Term at Austin College. In describing the techniques employed
in the courses of Organic Chenmistry and of Inorganic Chemistry, Barr
and Mackey indicate tnat their approach helps solve the problem of
limiting courses to majors, of standards for laboratory work, and of
access to laboratory equipnent.

Bevan, John M. ‘“Florida Presbyterion College: A New Adventure in Education,"

Experimental Colleres:  Their Role in Americon Higher Nducation. Edited
by W. Hugh Stickler. Tallahassee: Florida State University, 1964,
91-105.

Discusses the initiation of the "Winter Term" at Florida Presby-
terian College in January, 1961, designed to develop self-discipline
possibilities. Bevan operationalizes the procedures that Florida
Presbyterian College utilized- to put the Winter Term into effect and
concludes that the 4-1-4 is a way in which the College seeks to develop
a program "in which independent study might oecome an academic way of
life." .
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“Bluffton's Interterm: The Same for Bveryone," Collern ¥angeement, 2 (¥ay,
1907) ’ .31""'35’ .
© . In describing thne Interim Tcrm at Eluffton College, the article
takes the point of view that more can be accomplished with the individual
study if faculty and students focus on soimc aspect of a ceniral theme
rather than taking off on indcpendent problems. Such a central theme
for Blufiton College was “"The City" in wnich ten areas of concentration
were outlined.

"A Calendar to Meet a Curriculum: Why St. Olaf Adopted a 4~1-4 School Year,"
Collere Manaccment, 1 (September, 1966), 24-28.

Emphasizes the importance of independent study as a rationale for
adoption of the 4-1-4 calendar/curriculum. The program at St. Olaf
College, .Northfield, Minnesota, ewphasizes regular catalogue courses
that may be taken in the Interim Term and speciai courses designed
exclusively for the Interim Teram.

"Interims, Winterims: They Siirulate Independent Study," College Managoment,
3 (February, 1968), 3b.
Article gives bricf descriptions of the Interim Term programs at
Bluffton College, Florida Presbyterian College, St. Olaf College, and
VWilliams College, noting their similarities and differences in approach
Makes special mention of the concern that there are no standard require-
ments for passing an Interim Term, and yet failure in such a projcct can
be quite serious for the student and may even requirc him to withdraw.

"fhe Jan Plan," Kewsweek, 69 (January 30, 1967), 88,91.
Notes the varieties of Interim Term programs existing at Bluffton
Collegc, Colby College, Hollins College, Florida Presbyterian Cellege,
and St. Olaf College, wnile concentrating upon the "Jan Plan" at
Colgate University. Notes that the enthusiasm for the Interim Term is
growing at Colgate but that there is the possibility that students will
disregard the potentially exciting educational experience-

Landolt, Robert Georpge. "A Onc-Month Course in Instrumental Organic Struc-
tural Analysis," Journal of Chemical. Fducation, 46 (Octover, 1969) 661~
662.

Gives the mechanisms and utility of a course in organic analysis
that has met exception:® .iulent response at luskingum College. Landolt
speculates that the reasons for the very positive response are the
possibility for concentrated work afforded by the interim program, the
lack of examinations, and the problem-oriented nature of the lavoratory
work. The course apparently has succeeded and emphasizes the spontaneous
learning by encounter.

Mason, Beth B., and Moore, Douglas R. Moore. "Toward a Strategy of Evaluation
for a New College," The Ney Collepes: Toward an Aopraigal. Paul L.
Dresscl (ed.). Iowa City, lowa: American College Testing Program and
American Association for Higher Education, 1971, 155~176.

In a book devoted to the prospects and realities of the evaluation
of programs at some of the ncwly instituted coileges, Callison College
of the University of the Pacific states its case. Callison College is
described as a cluster college with the Interim Term concentrating upon
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initiating the student to independent study around the general all-
collepe concentration for India studies, ocegun in September, 1967.
Included are some interesiing statements on the attempts of the
institution to evaluate its curriculum along several phases.

McClew, Robert W. ¢t al. "Interim Versus Single Spring Schedules--A Dialopue

on Uncven Calendars," Collere nnd Iniversity, W4 (Sumwer, 1969), 535-542.
A prescntation of the Interim Term programs at four institutions:

a) The University of Redlands which opcrates on a 4=1-I consisting of
lh-i=14 wecks and has since 1967; b) Western College for Women which
operates under a #-4-2 program, finding the Interim Term at the end
of the wchool year has tiie advaniage of oovainlng prades for sbtudenis
long before graduation, and has been under this system since 1965;
c) Gustavus Adolphus College which operates under a 4~1-4 format and
has since 1963 and has been able to cmphasize coordination with other
colleges for student exchanges and faculty rotations; and, d) Hanover
College which has operated under a 3-3-1 program since 1962 consisting
of 14~14-5 weeks and finds this system advantageous over the typical
b=1-4 in that the weather in their area is more appropriate for off-
campus projects in the spring and since students can then remain over-
seas for the summer.

McCoy, Presslcy C. "Jonnston College: An Experimenting Model," The New
Collepes: Toward an Aopraisal. idited by Paul L. Dressel. Iowa City,
Iowa: American College Testing Program and American Association for
Hignher Education, 1971, 53-87.

Johnston College is an experimental college of the University of
Redlands, which operates with the Interim Term as part of the curriculum.
In that the book is devoted to such experimental colleges and their
attempts at evaluation, ¥cCoy mentions some of the scattered methods
that the college so uses in its self-evaluation. Regarding the Interim
Term, it is noted that students and faculty negotiate the curriculum
to be offered on an individual basis and then set up contractual pro-
cedures so that the student must set his own goals and be responsidle
for their realization.

Monroe, Stuart B. "in Organic Colloquy," Journal of Chemical Education,
L6 (October, 1969), 657-658.
Discusses the mechziis=: of-a course in organic chemistry research
at Randolph-Macon College wnich approaches the course from the point of
a colloquy. The emphases of the course are on library and laboratory
assignments, indererdent and team work.

Neithamer, Richard W., Hatala, Robert J., and Ferguson, Philip R. "A Decade
of Winter Term," Journal »f Chemical Education. 46 (Octooer, 1969),
659-660.

Based on the Interim Term experiences at Florida Presbyterian
College, the article lists several advantages to utilizing the 4-1-4
format for learning chemistry such as: students may be introduced to
research processes; exploratory work can be carried out and perhaps lead
to further work during the second semester; students are introduced to
chemical literature in a working sense.




"New Calendar Offers Student Widest Flexibility," Cellere banarenent, 6
(May, 1971), 27-28.

Presents various academic calendars that mignt be utilized for a
modular twelve week term, while then concentrating upon the calendar
operation at Mt. Vernon Collere which uses a l~1-L based on 12-6-12
week sessions. ‘The flexibility of this pattern is emphasized in tnat
within each of the tcrms, the students may then take courses of 12
weck, 6 week, andfor 3 week duration, thus creating Interim Terms
within Interim Terms.

Richardson, Barrie¢, and DeVaul, Albuet. "The Bothany Collepe January Plant
A Free Market in Education,' The North Central Association Ouarterly,
43 (Vinter, 1969), 288-291.

Describes what the authors consider to be a most novel approach
to the Interim Term concept in that instructors are compensated for
that period in direct proportion to the number of students they attract
to their particular projects. Thus a "free market" system for instruc-
tion is put forth using monetary inducements as a way of achieving
quality of performance by the faculiy at Bethany College-

Rude, Leslie G. "Hartwick College Uses Three-Tnree-Plus Calendar," Collera
and University Puginess, 47 (October, 1969), 77-78.
The new calendar operation at hartwick College consisting of
three terms of ten weeks each and onc term of three weeks in December,
creating a 3-1-3-3. The shorter term is thus utilized for experimental
programs of interdisciplinary study (for freshmen and sophomores) and of
independent study (for juniors and seniors).

Schwartz, A. Truman. "Introductory Alctemy: A New Course in the Chemistry
Curriculum?," Journal). of Chewical Fducation, 46 (October, 1969) 655-657.
In order to fill the need for Interim Term courses in chemistry

that do not have prerequisites and thus have broad appeal, Macalester
College developed a course called "Introductory Alchery and How to

Make Gold for Fun and Profit." The emphasis of the course is suggested
to be upon an interdisciplinary approach combining philosophical,
theological, mystical, psychological, technological, and scientific
content. Further mecchanisms of tho course are given with the general
conclusion given that such an unconventional approach has been expericnced
to have considerable scholarly and educational value.

Stewart, David.'C. "Intellectual Recreation at Mid-Year," Saturday Reviey,

49 (March 19, 1966), 79-80.
! ' The article is oased upon tne Interim Term experiences of students
and faculty at Colgate University during their "January Special Studies
Period" which consisted of an ofi-campus trip to New York City for a
cultural orientation. Concludes that such a program is a way to'build
intellectual refreshment into its nighly pressurized academic semesters."

Strider, Rooert E. L. "The Colby January Program," Iiberal Fducation, 48
(Octover, 1962), 388-395.
Very early portrait of the program of independent study begun at
Colby College in January, 1962. It is noted that the idea for the spec-
ial study month was some three years in the making and grew out of a
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desire to extend to studentis a greater measure of responsibility for
their ovn learning and thus cmphasize independent study, as well as out
of a dissatisfaction with the lame-duck session between Christmas holi-
days and final exams. Sirider comiients on some of the problems and
successes of the Interim Term plan at Colby College as seen at that
1962 time- )

"Universities: Mini-Semester at Redlands," School and Society, 97 (March,

1969 ) ’ 1)414- 1% .

A report of the Interim Term at the University of Redlands which
was begun in January 1968. Emphasis is indicated to be upon inter-
disciplinary courses, off-campus travel programs, and experiimental
on-campus courses. Some 94% of the students and 89% of the faculty
are said to have given the Interim Term a "vote of confidence," but
it is not reported upon what basis or sample such a testimony is
given.

"inter Term," Newsueek, 59 (February 5, 1962), 82.

One of the first articles devotedto an explanation of the Interim
Term, this particular one concentrating upon the "Winter Term" innova=
tion at Florida Presbyterian College. Some student testimony and
reaction and some of the variations in the program are mentioned in
this brief statement.

Wireman, Billy O., and Jaeobson,-John H. '"Florida Presbyterian College:

The First Ten Years," Educational) Record, 52 (Winter, 1971), 72-79.

The article answers the question, to what extent has Florida
Presbyterian College succeeded during its innovative first decade?
A major aim of the college is listed to be to encourage the siudent
to be responsible for his own education and thus indepdendent and
the "™Winter Term" have become the essential elements. Essentially
the article thus consists of descriptive and personal evaluations
by Wireman and Jacobson, the president and academic dean of the
college respectively.

Armstrong, Jack L. ‘"Interinstitutional Cooperation Through a 4~1-4 Calen-

dar." Macalester College, St. Paul, linnesota, 1570. (}imeographed)
Based on the assumption that the shared 4-1-4 calendar has made
interinstitutional cooperation possible, Armstrong lists the following
kinds of resulting cooperation: student and faculty exchanee; the
sharing of special environmental, library, and other resources; inter-
national programs; cross registration; and course planning. The
manusceript has been accepted by Library-College Journal for publication.

Armstrong, Jack L. "It's Called the Interim Term." Macalester College,

St. Paul, Minnesota, 1971. (Himeographed)

The manuscript develops the Interim Term idea from the Florida
Presbyterian College and Colby College beginnings as it has spread to
large universities and secondary schools. Concentrates upon some of
the variations in length, requirements, titles, and objectives, and
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upon tne Interim Term experiences at Macalester College. Is a good,
short yet explicit account of the development of the Interim Term
concept.

Armstrong, Jack L. ‘YPatterns of Student Enrollmeiit Inside and Cutside the

Kiajor Tield During the January Interim Term.' Macalester Callege,
St. Paul, Minncsota, 1971. (Mimeograpied)

Begins with the assumption that one reason for adopting the 4~1-4
is to provide an exciting and less threatening opportunity for students
to venture into course work or independent study outside of their major
field, and then sccks to examine that assumption as a reality. Over a
four yecar period at Macalester College, Amrsirong found that less than
k% of the students took all four of their Interim Term projects in the
same department; that no dopariment was responsible during that time
for a disproportionate number of the students; and that over 75% of
the students during the time distributed their four Interim Term pro-
Jects over at least three different departments. His conclusion is that
based upon the evidence he collected, there is no reason to nave a
requirement that students must take an Interim Term outside of their
major field of specialization.

Bevan, John #. "4~1-4 and Innovaiion." Keynote Address, 2nd Annual Meeting

of 4-1-4 Conference, Chicago, March 12-1%4, 1971. (Mimeographed)

Bevan comments on the "inflamed" and "confused" situation within
higner education and thus asks what the 4-1-4 calendar/curriculum has
done to merit its growing acceptance. Indicates that the 4~1-4 scems
to "fill a void created and maintained by most conventionally designed
semester programs." Admonishes the 4~1-4 Conference that it not be
content in its ways but push on for further innovation and experinen-
tation in curriculum and instruction, so that the "sounds emitted by
the interim term movement do hol herald extinction, but the beginnings
of a renaissance in liberal arts education."

Bouwman, Clark H. "The 4-1-4 Conference." St. Petersburg, Florida, October,

1971. (Fimeographed)

Bouwman discusses the development and functions of the 4~1-4 Confer—
ence which was begun in 1967. Of particular interest is the fact that
the needs of the Conference members have evolved from workshop sessions
to consultations for schools considering the adoption of the Interim
Term, to inter-campus exchange of students and faculty, and most recently,
to research and evaluations, particdarly cross-campus or interinstitu-
tional research efforts.

Rossmann, Jack E. "The Interim Term After Six Years." Macalester College,

St. Paul, Minnesota. (Mimeographed) Originally an address presented
at the Tenth Annual Forum of the Association for Institutional Research,
May, 1970.

The paper is the original manuscript that was edited and then
published in the Journal of Hisher Education, October, 1971. The paper
includes all of the original tables that in many cases were omitted
from the puolished article or squashed down within the context of the
articles For example, there is a table that breaks down the extent to
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which majors in fine.asts, humanities, natural. sciences, and the social
and behavioral sciences crossed their field of specialization for
another discipline during the Interim Term. Another table presents

the distribution of siudent opinion and faculty opinion regarding

the degree to which students "caught fire," "goofed off," or "performed
adequately,"” showing surprising agreement between students and faculty.
There is of course little new information in this original manuscript,
and probably the published article is more readable in the final

edited version, but the additional tables in the original afford a

more in-depth analysis of the survey.

166




ADDENDUM TO CLASSIFIED BIBLIOGRAPHY:

I.

Origin Development and Growth of 4-1-4:

Armstrong, Jack L. "Interinstitutional Cooperation Through a

4-1-4 Calendar." Macalester College, St. Paul, Minnesota,
1970. (Mimeographed)

Based on the assumption that the shared 4-1-4 calendar has
made interinstitutional cooperation possible, Armstrong lists
the following kinds of resulting cooperation: student and
faculty exchange; the sharing of special environmental, lib-
rary, and other resources; international programs; cross reg-
istration; and course planning. The manuscript has been ac-
cepted for publication by Learning Today.

Davis, James R. "The Changing College Calendar," The Journal

of Higher Education, 43 (February, 1972), 142-150.

Discusses some of the changes that have taken place in
many colleges and universities from the traditional quarter
and semester systems. Much of the article focuses upon the
4-1-4 "experiment" by discussing some of the variations in
programs and formats that exist in many of the 4-1-4 institu-
tions. Davis states that some 500 institutions have now
adopted the 4-1-4, although he does not cite his reference.
He similarly leaves himself open to argument by failing to
indicate evidence for most of his propositions. Does briefly
trace the development of the many variations in academic
calendar.

Karman, Thomas A. "The Defiance College Winter Term," Improving

College and University Teaching, 19 (Autumn, 1971), 309-313.

Describes the Winter Term at Defiance College with a spe-
cial emphasis upon the student generated facet of the program,
in which the student is placed in an unstructured environment
where he must teach himself. Karman indicates that there is a
need for administrators to support and encourage faculty who
may not be familiar with the concept of the interim term.
Also presented in interesting fashion, are some of the little-
discussed instructional difficulties faced by faculty during
the interim term.

Tillyer, David A. '"What Is a 4:1:4?," Improving College and

University Teaching, 19 (Autumn, 1971), 307-308.

Describes the progress and problems in making the switch to
a 4-1-4 calendar at Defiance College. Notes that the institu-
tionalization of the interim term resulted in the revision of
the degree requirements, of course syllabi, and in beginning
the academic term a week earlier in the fall.
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II. Analytical Investigations of 4-1-4:

Dressel, Paul L. (ed.) The New Colleges: Toward an Appraisal.
Iowa City, Iowa: The American College Testing Program and
the American Association for Higher Education, 1971.

Dressel admonishes that these so-called new colleges have
not only failed to meet the responsibility and obligation of
evaluation but also have rejected that responsibility. Vari-
ous excuses are put forth by the twelve institutions including
the methodological difficulties of evaluation, the problems of
financing and budgeting the evaluation, the problems of obtain-
ing and maintaining the expertise necessary for the evaluation,
and the mightier-than-thou attitude that this particular col-
lege is so unique and so innovative that it defies evaluation.

Holmes, Roger M. "Influences of the 4-1-4 Plan on Curriculum

and Administration," Unpublished Ed.D. dissertation, Indiana
University, 1972.

Results of a survey of some 77 institutions operating under
a 4-1-4 calendar since at least 1968-69. Data are largely
descriptive in nature, categorizing the types of courses and
percentage enrollment, system of crediting course work,
interim term requirements, and the like. The second portion
of the research deals with the presumed "influences" of the
4-1-4 on various aspects of the institution, as seen through
the eyes of ti:e Academic Dean or Director of the Interim Term
at the participating institutions. It is this last character-
istic that bhases the information upon the often subjective
responses of the administrator of the different institutions,
that makes the findings somewhat less than reliable.

Stark, Joan S. "The 4-1-4 Bandwagon," Journal of Higher Educa-

tion, 43 (May, 1972), 381-390.

Provocative article which concentrates upon the wide
variety of 4-1-4 programs. Stark presents a continuum of
4-1-4 programs in which at one end are the "experiences"
interpretation of the interim term, while at the other end,
are the "structured" interpretation of the interim term.
Proposes a series of three questions which an institution
should address itself before adopting a 4-1-4 calendar. Con-
cludes that a college should not adopt the 4-1-4 unless it is
convinced that a "4-1-4 calendar will supply the unique pat-.
tern of learning experiences mnecessary to its accepted philos-
ophy."
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